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	Term 1

	Term 2

	Term 3

	Term 4

	Term 5

	Term 6


	Whole School
S.M.S.C.

	Harvest (Spiritual focus) [image: C:\Users\Mrs C\Desktop\tol.jpg]

Macmillan Coffee Morning (Social) 

	Anti Bullying Week (Social)
Children in Need (Moral))
Diwali 
[image: C:\Users\Mrs C\Desktop\respect.png]Enrichment Day   (Spritual) [image: C:\Users\Mrs C\Desktop\tol.jpg]
	[image: C:\Users\Mrs C\Desktop\respect.png]Lent (Spiritual)
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Fairtrade Fortnight
(Moral) [image: C:\Users\Mrs C\Desktop\demo.png]

	Easter (Spiritual focus and Enrichment day)
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Eid  Enrichment Day(Spiritual) 
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	WOW Experiences
	Outdoor Remembrance service[image: C:\Users\Mrs C\Desktop\respect.png]


Harvest Service
Mosaic Workshop
	Enterprise for the Christmas market 

Trip to the Roman Museum in Ribchester

	Trip to Gurdwara
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	River trip to Avenham Park and Brockholes Wood
	Mr Timol/ Muslim visitor
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	Trip to the Lake District

	English
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	Fantasy Stories – Use the following texts to write a fantasy story

Y3 – The Robot and the Blue Bird by Avid Lucas

Y3/4 –  The Four Dragons - An ancient  Chinese story retold by Andy Prentice

Y4-  Leon and the Place between by Angela McAllister

Poetry based on fantasy text. 

Y3 – Happy poems by Roger McGough

Y3/4- The Spider and the fly by Mary Howitt

Y4 – The Magic Box by Kit Wright

Playscripts

Y3 – James and The Giant Peach

Y3/4- Cinderella

Y4- The Switch by Anthony Horowitz

Class Novel – 

Y3 – The Iron Man

Y3/4 – Selection of Dragon Stories

Y4 – The Firework Maker’s Daughter





	Explanation Texts –
Y3 – Explanation texts on the Romans
Y3/4 - Explanation texts on weather and climate
Y4 – Explanation texts on the weather

Story on a theme – Use the following texts to write a story on a theme

Y3 – The Journal of Iliona by Richard Platt

Y3/4 – Paolo , Emperor of Rome by Mac Barnett

Y4 – Escape from Pompeii by Christina Balit

Class Novel – 
Y3 – Romans on the Rampage by Jeremy Strong

Y3/4 – Empire’s End
By Leila Rasheed

Y4 – How to train your dragon by Cressida Cowell





	Folk Story – Use the following texts to write a folk story

Y3 – Mufaro’s Beautiful Daughters by John Steptoe

Y3/4 – Beowulf adapted by Rob Jones

Y4 -  Brer Fox Goes Hunting retold by SE  Schlosser

Y3/    Y3/ Y4  and Y4 Non Chronological report based on Living things and their habitats ( science link)

Class Novel –

Y3 – Beowulf – adapted by Rob Jones

Y 3 / 4 – King Arthur by 
Michael Morpurgo

Y4 – Uki and the Outcasts by Kieran
Larwood
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	Narrative – Use the following text to write a mystery story

Y3 – The Sherlock Holmes children’s stories

Y3/4 – Lizzie and Lucky: The mystery of the missing puppies by Megan Rix

Y4 –The Mona Lisa Mystery by Pat Hutchkins

Shape poetry- A selection of shape poetry


Class Novel –

Y3 – The Street  Beneath my feet by Charlotte Guillian

Y3/4 – Murder Most Unladylike by  Robert Stevens

Y4 -The Butterfly Lion by Michael Morpurgo
	Narrative –Use the following texts to write a story which has an issues or dilemma

Y3-  Pigeon Impossible

Y3/4 – The Girl with a Brave Heart by Rita Jahanforuz

Y4 – The Fib by George Layton

Y 3 / Y3 / 4   and Y4 Discussion texts – Is it right to invade and settle?
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Classic Poetry

Y3 – The Jabberwocky by Lewis Carroll
At the Zoo – AA Milne


Y3/4 – A Child’s Garden Of Verses by R.l Stevenson

Y4 – The Tyger by William Blake


Class Novel –

Y3 – Explorers : Amazing tales of the world’s Greatest adventures by Nellie Huang

Y3 / 4 – The Secret Lake by Karen Ingris

Y4 – The Worst Witch by Jill Murphy
	Y3 / Y3/4 and Y4
Biography – Edison/ Beatrix Potter

Y3  Y3/4 and Y4

Information booklet – The Lake District



Class Novel –
Y3 – The Secret life of Bees by Monica Butterfield

Y3/4 – Gangster Granny by David Williams

Y4 – The Billionaire Boy by David Williams



	Maths 











	Y3 – Place value, addition and subtraction

Y3/4 - Place value, addition and subtraction

Y4 – Place value, addition and subtraction
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	Y3 – Addition and Subtraction, Multiplication and Division

Y3/4 - Addition and Subtraction, Multiplication and Division

Y4- Multiplication and Division, Measurement (length and perimeter)
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	Y3 - Multiplication and Division, Money, Statistics

Y3/4 Multiplication and Division, Measurement, Length, Perimeter and Area 

Y4- Multiplication and Division, Measurement (Area)
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	Y3 - Length and Perimeter, Fractions

Y3/4 – Fractions,
 Measurement : Mass and capacity ( Y3 )
Number : Decimals  (Y4) 
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	Y3 - Fractions, Time

Y3/4 Decimals (including money), Time

Y4 – Decimals, money and time
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	Y3 - Shape, Mass and Capacity

Y3/4 Statistics, Shape, position and direction (Y4)


Y4- Statistics, Geometry (Shape, position and direction)
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	WOW writing
	Write playscripts for a fantasy puppet theatre
	Review of the museum

	Animal report for a class book
	Story to read to a ks1 class
	Debate about discussion text
	A leaflet for a contrasting locality


	Courageous advocacy
	Links to class charity
Year 3 – The Royal Society for The Protection of Birds
Year 3 and 4 – The Royal Society for The Protection of Cruelty to Animals.
Year 4 –[image: ] Save The Children

	Links to Class Charity
Year 3 – The Royal Society for The Protection of Birds
Year 3 and 4 – The Royal Society for The Protection of Cruelty to Animals.
Year 4 – Save The Children

[image: ]
	Links to Class Charity
Year 3 – The Royal Society for The Protection of Birds
Year 3 and 4 – The Royal Society for The Protection of Cruelty to Animals.
Year 4 – Save The Children
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	Science



	[bookmark: _MON_1660990911]What’s the matter? 
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	Computing
	Online safety


	Simulations and effective searching



Desk top publishing

	[bookmark: _MON_1661193284]Databases and Spreadsheets


 Photo Editing

	[bookmark: _MON_1661193317]Algorithms and Coding


	Algorithms and coding
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	History 
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	Geography 
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	Art

	Roman Mosaics
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	D.T.
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	R.E. 
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	Why are Gurus important to Sikhs?
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	[bookmark: _MON_1660993118]Exploring the sadness and joy of Easter (3.4) Link to UC 2A.5 Why do Christians call the day Jesus died Good Friday?
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	[bookmark: _MON_1660993146]Why do Muslims fast during Ramadan? (Lancs NGFL)
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	[bookmark: _MON_1660993166] Christianity-Which rules to follow? (3.5) Link to other faiths Link to UC Unit 2B.3 People of God. How can following God bring freedom and justice?
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	P.S.H.E. 
	Me and My Relationships

[bookmark: _MON_1660993809]My feelings, Positive, healthy relationships, teamwork, feeling the pressure

￼
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	It’s Good to be Different

[bookmark: _MON_1660993830]Compromise and negotiation, keep your distance, it is ok to be different, being the real me,
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Keeping safe, dares, medicine safety, choices 

[bookmark: _MON_1660993925] 


	Responsibilities and Rights

[bookmark: _MON_1660993974]Rules, rights and responsibilities, Being a bystander, my community, income and expenditure

￼
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	Being the Best I Can
Healthy eating, eco friendly, our Broadgate community

￼
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	Growing and Changing 

[bookmark: _MON_1660994048]Change and loss, secrets and surprises, communicating my feelings, basic first aid

￼
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	P.E.

	OAA –Teamwork and Problem Solving

Gymnastics
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	[bookmark: _MON_1660994968]Invasion games – basketball
Gymnastics
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	Invasion games –handball
Target games – dodgeball
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	[bookmark: _MON_1660995063]Invasion Games – rugby
Dance – Superheroes
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	Target Games – Boccia
Net wall Games
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	Striking and Fielding
Athletics
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	Music
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	[bookmark: _MON_1660995612]  Music by North West Artists
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	MFL
	[bookmark: _MON_1660995957]La rentrée
(Back to School)



•Classroom items   
•Asking for help 
•J’aime plus infinitive 
•Comparing cultures




	L’argent de poche
(Pocket money)


•Toys
•Expressing preferences
•Numbers to 39 
•Prices in euros
•I would like…


	Raconte-moi une histoire
(Tell me a story)

•Traditional stories
•Adjectives for characters 
•Numbers in multiples of 10, up to 100  



	Vive le sport!
(Long live sport!)


•Sports
•Verbs jouer and faire
•Position and agreement of verbs.



	Carnaval des animaux
(Carnival of the animals)

•Animals and habitats
•Adjectives and adverbs
•Telling time


	[bookmark: _MON_1660996059]Quel temps fait-il?
(What’s the weather like?)

•Weather
•Clothing
•Dates






British Values
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	Courageous Advocacy


	


Growing and changing.docx
Year 3 and 4             Summer 1                                                                  Being the best I can be 

		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		I can give a few examples of things that I can take responsibility for in relation to my healthy and give an example of something that I’ve done which shows this. 

		3 

		 

		I can give a few examples of different things that I do already that help to me keep healthy.  

		3 

		 



		I can explain and give an example of a skill or talent that I’ve developed and the goal-setting that I’ve already done (or plan to do) in order to improve it. 

		2 

		 

		I can give different examples of some of the things that I do already to help look after my environment.  

		1 
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outdoor and adventurous.docx
Out door and adventurous

		 

		Year 3 

		Yea r4 



		Aims of Outdoor Adventurous activities 

		Children take part in simple trust and orientation activities using maps and diagrams.  Working on their own and in small groups children will learn to use simple maps and follow simple trails 

		Children will be set physical challenges and problems to solve.  They will take part in a range of communication activities to develop problem solving skills in some adventure games.  

The problem solving tasks they tackle will require team work with clearly defined roles and responsibilities.  



		Progression of performance of skills 

		Master most fundamental skills from KS1 and start to develop sport specific skills and perform them with some accuracy 

		Master fundamental skills and start to develop sport specific skills performing the with consistency and accuracy 



		Developing skills through the Lancashire Scheme 

		Orientate a map 

Use a control card 

Navigate a course safely 

		Travel and balance safely when carrying out challenges 

Demonstrates team work skills during planning, doing and reviewing.  



		Application of skills through the Lancashire Scheme 

		Complete the counting cones challenge 

To know where they are on a map using a variety of different routes 

		To complete a series of challenges  (crossing the swamp, millipede carry, shepherd and sheep, electric fence and hula hut challenge) 



		Character Education 

		Trust, self discipline, communication, resilience 

Problems solving 
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Gymnastics Progression.docx
		

		Year 1

		Year 2



		Aim of Gymnastics

		Children investigate movement, still ness and how to find and use space safely.  They explore basic gymnastic actions on the floor and using apparatus.  They copy or create, remember and repeat, short movement phrases of like ( 2 jumps/ 2 rolls)  and unlike (jump/ roll/ shape)actions. 



Children use skills and agilities individually in combination and in sequence, with the aim of showing as much control and precision as possible



		Progression of performance Skills

		Perform fundamental movement skills at a  developing level

Perform body actions with some control and co-ordination

		Perform fundamental movement skills at a  developing level and start to master some basic movements in travelling skills

Perform body actions with some control and co-ordination



		Developing physical skills 

		· Shape – wide, thin

· Travelling (feet) jog, skip gallop, hop, walk forward, walk backwards

· Travelling (hand and feet) – frog, bunny, crab, bear, caterpillar, crocodile, monkey etc

· Balancing – front support, balance on 4 and 3 points, large body parts, tummy, back, bottom, shoulder

· Jumping and landing 2-2 for height

· Rolling – Rocking on back, pencil, egg rolls

· Apparatus

		· Shape – wide, thin dish arch tuck

· Travelling (feet) jog, skip gallop, hop, walk forward, walk backwards

· Travelling (hand and feet) – frog, bunny, crab, bear, caterpillar, crocodile, monkey etc

· Balancing – front support, balance on 4 and 3 points, large body parts, tummy, back, bottom, shoulder

· Jumping and landing 

· Rolling – Rocking on back, pencil, egg rolls, dish roll, teddy/circle roll, forward roll

· Apparatus



		Application of skills through core tasks

		The making shapes core task involves children knowing how to create a gymnastic sequence on floor, mats and apparatus by linking 2 gymnastic shapes through rolling, travelling or jumping.  The children begin by developing a sequence on floor and mats, starting away from a mat, performing an action towards the mat and then an action across the mat.  They then transfer their work to apparatus, either performing 2 actions on apparatus or 1 on floor and one on apparatus. 



The “families of actions” core task involves children knowing how to create a gymnastic sequence on floor, mats and apparatus of 4 actions by linking a roll, a balance, a jump and a travel.  The children develop a sequence on the floor and mats before transferring it to apparatus.  They link the four actions together smoothly, choosing one action from each family of actions.  The balance focus is large body parts. 



		Character education

		Resilience, persevenrce, co operation, courage 







		

		Year 3

		Year 4

		Year 5

		Year 6



		Aim of Gymnastics

		Children will focus on improving the quality of their movement (by stretching fingers, pointing toes etc) to produce extension developing control and precision. . 

They will extend their range of actions, balances, body shapes and agilities, working on more difficult combinations.  The children will work in pairs using matching and mirroring to plan and perform sequences. 

		Children will develop a wider range of actions and use their skills and agilities individually and in sequence with a partner, showing as much control and precision as possible. 

They create longer sequences using their knowledge of compositional principles with a partner to perform paired balances for an audience

They choose their own apparatus and design a simple layout. 



		Progression of performance Skills

		Master most fundamental skills from KS1 and start to develop sport specific skills and perform them with some accuracy and extension

		Master fundamental movement skills and start to develop sport specific skills and perform them with consistency, accuracy and some control. 

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence and control

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence, control and speed



		Developing physical skills 

		· Travel 

· Balance – small body parts

· Jump 

· Rolling

· Apparatus 



· (see Y2 for range )

		· Travel 

· Balance – large body parts, small body parts, dish/ arch, 1 foot balance

· Jump ( different shapes when jumping, ¼ and ½ turn

· Rolling (Basic rolls) Apparatus 

		· Travel 

· Balance – partner balance

· Jump ( different ways of jumping and landing with shape

· Rolling (Basic rolls) 

· Apparatus 



		· Travel 

· Balance – partner balance and group balance

· Jump ( different ways of jumping and landing with shape

· Rolling (Basic rolls) 

· Apparatus 





		Application of skills through core tasks

		The balancing act core task involves children creating a gymnastics sequence with 6 actions on floor, mats and apparatus.  The children develop a sequence on the floor and mats, before transferring it to apparatus.  The sequences should focus on small body part balances, linked through travelling, rolling and jumping and must show different levels and a change in direction. 



The partner work core task involves children creating a sequence on floor, mats and apparatus focussing on how they work with a partner. 

		The acrobatic gymnastics core task involves children reating and performing a Pairsequence on floor, mats and apparatus that include 3 basic acrobatic balance (a part weight baring balance, countertension and a counter balance and up to 6 other actions. 



The group dynamics core task involves children working in groups of 4 -6  to create and perform a sequence that shows their knowledge of gymnastic actions and compositional phrases.  Sequences are developed on floor and mats before adapting it to incorporate apparatus. 



		Character education

		Trust, Courage, Evaluation, Self –Motivation, Problem solving, Communication, Responsibility, Resourcefulness. 
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Invasion games progression.docx
Progression of knowledge and skills through games

		

		Year 1

		Year 2



		Aim of Games

		Children develop basic game-playing skills in particular the FMS of throwing and catching.  They play games based on net games and striking and fielding games.  They have an opportunity to play 1 against 1, 1 against 2 and 1 against 3

		Children will improve and apply their FMS IN GAMES.  They play games that demand simple choices and decisions on how to use space to avoid opponents, keep the ball and score points.  They will continue to practice and refine their FMS and techniques, using them to outwit others.  They will also develop an early understanding of simple concepts of attack. 



		Performance of skills - progression

		Perform fundamental skills at a developing level

Travelling skills

Sending skills

Receiving Skills

		Perform fundamental skills at a developing level and start to master some basic movements in

Travelling skills

Sending skills

Receiving Skills



		Developing Physical skills Lancashire Scheme ( on a rolling program across the year groups) 

		Side gallop underarm throw

Running

		Rolling a ball

Bounce a ball

Catch a ball

Running

		Overarm throw

Running

		Underarm throw 

Catching

Running

Dodging



		Throw

Catch

Strike a ball

Side gallop

		Strike a ball off a tee

Strike with a drop feed

Catch 

Overarm throw



		Application of skills through Lancashire Core task

		10 point hoop core task



Knowledge – To use a simple tactic (feint pass)

		





Knowledge – To use a simple tactic (look one way/roll another

		





Knowledge – To use a simple tactic (throw away from the fielders)

		Piggy in the middle core task



Knowledge – Use a simple tactic (move into space to receive a ball/ pass to a player in a space

		





Knowledge – To use a simple tactic - throw the ball into a space away from an opponent

		





Knowledge  - To use a simple tactic – strike the ball away from fielders





		Character Education

		

		

		

		

		

		







		

		Year 3

		Year 4

		Year 5

		Year 6



		Aim of invasion Games – Children are thinking about how to use skills, strategies and tactics to outwit opponents

		Children learn to apply their understanding and skills from KS1.  Children improve their accuracy in throwing and catching, and will learn new sport-specific techniques

		Children continue to learn simple attacking tactics using a range of equipment and sport specific skills.  

They play small uneven sided games and think about how to use skills, strategies and tactics to outwit the opposition. In invasion games they enter their opponents territory with the ball and try to get into good positions for shooting  or reaching the goal

		Children learn how to work well as a team when attacking and explore a range of ways to defend.  They play uneven sided games.



They learn a wider range of sport specific techniques for passing, dribbling and shooting.  They learn to apply the basic principles for attacking and defending

		Children will improve defending and attacking play.  They start to play even sided mini versions of invasion games. 



In all games activities, children think about how to use skills, strategies and tactics to outwit the opposition. In invasion games they enter their opponents territory with the ball and try to get into good positions for shooting  or reaching the goal



		Progression of skills

		Master most fundatmental skills from KS1 and start to develop sport specific skills and perform them with some accuracy

		Master fundamental movement skills and develop sport specific skills and perform them with consistency and accuracy

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence and control

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence, control and speed



		Development of skills across a 2 year rolling programme

		Invasion games skills through 

· Netball – running/ dodging/ chest pass/bounce pass/ catch a ball

· Rugby – running/ dodging/ swing pass/ catching a ball

· Handball – running/ dodging/ one handed pass/ one handed bounce pass/ catching a ball/ shooting  ball

· Basketball – running/ chest pass/ bounce pass/ dribbling a ball

		Invasion games skills through

Netball – running/ dodging/ chest pass/ bounce pass/ catching/shoulder pass/ shooting

Rugby – running/ dodging/ swing pass/ catching ball/ kicking a ball

Hockey – running/ push pass/ dribbling/ receiving a pass/ shooting





		Application of skills

		Develop attacking skills in a 3v 1 invasion game

Knowledge – to know to move into a space to receive a ball

To pass a ball to a player in a space

		Develop attacking skills in a 4 v 2 invasion game



To move into space to receive a ball

To feint or disguise a pass to outwite a defender

		Collaborate as a team and develop defending skills through modified versions of 5 v 3 5 v 4 invasion games



Knowlwedge – Attacking tactics – to use a range of passes. To pass ahead of supporting players. To get away from a defender to receive pass



Defending tactic – to close down space

		Apply attacking and defending skills through modified versions of 4v4 or 5v5 invasion games

Attacking tactics – to use a range of passes

To get away from a defender to receive a pass

To send the ball wide or deep to supporting players



Defending tactic – To close down space, To intercept a pass



		Character Education
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Gymnastics Progression.docx
		

		Year 1

		Year 2



		Aim of Gymnastics

		Children investigate movement, still ness and how to find and use space safely.  They explore basic gymnastic actions on the floor and using apparatus.  They copy or create, remember and repeat, short movement phrases of like ( 2 jumps/ 2 rolls)  and unlike (jump/ roll/ shape)actions. 



Children use skills and agilities individually in combination and in sequence, with the aim of showing as much control and precision as possible



		Progression of performance Skills

		Perform fundamental movement skills at a  developing level

Perform body actions with some control and co-ordination

		Perform fundamental movement skills at a  developing level and start to master some basic movements in travelling skills

Perform body actions with some control and co-ordination



		Developing physical skills 

		· Shape – wide, thin

· Travelling (feet) jog, skip gallop, hop, walk forward, walk backwards

· Travelling (hand and feet) – frog, bunny, crab, bear, caterpillar, crocodile, monkey etc

· Balancing – front support, balance on 4 and 3 points, large body parts, tummy, back, bottom, shoulder

· Jumping and landing 2-2 for height

· Rolling – Rocking on back, pencil, egg rolls

· Apparatus

		· Shape – wide, thin dish arch tuck

· Travelling (feet) jog, skip gallop, hop, walk forward, walk backwards

· Travelling (hand and feet) – frog, bunny, crab, bear, caterpillar, crocodile, monkey etc

· Balancing – front support, balance on 4 and 3 points, large body parts, tummy, back, bottom, shoulder

· Jumping and landing 

· Rolling – Rocking on back, pencil, egg rolls, dish roll, teddy/circle roll, forward roll

· Apparatus



		Application of skills through core tasks

		The making shapes core task involves children knowing how to create a gymnastic sequence on floor, mats and apparatus by linking 2 gymnastic shapes through rolling, travelling or jumping.  The children begin by developing a sequence on floor and mats, starting away from a mat, performing an action towards the mat and then an action across the mat.  They then transfer their work to apparatus, either performing 2 actions on apparatus or 1 on floor and one on apparatus. 



The “families of actions” core task involves children knowing how to create a gymnastic sequence on floor, mats and apparatus of 4 actions by linking a roll, a balance, a jump and a travel.  The children develop a sequence on the floor and mats before transferring it to apparatus.  They link the four actions together smoothly, choosing one action from each family of actions.  The balance focus is large body parts. 



		Character education

		Resilience, persevenrce, co operation, courage 







		

		Year 3

		Year 4

		Year 5

		Year 6



		Aim of Gymnastics

		Children will focus on improving the quality of their movement (by stretching fingers, pointing toes etc) to produce extension developing control and precision. . 

They will extend their range of actions, balances, body shapes and agilities, working on more difficult combinations.  The children will work in pairs using matching and mirroring to plan and perform sequences. 

		Children will develop a wider range of actions and use their skills and agilities individually and in sequence with a partner, showing as much control and precision as possible. 

They create longer sequences using their knowledge of compositional principles with a partner to perform paired balances for an audience

They choose their own apparatus and design a simple layout. 



		Progression of performance Skills

		Master most fundamental skills from KS1 and start to develop sport specific skills and perform them with some accuracy and extension

		Master fundamental movement skills and start to develop sport specific skills and perform them with consistency, accuracy and some control. 

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence and control

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence, control and speed



		Developing physical skills 

		· Travel 

· Balance – small body parts

· Jump 

· Rolling

· Apparatus 



· (see Y2 for range )

		· Travel 

· Balance – large body parts, small body parts, dish/ arch, 1 foot balance

· Jump ( different shapes when jumping, ¼ and ½ turn

· Rolling (Basic rolls) Apparatus 

		· Travel 

· Balance – partner balance

· Jump ( different ways of jumping and landing with shape

· Rolling (Basic rolls) 

· Apparatus 



		· Travel 

· Balance – partner balance and group balance

· Jump ( different ways of jumping and landing with shape

· Rolling (Basic rolls) 

· Apparatus 





		Application of skills through core tasks

		The balancing act core task involves children creating a gymnastics sequence with 6 actions on floor, mats and apparatus.  The children develop a sequence on the floor and mats, before transferring it to apparatus.  The sequences should focus on small body part balances, linked through travelling, rolling and jumping and must show different levels and a change in direction. 



The partner work core task involves children creating a sequence on floor, mats and apparatus focussing on how they work with a partner. 

		The acrobatic gymnastics core task involves children reating and performing a Pairsequence on floor, mats and apparatus that include 3 basic acrobatic balance (a part weight baring balance, countertension and a counter balance and up to 6 other actions. 



The group dynamics core task involves children working in groups of 4 -6  to create and perform a sequence that shows their knowledge of gymnastic actions and compositional phrases.  Sequences are developed on floor and mats before adapting it to incorporate apparatus. 



		Character education

		Trust, Courage, Evaluation, Self –Motivation, Problem solving, Communication, Responsibility, Resourcefulness. 
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Progression in  Target and creative games

		

		Year ¾ - Creative tag and target games

		Year ¾ Boccia

		Year 5/6 Dodgeball

		Year 5/6 creative game



		[bookmark: _GoBack]Aims of target games games

		This unit lays foundation for children understanding how games work through designing their own tag and target games. 

Children will improve their FMS and start to understand how to design their own game

		In this unit children will learn how to apply simple tactics in a range of target games using a range of equipment. 

		In this unit the children  will learn how to apply simple tactics in a range of target games.  The children will learn how to play the target game of dodgeball

		In this unit children will apply their knwoeldge of invasion games and create their oown games which follow invasion principles



		Progression of performance of skills

		Master most fundamental skills from KS1 and start to develop sport specific skills and perform them with some accuracy

		Master fundamental skills and start to develop sport specific skills performing the with consistency and accuracy

		Continue to develop sport specific skills performing the with consistency, accuracy, confidence and control

		Continue to develop sport specific skills performing the with consistency, accuracy, confidence, control  and speed



		Developing skills through the Lancashire Scheme

		Dodging

Catching

Underhand throw

Rolling a ball

Overhand throw

		Propelling a ball 

rolling a ball

Underarm throw



		One handed throw

Catching

Dodging

		A range of sending and receiving skills



		Application of skills through the Lancashire Scheme

		Creative tag and target game

Use throws to hit a target – The targets get a point if they catch the ball ( leading towards dodgeball)

		Boccia 12s 



Knowledge – to apply tactics (throw near to the jack, block the jack and knock the opponents ball out of the way or away from the jack

		Dive into dodgeball. 



Knowledge to apply tactics ( keep a ball to defend with, communicate with team mates so 2 or more children throw balls at opponents)

		Call the shots core task – set up equal sided invavsion games, creating rules and scoring method

Knowledge – to know a range of tactics without the ball, with equipment and to know a range of defending tactics. 



		Character Education

		Co-operation reflection respect

		Self discipline, respect, decision making, evaluation
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Progression of knowledge and skills through games

		

		Year 1

		Year 2



		Aim of Games

		Children develop basic game-playing skills in particular the FMS of throwing and catching.  They play games based on net games and striking and fielding games.  They have an opportunity to play 1 against 1, 1 against 2 and 1 against 3

		Children will improve and apply their FMS IN GAMES.  They play games that demand simple choices and decisions on how to use space to avoid opponents, keep the ball and score points.  They will continue to practice and refine their FMS and techniques, using them to outwit others.  They will also develop an early understanding of simple concepts of attack. 



		Performance of skills - progression

		Perform fundamental skills at a developing level

Travelling skills

Sending skills

Receiving Skills

		Perform fundamental skills at a developing level and start to master some basic movements in

Travelling skills

Sending skills

Receiving Skills



		Developing Physical skills Lancashire Scheme ( on a rolling program across the year groups) 

		Side gallop underarm throw

Running

		Rolling a ball

Bounce a ball

Catch a ball

Running

		Overarm throw

Running

		Underarm throw 

Catching

Running

Dodging



		Throw

Catch

Strike a ball

Side gallop

		Strike a ball off a tee

Strike with a drop feed

Catch 

Overarm throw



		Application of skills through Lancashire Core task

		10 point hoop core task



Knowledge – To use a simple tactic (feint pass)

		





Knowledge – To use a simple tactic (look one way/roll another

		





Knowledge – To use a simple tactic (throw away from the fielders)

		Piggy in the middle core task



Knowledge – Use a simple tactic (move into space to receive a ball/ pass to a player in a space

		





Knowledge – To use a simple tactic - throw the ball into a space away from an opponent

		





Knowledge  - To use a simple tactic – strike the ball away from fielders





		Character Education

		

		

		

		

		

		







		

		Year 3

		Year 4

		Year 5

		Year 6



		Aim of invasion Games – Children are thinking about how to use skills, strategies and tactics to outwit opponents

		Children learn to apply their understanding and skills from KS1.  Children improve their accuracy in throwing and catching, and will learn new sport-specific techniques

		Children continue to learn simple attacking tactics using a range of equipment and sport specific skills.  

They play small uneven sided games and think about how to use skills, strategies and tactics to outwit the opposition. In invasion games they enter their opponents territory with the ball and try to get into good positions for shooting  or reaching the goal

		Children learn how to work well as a team when attacking and explore a range of ways to defend.  They play uneven sided games.



They learn a wider range of sport specific techniques for passing, dribbling and shooting.  They learn to apply the basic principles for attacking and defending

		Children will improve defending and attacking play.  They start to play even sided mini versions of invasion games. 



In all games activities, children think about how to use skills, strategies and tactics to outwit the opposition. In invasion games they enter their opponents territory with the ball and try to get into good positions for shooting  or reaching the goal



		Progression of skills

		Master most fundatmental skills from KS1 and start to develop sport specific skills and perform them with some accuracy

		Master fundamental movement skills and develop sport specific skills and perform them with consistency and accuracy

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence and control

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence, control and speed



		Development of skills across a 2 year rolling programme

		Invasion games skills through 

· Netball – running/ dodging/ chest pass/bounce pass/ catch a ball

· Rugby – running/ dodging/ swing pass/ catching a ball

· Handball – running/ dodging/ one handed pass/ one handed bounce pass/ catching a ball/ shooting  ball

· Basketball – running/ chest pass/ bounce pass/ dribbling a ball

		Invasion games skills through

Netball – running/ dodging/ chest pass/ bounce pass/ catching/shoulder pass/ shooting

Rugby – running/ dodging/ swing pass/ catching ball/ kicking a ball

Hockey – running/ push pass/ dribbling/ receiving a pass/ shooting





		Application of skills

		Develop attacking skills in a 3v 1 invasion game

Knowledge – to know to move into a space to receive a ball

To pass a ball to a player in a space

		Develop attacking skills in a 4 v 2 invasion game



To move into space to receive a ball

To feint or disguise a pass to outwite a defender

		Collaborate as a team and develop defending skills through modified versions of 5 v 3 5 v 4 invasion games



Knowlwedge – Attacking tactics – to use a range of passes. To pass ahead of supporting players. To get away from a defender to receive pass



Defending tactic – to close down space

		Apply attacking and defending skills through modified versions of 4v4 or 5v5 invasion games

Attacking tactics – to use a range of passes

To get away from a defender to receive a pass

To send the ball wide or deep to supporting players



[bookmark: _GoBack]Defending tactic – To close down space, To intercept a pass



		Character Education
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Progression of knowledge and skills through games

		

		Year 1

		Year 2



		Aim of Games

		Children develop basic game-playing skills in particular the FMS of throwing and catching.  They play games based on net games and striking and fielding games.  They have an opportunity to play 1 against 1, 1 against 2 and 1 against 3

		Children will improve and apply their FMS IN GAMES.  They play games that demand simple choices and decisions on how to use space to avoid opponents, keep the ball and score points.  They will continue to practice and refine their FMS and techniques, using them to outwit others.  They will also develop an early understanding of simple concepts of attack. 



		Performance of skills - progression

		Perform fundamental skills at a developing level

Travelling skills

Sending skills

Receiving Skills

		Perform fundamental skills at a developing level and start to master some basic movements in

Travelling skills

Sending skills

Receiving Skills



		Developing Physical skills Lancashire Scheme ( on a rolling program across the year groups) 

		Side gallop underarm throw

Running

		Rolling a ball

Bounce a ball

Catch a ball

Running

		Overarm throw

Running

		Underarm throw 

Catching

Running

Dodging



		Throw

Catch

Strike a ball

Side gallop

		Strike a ball off a tee

Strike with a drop feed

Catch 

Overarm throw



		Application of skills through Lancashire Core task

		10 point hoop core task



Knowledge – To use a simple tactic (feint pass)

		





Knowledge – To use a simple tactic (look one way/roll another

		





Knowledge – To use a simple tactic (throw away from the fielders)

		Piggy in the middle core task



Knowledge – Use a simple tactic (move into space to receive a ball/ pass to a player in a space

		





Knowledge – To use a simple tactic - throw the ball into a space away from an opponent

		





Knowledge  - To use a simple tactic – strike the ball away from fielders





		Character Education

		

		

		

		

		

		







		

		Year 3

		Year 4

		Year 5

		Year 6



		Aim of invasion Games – Children are thinking about how to use skills, strategies and tactics to outwit opponents

		Children learn to apply their understanding and skills from KS1.  Children improve their accuracy in throwing and catching, and will learn new sport-specific techniques

		Children continue to learn simple attacking tactics using a range of equipment and sport specific skills.  

They play small uneven sided games and think about how to use skills, strategies and tactics to outwit the opposition. In invasion games they enter their opponents territory with the ball and try to get into good positions for shooting  or reaching the goal

		Children learn how to work well as a team when attacking and explore a range of ways to defend.  They play uneven sided games.



They learn a wider range of sport specific techniques for passing, dribbling and shooting.  They learn to apply the basic principles for attacking and defending

		Children will improve defending and attacking play.  They start to play even sided mini versions of invasion games. 



In all games activities, children think about how to use skills, strategies and tactics to outwit the opposition. In invasion games they enter their opponents territory with the ball and try to get into good positions for shooting  or reaching the goal



		Progression of skills

		Master most fundatmental skills from KS1 and start to develop sport specific skills and perform them with some accuracy

		Master fundamental movement skills and develop sport specific skills and perform them with consistency and accuracy

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence and control

		Continue to develop sport specific skills and perform them with consistency, accuracy, confidence, control and speed



		Development of skills across a 2 year rolling programme

		Invasion games skills through 

· Netball – running/ dodging/ chest pass/bounce pass/ catch a ball

· Rugby – running/ dodging/ swing pass/ catching a ball

· Handball – running/ dodging/ one handed pass/ one handed bounce pass/ catching a ball/ shooting  ball

· Basketball – running/ chest pass/ bounce pass/ dribbling a ball

		Invasion games skills through

Netball – running/ dodging/ chest pass/ bounce pass/ catching/shoulder pass/ shooting

Rugby – running/ dodging/ swing pass/ catching ball/ kicking a ball

Hockey – running/ push pass/ dribbling/ receiving a pass/ shooting





		Application of skills

		Develop attacking skills in a 3v 1 invasion game

Knowledge – to know to move into a space to receive a ball

To pass a ball to a player in a space

		Develop attacking skills in a 4 v 2 invasion game



To move into space to receive a ball

To feint or disguise a pass to outwite a defender

		Collaborate as a team and develop defending skills through modified versions of 5 v 3 5 v 4 invasion games



Knowlwedge – Attacking tactics – to use a range of passes. To pass ahead of supporting players. To get away from a defender to receive pass



Defending tactic – to close down space

		Apply attacking and defending skills through modified versions of 4v4 or 5v5 invasion games

Attacking tactics – to use a range of passes

To get away from a defender to receive a pass

To send the ball wide or deep to supporting players



Defending tactic – To close down space, To intercept a pass



		Character Education
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Pe Progression

		

		Year 1

		Year 2



		Aim of dance

		· Children will explore basic body actions and use different parts of their body to make movements.   They create and repeat short dances inspired by different stimulus and themes.

· Children think about how to use movement to explore and communicate their ideas, issues and their own emotions

· A range of subjects including some based on different times and cultures can be used.  

· They will also create short dances individually and also create and perform with a partner.



		Progression

		Perform fundamental skills at a developing level

Perform basic body actions with control and show some sense of dynamic, expressive and rhythmic qualities in their own dance. 

		Perform fundamental skills at a developing level and start to master some movements

Perform body actions with control and co-ordination 

Perform short dances showing an understanding of expressive qualities



		Developing skills

		Copy and explore basic body actions from a range of stimuli ( words, poetry, pictures, sounds, objects)

Travel, turn, Jump, Gesture, Stillness

Copy simple movement patterns

Show and tell using body actions to explore moods, ideas and feelings

Vary speed, strength, energy and tension of their movements. 



		Application of skills

		Choose movements to make their own simple dance phrase with beginning, middle and ending

Practice and repeat these dance phrases so they can be performed in a controlled way. 

Choose and link actions that express a mood idea or feeling. 

		Choose movements to make their own simple dance phrase with beginning, middle and ending

Practice and repeat these dance phrases so they can be performed in a controlled way. 

Choose and link actions that express a mood idea or feeling.

Remember and repeat movements showing greater control , co-ordination and spatial awareness. 



		Character Education

		Resilience, co-cooperation, Encouragement, Responsibility, Respect, Empathy

		












		

		Year 3 

		Year 4

		Year 5 

		Year 6



		Aim of educational dance

		Children perform dance, focussing on creating , adapting and linking a range of dance actions.   They create characters and narrative through dance These are inspired by a variety of subjects, including some traditional, social and historical dances.  They work with a partner and in small groups, developing their ability to create, perform and appreciate dance.  Children can link phrases of movement fluently and with control

		Children learn different styles of dance and focus on dancing with other people.  They create, perform and  watch dances in a range of styles, working with partners or groups. 

They will be encouraged to become more adventurous when improvising and exploring ideas, developing their knowledge of how props, costume, design and music enrich dance.  

Children focus on using different visual images as the starting point for dance.  They extend the range of movements they use and develop new skills in working with a partner, including taking weight, supporting leaning, balancing and lifting. 



		Progression of performance skills

		Perform freely, translating ideas from a stimulus into movement using dynamic, rhythmic and expressive qualities clearly and with control

		Perform dances clearly and fluently, and show sensitivity to the dance idea and accompaniment 

		Perform different styles of dance clearly and fluently; adapt and refine the way they use weight, space an rhythm in their dances to express themselves in the style of dance. 

		Perform dances fluently and with control and can perform to an accompaniment expressively and sensitively. 



		Develop performing skills

		To perform dances expressively, using a range of performance skills

To perform dances with an awareness of rhythmic, dynamic and expressive qualities on their own, with a partner and in a group

To perform more complex dance phrases that communicate character and narrative

To perform in a whole class performance



		Application of performing skills

		To create movement using a stimulus

To explore and improvise ideas for dance in different styles, working on their own, with a partner or a group. 

To create and link dance phrases  using a simple dance structure or motif

To use simple choreographic principles to create motifs

To compose dances by using, adapting and developing steps, formations and patterning from different dance styles

To explore, improvise and combine movement ideas fluently and effectively.



		Appreciation

		To talk about how they might improve their dances. 

To describe and evaluate some of the compositional features of dances performed with a partner and in a group

To understand how a dance is formed and performed

To evaluate, develop and refine their own and others’ work



		Character education

		Resilience, co-cooperation, Encouragement, Responsibility, Respect, Empathy
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Progression in  Target and creative games

		

		Year ¾ - Creative tag and target games

		Year ¾ Boccia

		Year 5/6 Dodgeball

		Year 5/6 creative game



		Aims of target games games

		This unit lays foundation for children understanding how games work through designing their own tag and target games. 

Children will improve their FMS and start to understand how to design their own game

		In this unit children will learn how to apply simple tactics in a range of target games using a range of equipment. 

		In this unit the children  will learn how to apply simple tactics in a range of target games.  The children will learn how to play the target game of dodgeball

		In this unit children will apply their knwoeldge of invasion games and create their oown games which follow invasion principles



		Progression of performance of skills

		Master most fundamental skills from KS1 and start to develop sport specific skills and perform them with some accuracy

		Master fundamental skills and start to develop sport specific skills performing the with consistency and accuracy

		Continue to develop sport specific skills performing the with consistency, accuracy, confidence and control

		Continue to develop sport specific skills performing the with consistency, accuracy, confidence, control  and speed



		Developing skills through the Lancashire Scheme

		Dodging

Catching

Underhand throw

Rolling a ball

Overhand throw

		Propelling a ball 

rolling a ball

Underarm throw



		One handed throw

Catching

Dodging

		A range of sending and receiving skills



		Application of skills through the Lancashire Scheme

		Creative tag and target game

Use throws to hit a target – The targets get a point if they catch the ball ( leading towards dodgeball)

		Boccia 12s 



Knowledge – to apply tactics (throw near to the jack, block the jack and knock the opponents ball out of the way or away from the jack

		Dive into dodgeball. 



Knowledge to apply tactics ( keep a ball to defend with, communicate with team mates so 2 or more children throw balls at opponents)

		Call the shots core task – set up equal sided invavsion games, creating rules and scoring method

Knowledge – to know a range of tactics without the ball, with equipment and to know a range of defending tactics. 



		Character Education

		Co-operation reflection respect

		Self discipline, respect, decision making, evaluation
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Progression in net wall games

		

		Year 3

		Year 4

		Year5

		Year 6



		Aims of net wall games

		Children will learn to develop the skills they need for net/wall games and on how to use these skills to make the game difficult for their opponent.  They learn to direct the ball towards the target area and away from their opponent

The aim is to get the ball to land in the target area and make it difficult for the opponent to return it

		Children will learn to develop the range and quality of their skills when playing games using rackets.  They also learn specific tactics and skills for net/wall type games.  They will also spend time developing effective serving techniques and tactics. 

The aim is to get the ball to land in the target area and make it difficult for the opponent to return it. 



		Progression of performance of skills

		Master most fundamental skills from KS1 and start to develop sport specific skills and perform them with some accuracy

		Master fundamental skills and start to develop sport specific skills performing the with consistency and accuracy

		Continue to develop sport specific skills performing the with consistency, accuracy, confidence and control

		Continue to develop sport specific skills performing the with consistency, accuracy, confidence, control  and speed



		Developing skills through the Lancashire Scheme

		Ready position

Underarm throw

Overarm throw

Hold a racket

Strike a ball with a racket

		Throwing a ball

Hold a racket correctly

Forehand

Backhand

Volley

Underhand serve



		Application of skills through the Lancashire Scheme

		Core task 1

Scoring points by throwing a ball into an opponents area and making it bounce twice, moving onto hitting the ball with a racket after it has bounced

Knowledge – use a simple tactic/ directing a ball into space



Core task 2

Score points by getting a softball/ bean bag to   land in one of 2 targets. A racket can be introduced later to hit a ball or shuttlecock

Knowledge – to use a simple tactic (choose a good place to stand when receiving the ball

		Core task – The long and thin or short and fat. 

Involves children using shots to strike a ball accurately at targets, moving  their opponent around the court in order to create space s in which to attack.  They devise a scoring system and evaluate/adapt. 

Knowledge – To use tactics effectively, strike the ball with purpose, varying the speed.  Strike the ball into spaces they can see. 



Core task 1/2

The aim of the game is to score points by hitting a ball into your opponents court and the ball bouncing twice. Play the game one against one on a long narrow court.  Use a racket and suitable ball



Knowledge – To know the need for different tactics ie. Hit the ball with purpose, varying the speed, height and direction, position themselves well on court



		Character Education
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Striking and fielding progression

		

		Year 3

		Year 4

		Year 5

		Year 6 



		Aims of striking and fielding

		Children will learn how to hit or strike the ball so that they can score runs in different ways.  When fielding, they learn how to work together to keep the batters scores down. 

Players learn to strike a ball and try to avoid a ball and try to avoid fielders so that they can run around bases to score runs. 

		Children will develop the range and quality of their skills and understanding.  They learn how to play the different roles of bowler, backstop, fielder and batter. 

Children will focus on developing their technique and using a wider range of shots, working in larger teams for some of the time.  They will concentrate on developing their bowling technique and using tactics as a fielding team. 



		Progression of performance of skills

		Master most fundamental skills from KS1 and start to develop sport specific skills and perform them with some accuracy

		Master fundamental movement skills and start to develop sport specific skills performing them with consistency and accuracy.

		Continue to develop sport specific skills and perform with consistency, accuracy, confidence and control

		Continue to develop sport specific skills and perform the with consistency, accuracy, confidence, control and speed



		Developing skills through the Lancashire Scheme

		Bowl underarm

Strike a ball off a tee Perform a straight drive

Catch a ball

Field a ball and return it quickly

		Bowl underam

Bowel overarm

Strike a ball off a tee

Strike a bowled ball

Catch a ball

Field a ball and throw back overarm



		Application of skills through the Lancashire Scheme

		Rounders type game

Striking a ball and running between bases and fielders trying to retrieve throw and catch the ball quickly and accurately

Knowledge 

Batters/striker – hit the ball into a space away from the fielders

Fielders – Judge where the ball is going to be hit and try to intercept it 

Cricket type game

Batters try to score points by striking the ball and running between wickets and fielders retrieve, throw and catch the ball quickly

Knowledge – Batters/Strikers – run as quickly as possible and strike the ball into a space away from fielders

Fielders judge where the ball is going to be hit, try and intercept it. 

		Rounders

9v9 level 1 competition within class

Knowledge

batters/striker –To run as quickly as possible between bases hit the ball into a space away from the fielders

Fielders – Retrieve the hit object as quickly as possible to limit runs scored 

Cricket

Level 1 competition

Pairs to score as many runs as possible. 

Knowledge – Batters/Strikers – run as quickly as possible and strike the ball into a space away from fielders



Fielders judge where the ball is going to be hit, retrieve the ball and return as quickly as possible



		Character Education

		Communication evaluation 

		Encouragement decision making evaluation
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Striking and fielding progression

		

		Year 3

		Year 4

		Year 5

		Year 6 



		Aims of striking and fielding

		Children will learn how to hit or strike the ball so that they can score runs in different ways.  When fielding, they learn how to work together to keep the batters scores down. 

Players learn to strike a ball and try to avoid a ball and try to avoid fielders so that they can run around bases to score runs. 

		Children will develop the range and quality of their skills and understanding.  They learn how to play the different roles of bowler, backstop, fielder and batter. 

Children will focus on developing their technique and using a wider range of shots, working in larger teams for some of the time.  They will concentrate on developing their bowling technique and using tactics as a fielding team. 



		Progression of performance of skills

		Master most fundamental skills from KS1 and start to develop sport specific skills and perform them with some accuracy

		Master fundamental movement skills and start to develop sport specific skills performing them with consistency and accuracy.

		Continue to develop sport specific skills and perform with consistency, accuracy, confidence and control

		Continue to develop sport specific skills and perform the with consistency, accuracy, confidence, control and speed



		Developing skills through the Lancashire Scheme

		Bowl underarm

Strike a ball off a tee Perform a straight drive

Catch a ball

Field a ball and return it quickly

		Bowl underam

Bowel overarm

Strike a ball off a tee

Strike a bowled ball

Catch a ball

Field a ball and throw back overarm



		Application of skills through the Lancashire Scheme

		Rounders type game

Striking a ball and running between bases and fielders trying to retrieve throw and catch the ball quickly and accurately

Knowledge 

Batters/striker – hit the ball into a space away from the fielders

Fielders – Judge where the ball is going to be hit and try to intercept it 

Cricket type game

Batters try to score points by striking the ball and running between wickets and fielders retrieve, throw and catch the ball quickly

Knowledge – Batters/Strikers – run as quickly as possible and strike the ball into a space away from fielders

Fielders judge where the ball is going to be hit, try and intercept it. 

		Rounders

9v9 level 1 competition within class

Knowledge

batters/striker –To run as quickly as possible between bases hit the ball into a space away from the fielders

Fielders – Retrieve the hit object as quickly as possible to limit runs scored 

Cricket

Level 1 competition

Pairs to score as many runs as possible. 

Knowledge – Batters/Strikers – run as quickly as possible and strike the ball into a space away from fielders



Fielders judge where the ball is going to be hit, retrieve the ball and return as quickly as possible



		Character Education

		Communication evaluation 

		Encouragement decision making evaluation
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			Year 3



		Year group step

		Lesson

		Pupil Attainment



		To sing in unison and in simple two-parts 

		

		



		Play differentiated parts on a tuned instrument –from memory or using notation  

		

		



		Help create at least one simple melody using up to five different notes

		

		



		To copy, answer and improvise using up to 3 different notes 

		

		



		Record the composition in any way appropriate that recognises the connection between sound and symbol (e.g. graphic/pictorial notation). 

		

		



		To think about what the words of a song mean.   

		

		



		To take it in turn to discuss how the song makes them feel

		

		



		Place music on a timeline 

		

		









			Year 4



		Year group step

		Lesson

		Pupil Attainment



		To sing in unison and in simple two-parts with awareness of being ‘in tune              

		

		



		Play differentiated parts on a tuned instrument –from memory or using notation and to experience leading the playing by making sure everyone plays in the playing section

		

		



		Present a musical performance designed to capture the audience and evaluate their performance  

		

		



		To communicating feelings, thoughts and ideas about the song/music (greater range of vocabulary and emotions) 

		

		



		Plan and create a section of music that can be performed within the context of the unit 

		

		



		To copy, answer and improvise using up to 3 different notes and riffs from known songs

		

		



		Record the composition in any way appropriate that recognises the connection between sound and symbol (e.g. graphic/pictorial notation). Include change in dynamics 

		

		



		[bookmark: _GoBack]Place music on a timeline and know other music of a similar time 
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			Year 3



		Year group step

		Lesson

		Pupil Attainment



		To sing in unison and in simple two-parts 

		

		



		Play differentiated parts on a tuned instrument –from memory or using notation  

		

		



		Help create at least one simple melody using up to five different notes

		

		



		To copy, answer and improvise using up to 3 different notes 

		

		



		Record the composition in any way appropriate that recognises the connection between sound and symbol (e.g. graphic/pictorial notation). 

		

		



		To think about what the words of a song mean.   

		

		



		To take it in turn to discuss how the song makes them feel

		

		



		Place music on a timeline 

		

		









			Year 4



		Year group step

		Lesson

		Pupil Attainment



		To sing in unison and in simple two-parts with awareness of being ‘in tune              

		

		



		Play differentiated parts on a tuned instrument –from memory or using notation and to experience leading the playing by making sure everyone plays in the playing section

		

		



		Present a musical performance designed to capture the audience and evaluate their performance  

		

		



		To communicating feelings, thoughts and ideas about the song/music (greater range of vocabulary and emotions) 

		

		



		Plan and create a section of music that can be performed within the context of the unit 

		

		



		To copy, answer and improvise using up to 3 different notes and riffs from known songs

		

		



		Record the composition in any way appropriate that recognises the connection between sound and symbol (e.g. graphic/pictorial notation). Include change in dynamics 

		

		



		[bookmark: _GoBack]Place music on a timeline and know other music of a similar time 

		

		








image63.emf
Year 3 Year 4  Expectations.docx


Year 3 Year 4 Expectations.docx
			Year 3



		Year group step

		Lesson

		Pupil Attainment



		To sing in unison and in simple two-parts 

		

		



		Play differentiated parts on a tuned instrument –from memory or using notation  

		

		



		Help create at least one simple melody using up to five different notes

		

		



		To copy, answer and improvise using up to 3 different notes 

		

		



		Record the composition in any way appropriate that recognises the connection between sound and symbol (e.g. graphic/pictorial notation). 

		

		



		To think about what the words of a song mean.   

		

		



		To take it in turn to discuss how the song makes them feel

		

		



		Place music on a timeline 

		

		









			Year 4



		Year group step

		Lesson

		Pupil Attainment



		To sing in unison and in simple two-parts with awareness of being ‘in tune              

		

		



		Play differentiated parts on a tuned instrument –from memory or using notation and to experience leading the playing by making sure everyone plays in the playing section

		

		



		Present a musical performance designed to capture the audience and evaluate their performance  

		

		



		To communicating feelings, thoughts and ideas about the song/music (greater range of vocabulary and emotions) 

		

		



		Plan and create a section of music that can be performed within the context of the unit 

		

		



		To copy, answer and improvise using up to 3 different notes and riffs from known songs

		

		



		Record the composition in any way appropriate that recognises the connection between sound and symbol (e.g. graphic/pictorial notation). Include change in dynamics 

		

		



		[bookmark: _GoBack]Place music on a timeline and know other music of a similar time 
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La Rentrée (Back to School)

		In this unit, children learn about ‘Back to School’ in France. They read a poem and take part in a languages detective activity. They learn to say what they like or don’t like doing and they learn strategies for writing from memory. Children learn to ask for items and for help in the classroom and work in groups to read, edit and perform a play script.

 





End of Unit Expectations 

		

		Unit  

		Pupil Attainment/Notes 

		Lesson 



		Listening 

		I can identify specific phonemes, words and phrases.

		 

		1-6 

 





		Speaking 

		I know how to ask for help in the classroom.

I can say what I like and don’t like doing.

 

		 

		4-5

 

3-6 

 





		Reading 

		I can use clues to help me understand a text.

		 

		1-5



		Writing 

		I know some strategies for remembering how to write words in French.

 

		 

		3-6



		Grammar 

		I know the difference between tu and vous.

		 

		3-4 
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L’argent de poche (Pocket Money)

		In this unit, children continue to gain confidence in manipulating numbers and they learn further expressions for likes and dislikes. They begin to learn about the euro. They prepare and perform a radio or TV advert for a toy. 







End of Unit Expectations 

		

		Unit  

		Pupil Attainment/Notes 

		Lesson 



		Listening 

		I can identify specific phonemes, words and phrases.

		 

		1-6 

 





		Speaking 

		I can use numbers 20-39.

I can express opinions and respond to those of others.

Speak in sentences, using familiar vocabulary.

 

		 

		2-6

 



1-6

 





		Reading 

		I can follow text while listening and reading at the same time.

		 

		1-5



		Writing 

		I understand how some sounds are represented in writing.

 

		 

		1-6



		Grammar 

		I can recognise familiar silent final consonants – eg. voudrais, plaît, bonbons, jouets, vous, désirez, c’est 



		 

		1-6
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Raconte moi une histoire (Tell me a story)

In this unit, the children work on sounds and spellings. They continue to gain confidence in manipulating numbers. They learn some common adjectives and revise simple feminine agreements. The unit is based on a song that tells the story of Sleeping Beauty

		







End of Unit Expectations 

		

		Unit  

		Pupil Attainment/Notes 

		Lesson 



		Listening 

		I can recognise numbers in multiples of 10 up to 100.

I can follow classroom commands.

		 

		3

 

1-3



		Speaking 

		I can sing a song from memory.

I can perform to an audience.

 

		 

		1-6

 

5-6

 





		Reading 

		I can follow text while listening and reading at the same time.  



		 

		1-6



		Writing 

		I can write sentences using the vocabulary I know.

 

		 

		1-6



		Grammar 

		I know how and when to use masculine and feminine adjectives.



		 

		2-6
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Vive le sport!  (Our sporting lives)

		In this unit, the children learn the names for some sports and practise saying what they like and don’t like playing. 

They learn the days of the week and learn to say what kind of activities they participate in on particular days. 



		







End of Unit Expectations 

		

		Unit  

		Pupil Attainment/Notes 

		Lesson 



		Listening 

		I can listen and respond to the content of a diary when read aloud.

		 

		3-4



		Speaking 

		I can say the names of some sports and say which I prefer.

I can say which sports I do not like.

 

		 

		1-6

 

1-6

 





		Reading 

		I can use a dictionary to look up new vocabulary.



		 

		3-6



		Writing 

		I can write an information poster about a French sports star.

 

		 

		5-6



		Grammar 

		I can use prepositions de and du with sport vocabulary.

		 

		2-6

 





		

		

		

		





		

		Children working below age related expectations

		Children working at age related expectations



		Children working above age related expectations





		Initials of children

		







		

		



		Percentage of cohort
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		 Le carnaval (des animaux)

This unit is based on ‘The Carnival of the Animals’ by Saint-Saëns. The children learn to describe animals characterised by the music and talk about their natural habitats. They learn how to tell the time on the hour. 







End of Unit Expectations 

		

		Unit  

		Pupil Attainment/Notes 

		Lesson 



		Listening 

		I can listen carefully and show understanding by joining in and responding. 

I can explore the patterns of sounds through song and rhyme.

		 

		3-4



		Speaking 

		I can say the names of some animals and use adjectives to describe them. 

I can tell the time on the hour.

I can ask and answer questions about animals.



 

		 

		1-6

 



3-4







1-6

 





		Reading 

		I can identify masculine and feminine adjectives.



		 

		3-6



		Writing 

		I can describe animals and their habitats in writing.

 

		 

		5-6



		Grammar 

		I know what adjective and noun agreement means.

		 

		2-6
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Quel temps fait-il? (What’s the weather like?)

				In this unit children learn weather phrases and use negative numbers. Aesop’s fable Le Vent et le Soleil (The Wind and the Sun) is used - the text can be found at the end of the unit. Children learn the names of common articles of clothing and relate these to the weather. They learn to say the date and to write and say telephone numbers. 











		







End of Unit Expectations 

		

		Unit  

		Pupil Attainment/Notes 

		Lesson 



		Listening 

		I can listen and respond to descriptions of weather.

		 

		1-6



		Speaking 

		I can give the date.

I can name some items of clothing.

I can give a short presentation using new vocabulary.

 

		 

		2-6

 

2-6



5-6

 





		Reading 

		I recognise grapheme and phoneme correspondence.



		 

		1-6



		Writing 

		I can write a weather report using phrases and vocabulary I have learnt.

 

		 

		5-6



		Grammar 

		I can identify and use question words.

		 

		2-6
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		Reading Year 3

		Entering

		Developing

		Secure

		Greater Depth



		Word reading

		

		

		

		



		Use knowledge of root words to understand meanings of words. 

		

		

		

		



		Use prefixes to understand meanings e.g. un-, dis-, mis-, re-, pre-, im-, in-. 

		

		

		

		



		Use suffixes to understand meanings e.g. -ly, -ous. 

		

		

		

		



		Read and understand words from the Year 3 list (selected from the statutory Year 3/4 word list) 

		

		

		

		



		Comprehension 

		

		

		

		



		Orally retell a range of stories, including less familiar fairy stories, fables and folk tales e.g. Grimm’s Fairy Tales.

		

		

		

		



		Use intonation, tone and volume when reading aloud. 

		

		

		

		



		Take note of punctuation when reading aloud.

		

		

		

		



		Raise questions during the reading process to deepen understanding e.g. I wonder why the character. 

		

		

		

		



		Draw inferences around characters thoughts, feelings and actions, and justify with evidence from the text.

		

		

		

		



		Justify responses to the text using the PE prompt (Point + Evidence).

		

		

		

		



		Prepare for research by identifying what is already known about the subject and key questions to structure the task.

		

		

		

		



		Make and respond to contributions in a variety of group situations e.g. whole class, pairs, guided groups, book circles

		

		

		

		



		Identify, discuss and collect favourite words and phrases which capture the reader’s interest and imagination. 

		

		

		

		



		Explain the meaning of unfamiliar words by using the context
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		Reading Year 4 

		Entering

		Developing

		Secure

		Greater Depth



		Word reading

		

		

		

		



		Use knowledge of root words to understand meanings of words. 

		

		

		

		



		Use prefixes to understand meanings e.g.  in- , ir–, sub–, inter–super–, anti–, auto–.  

		

		

		

		



		Use suffixes to understand meanings e.g. –ation, - tion, – ssion, –cian, -sion. 

		

		

		

		



		Read and understand words from the Year 4 list (selected from the statutory Year 3/4 word list

		

		

		

		



		Comprehension 

		

		

		

		



		Explain the meaning of key vocabulary within the context of the text.

		

		

		

		



		Use punctuation to determine intonation and expression when reading aloud to a range of audiences.

		

		

		

		



		Demonstrate active reading strategies e.g. generating questions, finding answers, refining thinking, modifying questions, constructing images.

		

		

		

		



		Draw inferences around characters’ thoughts, feelings, actions and motives, and justify with evidence from the text using point and evidence. 

		

		

		

		



		Identify main ideas drawn from more than one paragraph and summarise these e.g. character is evil because…1/2/3 reasons,  Clitheroe Castle is a worthwhile place to visit because 1/2/3 reasons across a text.

		

		

		

		



		Navigate texts ,e.g. using contents and index pages, in order to locate and retrieve information in print and on screen.

		

		

		

		



		Scan for dates, numbers and names.

		

		

		

		



		Justify responses to the text using the PE prompt (Point + Evidence)
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		Writing Year 3

		A

		B

		C

		D

		E

		F

		



		Genre



		

		

		

		

		

		

		



		Vocabulary, grammar and punctuation

		

		

		

		

		

		

		



		Explore and identify main and subordinate clauses in complex sentences. 

		

		

		

		

		

		

		



		Explore, identify and create complex sentences using a range of conjunctions e.g. when, if because, although, while, since, until, before, after, so.

		

		

		

		

		

		

		



		Select, generate and effectively use adverbs e.g. suddenly, silently, soon, next, eventually.

		

		

		

		

		

		

		



		Begin to use inverted commas to punctuate direct speech (speech marks).

		

		

		

		

		

		

		



		Composition

		

		

		

		

		

		

		



		Discuss and record ideas for planning using a range of formats, e.g. chunking a plot, story maps, flow charts, boxing up.

		

		

		

		

		

		

		



		Group related material into paragraphs. 

		

		

		

		

		

		

		



		Use headings and sub headings to organise information.

		

		

		

		

		

		

		



		Proofread to check for errors in spelling, grammar and punctuation in own and others’ writing

		

		

		

		

		

		

		



		Create and develop settings for narrative.

		

		

		

		

		

		

		



		Create and develop characters for narrative. 

		

		

		

		

		

		

		



		Improvise, create and write dialogue.

		

		

		

		

		

		

		



		Generate and select from vocabulary banks e.g. noun phrases, powerful verbs, technical language, synonyms for said appropriate to text type.

		

		

		

		

		

		

		



		Spelling

		

		

		

		

		

		

		



		Spell words from the Year 3 list

		

		

		

		

		

		

		



		Use the first two letters of a word to check its spelling in a dictionary.

		

		

		

		

		

		

		



		Handwriting 

		

		

		

		

		

		

		



		Form and use the four basic handwriting joins. 

		

		

		

		

		

		

		



		Write legibly.
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		Writing Year 4

		A

		B

		C

		D

		E

		F

		



		Genre



		

		

		

		

		

		

		



		Vocabulary, grammar and punctuation

		

		

		

		

		

		

		



		Use commas to mark clauses in complex sentences.  

		

		

		

		

		

		

		



		Create sentences with fronted adverbials for when e.g. As the clock struck twelve, the soldiers sprang into action. 

		

		

		

		

		

		

		



		Create sentences with fronted adverbials for where e.g. In the distance, a lone wolf howled.

		

		

		

		

		

		

		



		Use inverted commas and other punctuation to indicate direct speech e.g. The tour guide announced, “Be back here at four o’ clock.”

		

		

		

		

		

		

		



		Explore, identify, collect and use noun phrases e.g. the crumbly cookie with tasty marshmallow pieces.

		

		

		

		

		

		

		



		Explore, identify and use Standard English verb inflections for writing e.g. We were instead of we was. I was instead of I were, I did instead of I done. She saw it instead of she seen it.

		

		

		

		

		

		

		



		Composition

		

		

		

		

		

		

		



		Discuss and record ideas for planning e.g. story mountain, text map, non-fiction bridge, story board, boxing-up text types to create a plan.  

		

		

		

		

		

		

		



		Use paragraphs to organise writing in fiction and nonfiction texts.

		

		

		

		

		

		

		



		Proofread to check for errors in spelling, grammar and punctuation.  

		

		

		

		

		

		

		



		Develop settings and characterisation using vocabulary to create emphasis, humour, atmosphere, suspense

		

		

		

		

		

		

		



		Generate and select from vocabulary banks e.g. adverbial phrases, technical language, persuasive phrases, alliteration

		

		

		

		

		

		

		



		Spelling

		

		

		

		

		

		

		



		Use the first three letters of a word to check its spelling in a dictionary.

		

		

		

		

		

		

		



		Spell words from the Year 4 list (selected from the statutory Year 3/4 word list)

		

		

		

		

		

		

		



		Handwriting 

		

		

		

		

		

		

		



		Write with consistency in size and proportion of letters, e.g. by ensuring that the downstrokes of letters are parallel and equidistant; that lines of writing are spaced sufficiently so that the ascenders and descenders of letters do not touch.
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Maths Ready to Progress Criteria Yearly Assessment year 3 (1).docx
Mathematics Ready to Progress Criteria Year 3 Assessment





		Strand 

		Year 3

		Achieved  ( Tick and Date )



		Number and place value

		3NPV–1 Know that 10 tens are equivalent to 1 hundred, and that 100 is 10 times the size of 10; apply this to identify and work out how many 10s there are in other threedigit multiples of 10.

		



		

		3NPV–2 Recognise the place value of each digit in three-digit numbers, and compose and decompose three-digit numbers using standard and non-standard partitioning.

		



		

		3NPV–3 Reason about the location of any threedigit number in the linear number system, including identifying the previous and next multiple of 100 and 10.

		



		

		3NPV–4 Divide 100 into 2, 4, 5 and 10 equal parts, and read scales/number lines marked in multiples of 100 with 2, 4, 5 and 10 equal parts.

		



		Number facts

		3NF–1 Secure fluency in addition and subtraction facts that bridge 10, through continued practice.

		



		

		3NF–2 Recall multiplication facts, and corresponding division facts, in the 10, 5, 2, 4 and 8 multiplication tables, and recognise products in these multiplication tables as multiples of the corresponding number.

		



		

		3NF–3 Apply place-value knowledge to known additive and multiplicative number facts (scaling facts by 10).

		



		Addition and subtraction

		3AS–1 Calculate complements to 100.

		



		

		3AS–2 Add and subtract up to three-digit numbers using columnar methods.

		



		

		3AS–3 Manipulate the additive relationship: Understand the inverse relationship between addition and subtraction, and how both relate to the part–part–whole structure. Understand and use the commutative property of addition, and understand the related property for subtraction.

		



		Multiplication and division

		3MD–1 Apply known multiplication and division facts to solve contextual problems with different structures, including quotitive and partitive division.

		



		Fractions

		3F–1 Interpret and write proper fractions to represent 1 or several parts of a whole that is divided into equal parts.

		



		

		3F–2 Find unit fractions of quantities using known division facts (multiplication tables fluency).

		



		

		3F–3 Reason about the location of any fraction within 1 in the linear number system.

		



		

		3F–4 Add and subtract fractions with the same denominator, within 1.

		



		Geometry

		3G–1 Recognise right angles as a property of shape or a description of a turn, and identify right angles in 2D shapes presented in different orientations.
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Mathematics Ready to Progress Criteria Year 4 Assessment



		Strand 

		Year 4

		Achieved  ( Tick and Date )



		Number and place value

		4NPV–1 Know that 10 hundreds are equivalent to 1 thousand, and that 1,000 is 10 times the size of 100; apply this to identify and work out how many 100s there are in other four-digit multiples of 100.

		



		

		4NPV–2 Recognise the place value of each digit in four-digit numbers, and compose and decompose four-digit numbers using standard and nonstandard partitioning.

		



		

		4NPV–3 Reason about the location of any fourdigit number in the linear number system, including identifying the previous and next multiple of 1,000 and 100, and rounding to the nearest of each.

		



		

		4NPV–4 Divide 1,000 into 2, 4, 5 and 10 equal parts, and read scales/number lines marked in multiples of 1,000 with 2, 4, 5 and 10 equal parts

		



		Number facts

		4NF–1 Recall multiplication and division facts up to 12 x 12 , and recognise products in multiplication tables as multiples of the corresponding number.

		



		

		4NF–2 Solve division problems, with two-digit dividends and one-digit divisors,that involve remainders, and interpret remainders appropriately according to the context.

		



		

		4NF–3 Apply place-value knowledge to known additive and multiplicative number facts (scaling facts by 100)

		



		Multiplication and division

		4MD–1 Multiply and divide whole numbers by 10 and 100 (keeping to whole number quotients); understand this as equivalent to making a number 10 or 100 times the size.

		



		

		4MD–2 Manipulate multiplication and division equations, and understand and apply the commutative property of multiplication.

		



		

		4MD–3 Understand and apply the distributive property of multiplication.

		



		Fractions

		4F–1 Reason about the location of mixed numbers in the linear number system.

		



		

		4F–2 Convert mixed numbers to improper fractions and vice versa.

		



		

		4F–3 Add and subtract improper and mixed fractions with the same denominator, including bridging whole numbers.

		



		Geometry

		4G–1 Draw polygons, specified by coordinates in the first quadrant, and translate within the first quadrant.

		



		

		4G–2 Identify regular polygons, including equilateral triangles and squares, as those in which the side-lengths are equal and the angles are equal. Find the perimeter of regular and irregular polygons.

		



		

		4G–3 Identify line symmetry in 2D shapes presented in different orientations. Reflect shapes in a line of symmetry and complete a symmetric figure or pattern with respect to a specified line of symmetry.
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states of matter.docx
		Knowledge

		Lesson

		Teacher

		Self



		compare and group materials together, according to whether they are solids, liquids or gases

		1 2 6 

		

		



		observe that some materials change state when they are heated or cooled, and measure or research the temperature at which this happens in degrees Celsius (°C)

		3 4 6

		

		



		identify the part played by evaporation and condensation in the water cycle and associate the rate of evaporation with temperature

		4 5 6

		

		



		Working Scientifically Year 3 and 4

		

		

		



		asking relevant questions  & using different types of scientific enquiries to answer them							

		2 4

		

		



		set up practical enquiries, comparative & fair tests

		4

		

		



		systematic observation & accurate measurement using standard units, using a range of equipment

		1 3

		

		



		gathering, recording, classifying & presenting data in a variety of ways to help in answering questions

		1

		

		



		record findings using simple scientific language, drawings, labelled diagrams, keys, bar charts & tables

		4

		

		



		reporting on findings from enquiries

		5  6

		

		



		using results to draw conclusions, make predictions for new values, suggest improvements & raise further

		5 

		

		



		identifying differences, similarities or changes related to simple scientific ideas & processes

		3 6

		

		



		use evidence to answer ?s or support findings

		2 5 
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electricity.docx
		Knowledge

		Lesson

		Teacher

		Self



		identify common appliances that run on electricity

		1

		

		



		construct a simple series electrical circuit, identifying and naming its basic parts, including cells, wires, bulbs, switches and buzzers

		2 4 5 6

		

		



		identify whether or not a lamp will light in a simple series circuit, based on whether or not the lamp is part of a complete loop with a battery

		2

		

		



		recognise that a switch opens and closes a circuit and associate this with whether or not a lamp lights in a simple series circuit

		3 

		

		



		recognise some common conductors and insulators, and associate metals with being good conductors

		3

		

		



		Working Scientifically Year 3 and 4

		

		

		



		asking relevant questions  & using different types of scientific enquiries to answer them

		1 4

		

		



		set up practical enquiries, comparative & fair tests

		2 3

		

		



		systematic observation & accurate measurement using standard units, using a range of equipment

		

		

		



		gathering, recording, classifying & presenting data in a variety of ways to help in answering questions

		3

		

		



		record findings using simple scientific language, drawings, labelled diagrams, keys, bar charts & tables

		3

		

		



		using results to draw conclusions, make predictions for new values, suggest improvements & raise further

		2

		

		



		identifying differences, similarities or changes related to simple scientific ideas & processes

		1 2 4 5 6

		

		



		use evidence to answer ?s or support findings

		2 4 5 6
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		Knowledge

		Lesson

		Teacher

		Self



		recognise that living things can be grouped in a variety of ways

		1 2 3  4 5

		

		



		explore and use classification keys to help group, identify and name a variety of living things in their local and wider environment

		3 4 5

		

		



		Working Scientifically Year 3 and 4

		

		

		



		asking relevant questions  & using different types of scientific enquiries to answer them

		1 2

		

		



		set up practical enquiries, comparative & fair tests

		5

		

		



		systematic observation & accurate measurement using standard units, using a range of equipment

		3 5

		

		



		gathering, recording, classifying & presenting data in a variety of ways to help in answering questions

		4

		

		



		record findings using simple scientific language, drawings, labelled diagrams, keys, bar charts & tables

		3

		

		



		reporting on findings from enquiries

		6

		

		



		identifying differences, similarities or changes related to simple scientific ideas & processes

		1 2 4

		

		



		use evidence to answer ?s or support findings

		6
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		Knowledge

		Lesson

		Teacher

		Self



		recognise that they need light in order to see things and that dark is the absence of light

		1 2 6

		

		



		notice that light is reflected from surfaces

		2 3 6

		

		



		recognise that light from the sun can be dangerous and that there are ways to protect their eyes

		3 6

		

		



		recognise that shadows are formed when the light from a light source is blocked by an opaque object

		4 5 6

		

		



		find patterns in the way that the size of shadows change

		5 6

		

		



		Working Scientifically Year 3 and 4

		

		

		



		asking relevant questions  & using different types of scientific enquiries to answer them							

		1

		

		



		set up practical enquiries, comparative & fair tests

		5

		

		



		systematic observation & accurate measurement using standard units, using a range of equipment

		1 5

		

		



		gathering, recording, classifying & presenting data in a variety of ways to help in answering questions

		2 3 

		

		



		record findings using simple scientific language, drawings, labelled diagrams, keys, bar charts & tables

		5

		

		



		reporting on findings from enquiries

		3

		

		



		using results to draw conclusions, make predictions for new values, suggest improvements & raise further

		1

		

		



		identifying differences, similarities or changes related to simple scientific ideas & processes

		2 4

		

		



		use evidence to answer ?s or support findings

		4 6

		

		








image20.emf
Sound.docx


Sound.docx
		Knowledge

		Lesson

		Teacher

		Self



		identify how sounds are made, associating some of them with something vibrating

		1 2 3 4 5 6

		

		



		recognise that vibrations from sounds travel through a medium to the ear

		2 3 6

		

		



		find patterns between the pitch of a sound and features of the object that produced it



		5  6

		

		



		find patterns between the volume of a sound and the strength of the vibrations that produced it

		1 4 6

		

		



		recognise that sounds get fainter as the distance from the sound source increases

		 4 6

		

		



		Working Scientifically Year 3 and 4

		

		

		



		asking relevant questions  & using different types of scientific enquiries to answer them							

		1 6 

		

		



		set up practical enquiries, comparative & fair tests

		2 3

		

		



		systematic observation & accurate measurement using standard units, using a range of equipment

		2

		

		



		gathering, recording, classifying & presenting data in a variety of ways to help in answering questions

		2

		

		



		record findings using simple scientific language, drawings, labelled diagrams, keys, bar charts & tables

		3 5 

		

		



		reporting on findings from enquiries

		5 

		

		



		using results to draw conclusions, make predictions for new values, suggest improvements & raise further

		3

		

		



		identifying differences, similarities or changes related to simple scientific ideas & processes

		4 6 

		

		



		use evidence to answer ?s or support findings

		 4 6 
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		Knowledge

		Lesson

		Teacher

		Self



		I compare how things move on different surfaces

		1

		

		



		notice that some forces need contact between two objects, but magnetic forces can act at a distance

		2 6

		

		



		observe how magnets attract or repel each other and attract some materials and not others

		3 6

		

		



		compare and group together a variety of everyday materials on the basis of whether they are attracted to a magnet, and identify some magnetic materials

		4 5 6

		

		



		describe magnets as having two poles

		5

		

		



		predict whether two magnets will attract or repel each other, depending on which poles are facing

		5 

		

		



		Working Scientifically Year 3 and 4

		

		

		



		asking relevant questions  & using different types of scientific enquiries to answer them

		3

		

		



		set up practical enquiries, comparative & fair tests

		1 3

		

		



		systematic observation & accurate measurement using standard units, using a range of equipment

		1 2

		

		



		gathering, recording, classifying & presenting data in a variety of ways to help in answering questions

		4

		

		



		record findings using simple scientific language, drawings, labelled diagrams, keys, bar charts & tables

		2 4 5

		

		



		using results to draw conclusions, make predictions for new values, suggest improvements & raise further

		3 4

		

		



		identifying differences, similarities or changes related to simple scientific ideas & processes

		6
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Online Safety

 

[image: ]

By the end of the unit

ear 3:  

· An understanding of how to keep information secure  

· Realise the importance of reporting any concerns they have using the internet and other communication technologies 

· Know some ways in which they can report concerns 

· Develop an understanding of what is acceptable and unacceptable online behaviour 

· Realise that not all information on the internet is trustworthy 

· Realise there is a need to verify the reliability of information  

 

Year 4: 

· Use technology respectfully, responsibly and safely 

· Knowing how to keep their information and passwords secure  

· Know different ways of reporting concerns about content and contact involving the internet and other communication technologies  

· A greater understanding of what is acceptable and unacceptable online behaviour.  

· Develop strategies to verify the reliability and accuracy of information on the internet 

· Develop an awareness of copyright 
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Year 3:  

· Use more complex simulations 

· Understand the effects of changing variables 

· Develop their search strategies by refining their use of keywords 

· Start to use appropriate key phrases and questions 

 

Year 4: 

· Continue to develop their search strategies by refining their use of keywords 

· Understand about the use of operators in searching 

· Developing their effective search techniques by using ‘and’ ‘or’ ‘not’ in their searches 
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		At the end of the unit 

		Year 3:  

· To create a branching database 

· To create a digital graph 

· To input data on a spreadsheet 

 

Year 4: 

· To create a branching database 

· To create a digital graph 

· To input data on a spreadsheet 
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Year 3: 

· I can plan and write algorithms including  

· Sequencing    

· Repetition  

· I can solve problems and errors in my algorithms and programs. 

Exceeding Year 3 : 

· Children have a good understanding of when to use a timer in a program rather than a ‘repeat’ command to for repetition and this is evidenced in their program designs 

· Children make use of variables in their programs and combine these with timers to creative effect. 

Year 4: 

· I can plan and write algorithms including  

· Sequencing   

· Repetition 

· Selection  

· I can use computational thinking to debug programs. 

· I can use computational thinking to solve problems and tasks.. 

Exceeding Year 4 : 

· Make intuitive attempts to debug their own programs as they increase in complexity. 

· Pupils realise the constraints of creating purely sequential programs and intuitively grasp the concepts of selection and repetition. 
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Year 3: 

· I can plan and write algorithms including  

- Sequencing    

- Repetition  

· I can solve problems and errors in my algorithms and programs. 

· I can design models that use motors, sensors.  

· I create computer programs that make models move that involve movement being repeated. 

· I can find and fix problems with my programs (debug) 

· I can evaluate my own work and that of others and suggest improvements 

Exceeding Year 3 : 

· Children have a good understanding of when to use a timer in a program rather than a ‘repeat’ command to for repetition and this is evidenced in their program designs 

· Make intuitive attempts to debug their own programs as they increase in complexity. 

Year 4: 

· I can design algorithms and write programs to make a model move in a variety of different ways including  

- Sequencing   

- Repetition 

- Selection  

· conditional statements-  including if, else, when, until 

· I can use computational thinking to debug programs. 

Exceeding Year 4 : 

· Make intuitive attempts to debug their own programs as they increase in complexity. 

· Pupils realise the constraints of creating purely sequential programs and intuitively grasp the concepts of selection and repetition. 

· Critically appraise their work and that of others and suggest or implement more elegant solutions. 

· Design models that use a more complex set of robotic parts 

· Programs the vehicle to move and explores motor values (e.g. power, forward and reverse motion) 
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Year 3: 

· Have knowledge of a range of different inputs and outputs 

· Have experience of using a range of different inputs and outputs 

· Describe some of components of a computer network 

· Describe some of the ways in which computer networks can be used 

 

Year 4: 

· Develop their understanding of input and outputs further 

· Describe some of components of a computer network 

· Describe some of the ways in which computer networks can be used 

· Understand the difference between the internet and the World Wide Web 
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Year 3 and 4: What was life like in Roman Britain? 



By the end of this unit, children will be able to: 

· To know about main events, situations and changes in the Roman times 

· To recognise that our knowledge of the past is constructed from primary and secondary sources of evidence 

· To know about historically significant people Julius Caesar and Augustus  

· To explore main events, situations, changes and links within Imperial Rome 

· To describe significant aspects of Ancient Rome 

· Recognise how sources of evidence are used to make historical claims 



		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		Explore trends and changes over time 

		1, 2, 4, 10 

		 

		Explore links and contrasts within different periods of time 

		1, 2, 4, 10 

		 



		To recognize that our knowledge of the past is constructed from different sources of evidence 

		3, 4, 5, 7, 9, 10 

		 

		To recognize how sources of evidence are used to make historical claims 

		3, 4, 5, 7, 9, 10 

		 



		To describe some of the ways the past can be represented 

		1, 2, 3, 4, 6, 7, 8, 9, 10 

		 

		To identify historically significant people and events in different situations 

		1, 2, 3, 4, 6, 7, 8, 9, 10 

		 



		To select and organize historical information to present in a range of ways 

		9, 10 

		 

		To select and organize relevant historical information to present in a range of ways 

		9, 10 

		 



		 

		 

		 

		 

		 

		 





 

 

 




image29.emf
Anglo saxons  assessment.docx


Anglo saxons assessment.docx
Year 3 and 4: Anglo-Saxons 

By the end of this unit, children will be able to: 

· Talk and write about historical events and changes by selecting and organising historical information and dates 

· Make connections and describe some contrasts between Anglo-Saxon and modern churches 

· Recognise that our knowledge of the past is constructed from primary and secondary sources of evidence 

· Use sources to address historically valid questions and hypotheses about change and significance 

· Know about the origins of the Anglo-Saxons 

· Know Anglo-Saxon place names and where they settled 

· Compare and contrast clothes and jewellery from Anglo Saxon and modern times 

· Learn about where the people of Scotland migrated from and the migration of the Scots into England 



		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		To select and organize relevant historical information to present in a range of ways 

		1, 3 

		 

		To select and organize relevant historical information to present in a range of ways 

		1, 3 

		 



		 

		 

		 

		To recognize why some events happened and what happened as a result 

 

		2 

		 



		To explore trends and changes over time 

		5 

		 

		To explore links and contrasts within and across different periods of time 

 

		5 

		 



		To recognize that our knowledge of the past is constructed from different sources of evidence 

		4, 2 

		 

		To recognize how sources of evidence are used to make historical claims 

		4, 2 

		 



		To discuss some historical events, issues, connections and changes 

		6 

		 

		To discuss significant aspects of, and connections between, different historical events 

		6 
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Year 3 and 4: Vikings 

By the end of this unit, children will be able to: 

· To use relevant and appropriate historical terms 

· To recognise that our own knowledge of the past is constructed from primary and secondary sources of evidence 

· To recognise when the time of the Vikings happened 

· To know what the Vikings wore 

· To understand the concept of Viking money 

· To recognise what a Viking village is like 

· To know what a legacy is 

· To recognise that different versions of the past may exist



		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		To use relevant historical terms and vocabulary linked to chronology  

		1 

		 

		To use relevant and appropriate historical terms and vocabulary linked to chronology 

		1 

		 



		To recognise that our own knowledge of the past is constructed from primary and secondary sources of evidence 

		2, 7 

		 

		To recognize how sources of evidence are used to make historical claims 

		2, 5, 6 

		 



		To explore trends and changes over time 

		3 

		 

		To explore links and contrasts within and across different periods  

		3 

		 



		To describe some of the ways the past can be represented 

		4, 5, 6 

		 

		To identify historically significant people and events in different situations 

		4, 7 
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Assessment Grid

		Year 3 Key Learning – Weather and the Water Cycle

		Lesson

		Assessment



		Understand the difference between weather and climate

		1,4

		



		Know the main climatic zones of the Earth

		1

		



		Know a few different types of clouds

		1,4

		



		With support know how to use a data logger to measure light and temperature and collect data

		1

		



		Can label the main features of the Water Cycle

		2,4

		



		Know and use the four points of the compass

		2

		



		Use tables and charts / graphs to  compare data

		2

		



		Know a few different types of precipitation

		3,4

		



		Know about the impact of rain on people and buildings e.g flooding

		3

		



		Name different types of winds

		4

		



		Use geographical language relating to the physical and human processes

		1-4

		



		Greater Depth- Ask more searching questions including how ? , Why ? as well as where ? and what ? when investigating places and processes

		1-4

		







		Year 4 Key Learning – Weather and the Water Cycle

		Lesson

		Assessment



		Understand the difference between weather and climate

		1,4

		



		Know the main climatic zones of the Earth and what animals might live there

		1

		



		Know all the different types of clouds formations

		1,4

		



		Know how to use a data logger to measure light and temperature and collect data

		1

		



		Know and understand the water Cycle

		2,4

		



		Know and use the eight points of the compass

		2

		



		Use tables , charts / graphs to compare and display data

		2

		



		Know all the different types of precipitation

		3,4

		



		Know about the impact of rain on people, settlements, houses etc. Such as flooding

		3

		



		Know and understand the three main types of wind

		4

		



		Use geographical language relating to the physical and human processes

		1-4

		



		Greater Depth- Ask more searching questions including how ? , Why ? as well as where ? and what ? when investigating places and processes

		1-4
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Assessment Grid

		Year 3 Key Learning – River Studies

		Lesson

		Assessment



		Describe the key aspects of rivers

		1,2,3,4,6

		



		Describe key aspects of the distribution of water

		5,6

		



		Can use maps at more than one scale and recognise that larger scale maps cover less area

		3

		



		Can recognise some standard OS symbols

		3

		



		Know the four points of the compass

		3

		



		Observe, measure and record the human and physical features using a range of methods including sketch maps, cameras and other digital devices

		3,4

		



		Make links between features observed in the environment to those on maps 

		3

		



		Recognise how people can effect an environmental issue by improving the environment or damaging it.

		3

		



		Use geographical language relating to the physical and human processes e.g tributary and source when learning about rivers

		1-6

		



		Ask searching questions including how and why as well as where and what ?   when investigating places and processes – Greater Depth

		1-6

		







		Year 4 Key Learning – River Studies

		Lesson

		Assessment



		Describe and understand the key aspects of rivers

		1,2,3,4,6

		



		Describe and understand the key aspects of the distribution of water

		5,6

		



		Can use maps at more than one scale and recognise that larger scale maps cover less area

		3

		



		Use a scale bar to calculate some distances

		3

		



		Can recognise some standard OS Symbols

		3

		



		Know the eight points of the compass

		3

		



		Start to use 4 figure coordinates to locate features on maps

		3

		



		Observe, measure and record the human and physical features using a range of methods including sketch maps, cameras and other digital devices

		3,4

		



		Make links between features observed in the environment to those on maps and ariel photographs

		3

		



		Recognise how people can effect an environmental issue by improving the environment or damaging it.

		3

		



		Use geographical language relating to the physical and human processes e.g tributary and source when learning about rivers

		1-6

		



		Ask searching questions including how and why as well as where and what ?   when investigating places and processes – Greater Depth

		1-6
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Assessment Grid

		Year 3 Key Learning – A UK Contrasting Locality – The Lake District

		Lesson

		Assessment



		Can describe some of  the key physical and human features of a  contrasting region in the United Kingdom – The Lake District

		1

		



		Know what the Lake District will be like in the future

		6

		



		Know the similarities and differences between the two areas

		7

		



		With Support name and locate counties and cities of the United Kingdom

		1

		



		Can use maps at more than one scale and recognise that larger scale maps cover less area

		1

		



		Know the 4 points of the compass and start to know the 8 points of the compass

		1

		



		Greater Depth – Know the 8 points of the compass

		1

		



		Recognise some standard OS symbols

		1

		



		Observe, measure and record the human and physical features using a range of methods including sketch maps, cameras and other digital devices

		2,3,4

		



		Use geographical language relating to the physical and human features  

		1-7

		







		Year 4 Key Learning – A UK Contrasting Locality – The Lake District

		Lesson

		Assessment



		Can describe and understand ( why it is like this ? ) the key physical and human features of a  contrasting region in the United Kingdom – The Lake District

		1 ,5

		



		Know what the Lake District will be like in the future

		6

		



		Know the similarities and differences between The Lake District and Preston and why they are like this.

		7

		



		Name and locate counties and cities of the United Kingdom

		1

		



		Can use a wider range of maps ( including digital ) Atlases and globes to locate the features studied

		1

		



		Can use the Zoom facility on digital maps to locate places at different scales and recognise that larger scale maps cover less area

		1

		



		Use a scale bar to calculate some distances

		1

		



		Know the 8 points of the compass

		1

		



		Recognise some standard OS symbols

		1

		



		Start to use 4 figure coordinates to locate features on a map

		1

		



		Greater Depth- Can use 4 figure coordinates to locate features on maps

		1

		



		Observe, measure and record the human and physical features using a range of methods including sketch maps, cameras and other digital devices

		2,3,4

		



		Use geographical language relating to the physical and human features

		1-7

		



		Ask searching questions including how and why as well as where and what ?   when investigating places and processes

		1-7
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LKS2 – Electricity – Lamps. 

 

Design – Make – Evaluate Process: 

· Design – give a problem/success criteria to work off. 

· Design – develop ideas through talking, drawing, templates and ICT resources. 

· Make – use a range of appropriate tools/equipment to complete the task. 

· Make – use construction materials, textiles and food ingredients over the Key Stage. 

· Evaluate – BEFORE MAKING – evaluate existing products before designing their own. 

· Evaluate – AFTER MAKING – evaluate against design success criteria. 
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LKS2 – Structures – Round Houses. 

 

Design – Make – Evaluate Process: 

· Design – give a problem/success criteria to work off. 

· Design – develop ideas through talking, drawing, templates and ICT resources. 

· Make – use a range of appropriate tools/equipment to complete the task. 

· Make – use construction materials, textiles and food ingredients over the Key Stage. 

· Evaluate – BEFORE MAKING – evaluate existing products before designing their own. 

· Evaluate – AFTER MAKING – evaluate against design success criteria. 
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		Unit: 3.6 Harvest 



Suggested number of hours 5 (3+2)



		Christian Concepts
GOD – CREATION – Fall – People of God – Incarnation – Gospel – Salvation – Kingdom of God



		The aim of this unit is to:

· Explore further the meaning and purpose of Harvest Festival celebrations building on knowledge from KS1





		Christian Values

Thankfulness





		Key Skills

Analyse

Investigate

Enquire 



		Key Questions  

· Why do we celebrate harvest?

· How do we celebrate harvest?

· What do we celebrate at harvest?

· What are we actually giving thanks for?

· When do we celebrate harvest?

· Who celebrates the harvest?

· How is the harvest celebrated around the world?

· Why is the harvest celebrated by everyone?





		Key Vocabulary   

Harvest Festival, thankfulness, sukkot



		Key Experiences

Reflecting upon their own experiences of Harvest Festivals.

Learning about a few harvest celebrations around the world.





		Link to Understanding Christianity 

There is no direct link to an Understanding Christianity unit.



		To Begin with 



Ask pupils the Key Questions.  Find out what they know, what they would like to know more about and what questions they have. 
Record in your class RE Scrapbook

Can they remember anything about the way in which Jewish people celebrate harvest? 

















Explore the Text 

The harvest is mentioned many times in the Bible particularly in the Old Testament.

In Genesis 8:22, after the flood God promises Noah that there will always be a time for planting and harvesting. 



“As long as the world exists, there will be a time for planting and a time for harvest. There will always be cold and heat, summer and winter, day and night” Genesis 8:22



In Ecclesiastes 3:1-2 we are reminded that 

“There is a time for everything,
    and a season for every activity under the heavens:

2     a time to be born and a time to die,
    a time to plant and a time to uproot,”



For hundreds of years people have been giving thanks to God for the harvest.

“As soon as the order was given, the people of Israel brought gifts of their finest grain, wine, olive oil, honey, and other farm produce, and they also brought the tithes of everything they had. All the people who lived in the cities of Judah brought tithes of their cattle and sheep, and they also brought large quantities of gifts which they dedicated to the Lord their God.” 2 Chronicles 31:5-6



“We will take to the priests in the Temple the dough made from the first grain harvested each year and our other offerings of wine, olive oil, and all kinds of fruit. We will take to the Levites, who collect tithes in our farming villages, the tithes from the crops that grow on our land.” Nehemiah 10:37



In the book of Ruth we hear that Ruth goes out to glean in the fields which means she collects the wheat that has been left around the edges of the field for the poor and the widows.

“So Ruth stayed close to the women of Boaz to glean until the barley and wheat harvests were finished. And she lived with her mother-in-law.” Ruth 2:23





The children will hopefully be familiar with the story of Joseph and the years of plenty followed by famine. Joseph manages the harvest. 

“Joseph was thirty years old when he began to serve the king of Egypt. He left the king's court and travelled all over the land. During the seven years of plenty the land produced abundant crops,  all of which Joseph collected and stored in the cities. In each city he stored the food from the fields around it. There was so much grain that Joseph stopped measuring it—it was like the sand of the sea.” Genesis 41:46b-49



Share these texts and thoughts with the children. What gifts could they tithe? Why is it mentioned that people should bring God their finest?

Record thoughts, comments and questions in your class RE scrapbook. 















Discover the impact


Research the celebration of harvest over the last one hundred years in the UK. It used to be very different particularly in farming communities. 

Analyse the content of Church Harvest services. Look at the words of the hymns we sing, the readings, prayers and poems etc. 

What do we say? What do we sing about?

Record in Groups 

Ask the children to reflect on harvest services they have experienced. What can they remember?

Record in the Class RE scrapbook

What does the celebration of the Harvest Festival teach us about Christian belief?
Why is it important that we (Christians) celebrate the harvest?

Record individually 



People of all faiths and none celebrate the harvest. Have a look at a few harvest celebrations around the world. Such as the Rice harvest in Bali, Erntedankfest in German speaking countries  

https://www.german-way.com/history-and-culture/holidays-and-celebrations/thanksgiving-in-germany/  or the olivagando – celebrating the olive harvest in Italy.

Create a display of pictures and facts

Why is the harvest something celebrated by everyone?







Make the Connection



What does the Harvest Festival, and being thankful mean to you?

Ask the children to reflect on this question. 

Record individually







		[image: World Faiths]Non-Christian faith link 

2 hours



		

Revisit the Jewish Festival of Sukkot.  (The Jewish Harvest Festival was explored in Unit 1.1 check this unit for information and content.)  What can we learn from the way Jewish people celebrate their Harvest?

Record individually.

Create 3D mini Sukkot shelters (cross curricular link DT). 














		By the end of this unit pupils will know that: 



		

		harvest has been celebrated for thousands of years.



		

		harvest is celebrated by people of all faiths and none. 



		

		harvest is mentioned throughout the Old Testament. 



		

		there is a connection between Christian belief and behaviour in relation to celebrating the harvest.



		By the end of this unit pupils are expected to be able to: 



		

		describe the traditional content of Christian Harvest Festival services.



		

		describe and explain the Jewish festival of Sukkot.



		

		explain why Christians celebrate harvest.









		I know: 

		[image: ]

		[image: ]



		that harvest has been celebrated for thousands of years.

		

		



		that the Bible records people harvesting and gives instruction that people should tithe.

		

		



		harvest is celebrated by people of all faiths and none.

		

		



		I can: 

		[image: ]

		[image: ]



		describe what happens at Christian Harvest Festivals. 

		

		



		talk about different ways people celebrate the harvest.

		

		



		describe and explain the Jewish celebration of the harvest.

		

		



		explain why Christians celebrate harvest.
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		Unit: 4.2 Christmas. Exploring the symbolism of light



Suggested number of hours 6 (4+2)



		Christian Concepts
God – Creation – Fall – People of God – INCARNATION – Gospel – SALVATION – Kingdom of God



		The aim of this unit is to:

· give pupils an understanding of the Christian belief that Jesus is the, ‘Light of the World’. 

· explore the multi-faceted metaphor of bringing light into people’s lives.





		Christian Values

Hope

Peace



		Key Skills

Reflect 

Empathise

Apply

Interpret

Investigate



		Key Questions  

· Why is Jesus described as the Light of the World?

· What does the light do to the dark?

· Why is light such a powerful symbol?

· Is light a good metaphor for Jesus?

· The sun already lights the world so how can Jesus be the light?

· How did Jesus bring light? 

· How does Jesus bring light?





		Key Vocabulary   

Jesus, light, candles, Christingle, Light of the World, Saviour and incarnation, Dreidel, Hanukkah, Hannukiah, Jerusalem, Temple.





		Key Experiences

Discussing the key questions.

Sitting in a darkened room in candlelight.

Considering how Jesus and the actions of his followers brings light into people’s lives.





		Link to Understanding Christianity 

There is no direct link to an Understanding Christianity unit



		To Begin with 

Sit the children in a darkened room and light a scented candle.  Wait for a moment in the silence and then ask the children to reflect upon the effect of the light on their own feelings and on the darkness.

What does the light do to the dark?

What does the light make you think of?

How does the light make you feel?

Is the light positive/negative?  Good/bad?

What does light symbolise?

Why is light such a powerful symbol?

Write Darkness and Light poetry (Cross curricular link)

Record individually

In the candlelight read from the Gospel of John 1:1-14.

Who is John writing about?

Jesus is the light of the world.  In what way?

The sun already lights the world so how can Jesus be the light?

How did Jesus bring light? How does Jesus bring light? 

Record in groups in the form of a mind map.



Create a dance or movement sequence interpreting light overcoming darkness. (Cross curricular link)

Take Photographs 



Several of the world’s religions celebrate a festival of light, why? Why is light so important? Why is light connected to God? Hindus celebrate Diwali and later in this unit you will be exploring Hanukkah, the Jewish festival of light. 











Explore the Text 



Is light a good metaphor for Jesus?

In John 8:12 Jesus tells the people that he is the light of the world.
Collect light giving objects e.g. torch, lamp, candle and pictures of light sources e.g. sun, fire, moon, street light and lighthouse.  Create metaphors that describe the qualities of Jesus’ light using these forms of light. e.g. Jesus’ light is like the sun because it shines all over the world.  The light of Jesus is like a torch showing the way along a dark path.

Children could work in groups and then the whole class could combine ideas



Children could re-enact stories from Jesus’ life, of occasions where he brought light into people’s lives.  e.g. The calling of Matthew, Zacchaeus, healing miracles or Jairus’ daughter etc. (link to Unit 3.3)

Take photos and attach captions. 



Look at the big frieze, do the pictures reflect the belief that Jesus was the light/colour coming into the world? 





Discover the impact


If you were sitting in the darkness with no hope of light how would you feel?  Tell the story of Terry Waite. (Lots of child friendly information about Terry Waite can be found on the internet)  Terry Waite, a former envoy of the Archbishop of Canterbury, was captured by Hezbollah in 1987 and imprisoned for 5 years . He went to Beirut to negotiate the release of hostages and became a hostage himself. He spent 1,763 days in captivity. For most of the time he was alone and blindfolded. Jesus gave him hope in the darkness. 
Record the children’s thoughts, comments and questions in your class RE scrapbook



Talk about the words used in songs such as, ‘Colours of Day’ and, ‘Shine Jesus Shine’. What do the songs tell us about Jesus and what Christians believe about him?  

Record Individually



Lord the light of Your love is shining
In the midst of the darkness, shining
Jesus, Light of the world, shine upon us
Set us free by the truth You now bring us
Shine on me
Shine on me



Shine, Jesus, shine
Fill this land with the Father's glory
Blaze, Spirit, blaze, Set our hearts on fire
Flow, river, flow
Flood the nations with grace and mercy
Send forth Your Word, Lord And let there be light



Lord, I come into Your awesome presence
From the shadows into Your radiance
By the blood I may enter Your brightness
Search me, try me, consume all my darkness
Shine on me
Shine on me

Graham Kendrick 
Copyright © 1987 Make Way Music


My Lighthouse by Rend Collective is increasingly becoming a very popular worship song in schools. Look at the lyrics and discuss how the metaphor of Jesus as the light in our lives is expressed. 

Look at a variety of paintings of the Nativity and make comparisons.

How do the artists show that Jesus was the light coming into the world? Make comparisons and talk about the use of colour and shapes. Look at the paintings from the point of view of someone who knows nothing about Jesus. What is the picture telling them? 
Ask the children to create and explain their own piece of artwork symbolising Jesus the light of the world. Give them the opportunity to use a variety of mediums. 

This can be recorded on Post it notes attached to the painting and put into your class RE scrapbook.



Make Christingle oranges and explore the symbolism. (http://www.childrenssociety.org.uk and search for Christingle) Take photos and record in your class RE scrapbook.



Christians believe that the light of Jesus fills their hearts and that they walk in his light.

How is this reflected in the way they live their lives? Interview Christians and ask them. 

Christians show Jesus’ light in their lives by……………..

Record this individually in words and pictures.







Make the Connection



How could the behaviour of the children bring light into the lives of those around them? Family, friends etc

Do they know anyone who brings light into the life of others?

This could include characters from history, charity workers, neighbours, fictional characters. 

This can be recorded individually.



Remind the children of the story of Mother Teresa and other people whose lives they studied in units 3.1 and 3.3. The saints Martin of Tours and Elizabeth of Hungary brought light into people’s lives. 

Ask the clergy if there are any parishioners who would appreciate receiving a special card from the children to brighten their day. You could make a display for the church or local old people’s home. Children could make promises to help, share, make or tidy….etc. 







		[image: World Faiths]Hanukkah (The Jewish Festival of Light) 
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Background information 

Studying and enjoying Hanukkah is part of exploring how Jews celebrate today.  It explores one of the central religious images – that of light.  It also contributes to the theme of persecution which is developed in work on Purim.



The events commemorated in the festival of Hanukkah took place when the Seleucid (Syrian) ruler Antiochus controlled Palestine.  Antiochus was a descendent of one of the Generals who took over that part of the Greek Empire on the death of Alexander.



Antiochus was also called Epiphanes because he claimed to be a manifestation of the god Zeus, i.e. he claimed he was the god Zeus shown to the world (Epiphanes - showing forth).  He was determined to impose Greek culture on his realm and his test of political loyalty was that subjects should worship Zeus and therefore worship himself.  This inevitably caused conflict with Jews whose central belief is in the one God.



Antiochus needed money and taxed the Jewish people heavily.  He sold off the position of High Priest to Jason who began to introduce Greek culture.  A gymnasium was set up in Jerusalem where Greek sports were held.  Many Jews, including young priests from the temple, took part and, in Greek fashion, did so naked.



Greek sports were inseparable from the worship of Greek gods, and so the very act of taking part meant the participants were acknowledging the gods Heracles, Hermes, or Zeus.  Then a new High Priest Menelaus was appointed, having offered Antiochus more money than Jason.  He began to plunder the temple for Antiochus, taking the gold leaf, the vessels and furniture.



Antiochus sent an army led by Apollonius to put down resistance to Menelaus.  Apollonius had his soldiers butcher many of the people of Jerusalem, others were taken as slaves, the city was looted, and the walls pulled down.  A garrison was installed, and remained for years as a symbol of foreign domination.



Loyal Jews viewed all this with horror and, in the face of increasing resistance to his policies and troops, Antiochus issued an edict forbidding the practice of Judaism.  Regular temple sacrifices were suspended, observance of the Sabbath and the feasts were banned, copies of the law were destroyed, and the circumcision of children forbidden.  Pagan altars were set up all over the land, unclean animals were sacrificed on them, and Jews were forced to eat swine flesh (an unclean animal).  Disobedience in any of these matters carried the death penalty.  The final outrage for the Jews was the setting up in the temple of an altar to Zeus.  This is the "abomination of desolation" referred to in the Book of Daniel.



Not all Jews resisted.  Those who had adopted a Greek way of life gladly complied, while others obeyed from fear.  But slowly resistance did increase, only to be met with more opposition.  Women who had circumcised their children were put to death with their families.  Groups who tried to keep the Sabbath were killed unresistingly by soldiers (the law forbade Jews to fight on the day of rest).  Many were put to death for refusing to eat food which was unclean or sacrificed to idols.



Out of this persecution came the Book of Daniel, which appears to have been written or re-written to encourage and stiffen the resolve of those who stood up for the faith and supported the Maccabean Revolt against the rule of Antiochus.  This was successful and in 164/165 BC (there is a one year discrepancy in dating) Jerusalem was retaken, the Temple restored and an independent Jewish nation was established.



Hanukkah has been celebrated from the time of the Maccabees until today.  It is one of the most popular festivals in the Jewish year, and, even though it is classed as a minor festival (i.e. there is no prohibition on working during its eight day span, except of course on the Sabbath) it is celebrated by Jews all over the world.



Its popularity today may be due to its observance in Israel where much is made of the festival.  The establishment of the modern state of Israel echoes the victory of the Maccabees and their achievement of independence through martyrdom and suffering.



There are three themes that flow from the festival:-



a)	The victory over enemies and oppression.

b)	The rededication of the Jewish people to God and the rededication of the Jewish temple in 164 BC.

c)	The miracle of the container of oil with only enough oil for one night lasting for eight nights. This theme uses light as a symbol of truth and goodness triumphing over falsehood and evil.  The light which remained alight helped keep the Jewish faith alive for they saw that God was with them.



The festival is not about war or victorious triumph; rather it focuses on rejoicing and on the rededication to the Jewish faith.  The word Hanukkah means dedication.



The exact date on which Hanukkah is celebrated varies each year but falls sometime in November/December. You can usually find the date in the Shap Calendar of Religious Festivals http://www.shapworkingparty.org.uk/calendar.html or from RE Today



The Story

The following version was written for lower Key Stage 2 and is historically accurate in outline.  The story probably breaks into two parts and children could make dreidels (see page 8) after the story about the toys, before hearing the story about the lights.  For Key Stage 1 the story needs to be told very simply.  You will probably need to explain some of the words used:  e.g. dedicate, Syria, emperor, altar, Zeus.  You will also need a menorah (or a picture of one) and a dreidel.



Part 1

About 170 years before Jesus was born, the land of Israel was under the control of an emperor from the country of Syria.  The emperor was called Antiochus, and he wasn't very nice.  He thought that all the peoples of the countries he controlled should worship the Greek gods that he worshipped - gods such as Zeus.  He even had himself proclaimed a god so that people should worship him.  His soldiers took over the capital city Jerusalem. 



Now there were many Jews who refused to worship Antiochus, or his gods.  The emperor decided to destroy the Jewish religion completely, and so he gave orders.  "In every town you will set up altars to Zeus.  These Jews are not going to get away with defying me.  They will worship Zeus and they will worship me, or they will be dead.  Make sure that there is an altar to Zeus and a statue of him put up in their temple in Jerusalem".  So they put up statues of the Greek God, Zeus, in the temple and sacrificed pigs to Zeus.  This was terrible as the Temple was now unclean and the Jews were not able to worship there.



"Now listen carefully", he went on to his army commanders, "I don't want anyone keeping the Jewish holy day - what do they call it?"

"Shabbat, your highness," said one of his commanders.  

"Right, make sure they don't get together or worship, and that they don't read their scriptures".  

"Excuse me", asked a captain nervously, "but should we destroy any copies of their scriptures we find?"

"Fool!" roared Antiochus, "Of course you should.  Burn them, and make sure no-one carries on teaching about the Jewish faith.  That way if the children can't learn about it, it will die out.  Make sure my decree is read out everywhere, and they know that the penalty for disobeying me is death!"



Soon the soldiers of Antiochus were ordering Jews to worship Zeus, trying to find anyone worshipping and searching houses to find copies of the scriptures.  Anyone found breaking the new laws was put to death.  Anyone who refused to worship Zeus was put to death, sometimes even whole families were killed because one of them had tried to carry on worshipping God.



But lots of Jews carried on worshipping and studying the scriptures and God's laws. And there is a legend that the dreidel was used to fool the soldiers. (See page 8)



Imagine a group of Jewish children meeting secretly in a house with their teacher to learn Hebrew.  They were all frightened that if the soldiers came they would be found out and put to death, so they had one boy, Jonas, on guard, watching out for the soldiers.  The others put a dreidel spinning top on the table.  When Jonas warned, "Look out, the soldiers are coming", Shem spun the top, and they all pretended that they were playing an innocent game and not learning Hebrew.  "Go on Benjamin, it's your turn now" said Shem.



The soldiers looked on but they couldn't understand the game, and so left with a warning.  "Just make sure we don't find you doing anything you shouldn't or else we'll soon finish you off".  And they left, and the dreidel had saved the life of Shem, Jonas, Benjamin and the rabbi.



Part 2

Before long the Jewish people revolted, and they formed an army led by a man called Judas.  He was very powerful and a great fighter, and was nicknamed Judas the Hammer.



Though outnumbered, Judas and his fighters fought many battles with the Syrian army, and each time Judas won.  Finally Judas ordered, "Now we have defeated the Syrians we will go to Jerusalem".  Judas and his army marched into Jerusalem and to the temple.  They found it in a terrible state, filled with statues of false gods, dirty, the remains and blood of pigs laying around and the altar of God destroyed. They ripped down the huge statue of Zeus, and they scrubbed and polished and brought back the Torah - the scriptures - out of hiding.  They brought in great new blocks of stone to rebuild the altar to God, and then they were ready.  They could now dedicate the temple again to the worship of the one true God.  It was time to light the great lamp, the menorah, which would burn on and on as a sign of God's holiness.



But the story goes, that when they came to light the lamp, there was a shock.  One of the temple priests came rushing up.  "Judas there's not enough oil left.  Look!" and he showed them one tiny bottle of oil, enough to keep the menorah alight for about one day.  "There must be some somewhere in the city" said Judas, and he sent people out to find some.  But one by one they all reported back.  

"I'm sorry there isn't any".

"There's none to be found anywhere".

"I've tried everywhere, but no luck".



There was only one thing to do, so Judas stated, "I want a group to go and fetch some oil".  "But it will take days", said a fighter, "The carriers will have to travel to the north, the olives will have to be gathered and then pressed to get the oil." 



"There's nothing we can do about it" replied Judas.  "They must be as quick as they can, and in the meantime we must light the lamp for today to show that once again God is worshipped here".



Then the miracle happened.  Although there was hardly any oil in the menorah, the oil did not run out.  Each day Judas, the priests and the people came to watch, and each day the light carried on burning.   Two days, three days, four days, five days.  By then everyone was waiting frantically for the carriers to return with the oil.  "They must come back today.  The lamp oil won't last any longer, the lamp can't stay alight." They told each other.  But it did.  Then on the eighth day to great cheers, the carriers returned with the oil.  The menorah was refilled and continued to burn.



Hanukkah

The spellings and pronunciations of Hanukkah vary when it is transliterated into English.  The guttural 'H' at the beginning is sometimes expressed by using 'Ch'  (as in 'loch' ).  The emphasis on pronunciation is on the first and last syllable - not on the 'u'.



Hannukiah 

The seven branched candlestick or menorah used in the Temple is one of the symbols of Judaism.  However for Hanukkah a special menorah, called a Hannukiah is used.  To recall the miracle of the oil lasting for eight days the Hannukiah has eight holy candles plus a servant candle the ‘Shammash’ from which the others are lit.  The candles are only to be used as signs of God’s goodness and of the triumph of good over evil.  They are not to be used for practical purposes; to give light for reading by etc.  One candle is lit on the first day, two on the second and so on until all 8 are lit on the eighth day.  The candles in a Jewish home are lit at night fall and allowed to burn down.  They are then replaced for the next day’s burning.  The growing light symbolises the growing power of goodness and holiness.  “Holiness is something that must grow, not become smaller” (Rabbi Hillel).  The following blessings are said as the candles are lit, though the third one is only said on the first night.



“Blessed are You, Lord our God, King of the Universe, who has commanded us to kindle the light of Hanukkah.”



“Blessed are You, Lord our God , King of the Universe, who performed miracles for our fathers in those days, and does so still at this time.”



“Blessed are You, Lord our God, King of the Universe, who has kept us alive and strong and brought us to this Season.”

Dreidel

The dreidel is the small spinning top with four sides or edges that children play with at Hanukkah.



Making Dreidels

The children could devise, make their own dreidels and then play the game. On each side is one of the Hebrew letters: nun (n), gimmel (g), haya (h), and Shin (s).  These letters stand for ‘Nes Gadol Aaya Sham” which means “A great miracle happened there”.  However, in Israel itself the S (Shin) is replaced by the letter P and the letters stand for ‘A Great Miracle happened here!’



The Game

Form into groups of four, with each child having a collection of ‘tokens’ which could be nuts, dried fruit or sweets.



On each turn a player puts one ‘token’ into the middle, and spins his or her dreidel.  According to which letter is uppermost when it stops, the child does the following:



Letter			Action

Nun		=	the player does nothing.

Gimmel 	=	the player can take ALL the ‘tokens’ from the middle.

Hay		=	the player can take half the ‘tokens’ from the middle.

Shin		=	the player must put one ‘token’ into the middle.



Each player then puts another nut etc. into the middle and the next player spins his or her dreidel.  The winner is the player with the most nuts, fruits, etc.  But you could suggest that groups share their ‘tokens’ out again at the end, before they eat them.





POTATO LATKES

This is one of the most popular Hanukkah dishes and one of the easiest to make.

Children could undertake the preparation and adults the cooking.

Here is a simple recipe for twelve people at least:

6 	medium potatoes 
1 	onion
2 	Eggs
2oz	Flour (some recipes double the amount of flour)
	salt
	Oil for frying 
Sprinkle sugar on top before serving 



Method

Peel, dry and grate the potatoes.  Grate the onion into them.  Separately beat the eggs, then add eggs, flour and salt to potato and onion.  Stir to a smooth batter that falls heavily off a spoon.  Melt fat in a pan – enough to cover the bottom.  Drop the batter from a spoon into the hot fat making pancakes about 3” in diameter so you could fry several at once.  Brown on both sides.  Drain off fat and put into oven to keep warm until enough are ready.



Key Questions:-

What makes a place special/Holy?

What does the Hannukiah symbolise?



Suggested Activities 



Begin by discussing ‘special buildings’ sacred and secular.  What makes them special?  

Introduce the idea of consecration making a building holy, what does that mean?  Move on to discuss how, when, and why special buildings/holy buildings get spoilt.  How do people feel when these buildings are ruined and spoiled?  Why?



The festival of Hanukkah is a time when Jews remember the desolation and rededication of the Temple in Jerusalem in 164/165 BC.  Emphasise that for Jews the Temple was the most holy and special place. 

 

Have the children ever been in a position where their special place was ruined?  How did they feel?  Did that place get restored?  How did that feel?  



Tell the Hanukkah story.



How do you think everyone felt when they were being forced to give up their beliefs or be killed?  

The Jews had their Temple stolen/lost.  Have the children ever had anything stolen/lost which they really loved?



The Syrian Ruler wanted to take away the Jewish faith.  What would the children not like to be taken away from them?  Why? How would it feel?

Why did the Jews resist?



How did such a small group (Jews) win against the large group (Syrian soldiers)?  

Discuss the victory, the restoration and rededication of the Temple.  The light of truth and goodness triumphing over evil.  How do you think everyone felt when the lamp continued to burn?  What did this mean?  What did it symbolise?  

Why was burning the great temple lamp so important?



Ask the children to imagine and write a conversation between 2 people watching the Menorah in the great Temple burn.  

Make Hannukiah (the Hanukkah Menorah) from card, boxes or clay.  A clay Hannukiah could hold birthday cake candles.  

Create a display explaining the festival with scenes from the story, 2D Hannukiah, Hanukkah cards, dreidel etc.  

Make and play dreidel.

Create a presentation to use during collective worship.  

Write appropriate words, sentences and poems on bricks and re-build and restore the Temple 2D or 3D.  

Hanukkah Gelt – Each night that a candle is lit a small amount of money is given to the children.  The money is a reminder that when the Jews ruled their own country again they made their own coins to show they were a free people.  Design coins to celebrate freedom and victory.









		By the end of this unit pupils will know that: 



		

		Hanukkah is an important Jewish festival of light.



		

		light is used as a metaphor to describe Jesus and his impact on the world.



		

		the light of Jesus brings hope in dark places.



		

		



		By the end of this unit pupils are expected to be able to: 





		

		talk with understanding about the ways in which Jesus’ followers bring his light into the world. 



		

		create light metaphors for Jesus that show understanding of Jesus actions and divinity. 



		

		ask important and relevant questions about religious experiences and beliefs.



		

		talk with understanding about the symbolism of Jesus as light. 



		

		









		I know: 

		[image: ]

		[image: ]



		that we believe Jesus is the light of the world.

		

		



		that the light of Jesus bring hope in dark places.

		

		



		that Hanukkah is a Jewish festival of light.  

		

		



		

		

		



		I can: 

		[image: ]

		[image: ]



		tell stories about Jesus bringing light into people’s lives.

		

		



		talk about the lives of people who bring Jesus light into the world.

		

		



		tell you about the stories and traditions of Hanukkah.

		

		



		use good vocabulary to talk about the symbolism of Jesus as light.

		

		



		ask good questions about things that have interested me. 

		

		



		

		

		












Resources

Reflection and Response CD

Light through the trees

Describe the light.

Describe the effect of the light on darkness.

How would it feel to be standing in this place?

Use this picture to help explain to someone why Jesus is described as the light.

Find or create some music that could be played whilst this picture is on a screen and an appropriate prayer is being read.

Find a Bible verse that could be alongside this picture.



[image: 1010169 front cover]

















Snuffing out the Advent Candles

The Advent Ring Candles on Christmas Day – all five candles are lit.

Why is the large candle in the centre special?

What does it symbolise?

How can you tell that the Christmas Day service is finished in this church?

What are these children thinking?







[image: DSCN4519]















The full resources can be found on the Reflection and Response CD



[image: small upper room]The Last Supper CD and Poster

Jesus is in the centre of the picture and a candle is just in front of him. 

On the CD in the Primary Resources folder ‘Take a Closer Look’ you will find additional ideas to support this unit.
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Year 3 Sikhism

Year 3 Key Question (to be used all year): Who should we follow?

Focus Question (for this investigation):  Why are the Gurus important to Sikhs?







[image: ]

		Focus Question:  Why are the Gurus important to Sikhs?

This unit gives pupils the opportunity to explore the Sikh tradition and its origins with the teachings and example of Guru Nanak and Guru Gobind Singh. Pupils should consider the importance of commitment within Sikhism and how this might be expressed (they will explore these expressions in greater depth in Year 4).

Pupils should understand what is meant by the term ‘guru’ and why the gurus are important role models for Sikhs. They should learn about the Guru Granth Sahib and how/why it is treated with great respect by Sikhs and within the Gurdwara.

There should be a range of opportunities for pupils to reflect on and develop their own understanding of the value of commitment. They should consider how being committed can be both a challenge and a source of meaning and purpose.



		Field of Enquiry 

		Possible Teaching Ideas



		Shared Human Experience



1

		· Look at examples of famous sporting leaders. Create a list of the characteristics needed by such people – dedication, commitment, perseverance, determination, resilience, team players etc. Discuss why people like this are often seen as role models.

· Talk about people who are inspiring role models in contemporary society – how do they influence us? What type of things do we commit ourselves to because of the influence of such role models (eg. practising a sport, working hard to develop a particular talent, caring for the environment, helping others).



		

Beliefs and Values



2

		· Explain that the term guru means teacher – but not like a teacher at school. It is used to refer to people who teach wisdom, often religious teachers and leaders. 

· Learn about the story of Guru Nanak https://www.youtube.com/watch?v=twkJ1pc5BvU

· Talk about the leadership and characteristics that Guru Nanak displayed that make him a role model for Sikhs.

· Pupils could produce a biographical profile of Guru Nanak’s life.

· After the death of Guru Nanak, a series of gurus led the community. The tenth Guru, Guru Gobind Singh, named his successor as the Guru Granth Sahib – the Sikh sacred scripture. Ask pupils to think about why a book might be viewed as a guru and what impact this might have on how the book is treated.





		

Living Religious Traditions



3

		· Ask pupils how they would prepare if a very important person was coming to stay with them – explain that the Guru Granth Sahib is treated as a VIP. Link this with the idea of showing commitment. Even though to a non-Sikh it might just be seen as a book, to a Sikh it should be treated as a living guru and so they are committed to treating it with the greatest respect.

· Explore how the Guru Granth Sahib is treated. Look at images of how it is kept inside the Gurdwara – if possible, visit a Gurdwara or invite a representative of the Sikh faith into school.

· https://www.youtube.com/watch?v=h2LbTwwGsAY

· Learn about the first Baisakhi and how it is celebrated by Sikhs. Discuss what a Sikh child might learn from the celebrations about the commitments involved in the Sikh faith. https://www.cbc.ca/kidscbc2/the-feed/whats-the-story-vaisakhi

https://www.youtube.com/watch?v=_fffDtJWUaM

· Consolidate learning – ask pupils to compile a list of the values and commitments that would be part of the Sikh way of life. They should be able to explain where these values and commitments come from: eg. Sikhs are committed to equality – this was demonstrated through the life of Guru Nanak and the example of Guru Gobind Singh. These could be used to script/role play an interview with a Sikh on the theme of commitment.



		

Search for Personal Meaning



4

		· Look at an image of a Sikh person and ask pupils to explain how the person publicly expresses their commitment to Sikhism. Discuss why religious people might want to show their commitment in a way that everyone can see. Talk about the fact that a person might need to have a strong faith and be quite brave to show their commitments in this way – and the importance of other people in society being respectful of this.

· Design a T-shirt that would show their own values and commitments. 







		Y3 Learning - children will:



		* Develop an understanding of the importance of founders and leaders for religious communities

* Identify Sikh beliefs and values contained within the stories of the lives of the Gurus

		* Describe how and why the Guru Granth Sahib is treated with great respect 

* Suggest how and why Sikhs might show commitment to their faith



		* Identify people and ideas that inspire commitment

*Discuss the different ways that people might show that they are committed



		*Reflect on their own commitments and the impact that these have on their lives

*Ask questions about the value of having commitments



		Beliefs and values

		Living religious traditions

		Shared human experience

		Search for personal meaning
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Why do Christians 
call the day Jesus 
died ‘Good Friday’?
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•	 Remind pupils of the work they did on Holy Week in Year 2 (see Unit 1.5). 
Can they remember any of the events? Show pupils three crosses: a palm 
cross, a crucifix and a plain cross (see Resource Sheet 1). Ask pupils which 
cross links to which aspect of Holy Week. Tell the pupils that one way of 
categorising these is palm crosses, Friday crosses and Sunday crosses. 
Show pupils a selection of crosses to sort. Can they explain why the 
crosses are sometimes given these names? 


•	 Tell pupils that they are going to be writing a diary for Mary, the mother of 
Jesus, for three important days in Holy Week: Jesus entering Jerusalem 
(Palm Sunday), the day Jesus died (Good Friday), and the day Jesus 
came back to life (Easter Sunday). In order to do this they need to listen 
carefully as you retell the story of Holy Week, using extracts from the 
Gospels below (remind pupils that the Gospels tell the life and teachings 
of Jesus: see Essential Information). Use drama or pictures as appropriate.
•	 Matthew 21:7–11
•	 Luke 23:13–25, 32–48
•	 Luke 24:1–12


•	 After each retelling of the story, stop and discuss what Mary might think 
about this. How does she feel and how did the disciples feel? What do 
people think about her son at this part of the story? What was surprising 
about the events, to her and to the disciples? Which cross matches to 
this part of the story? Why does it match? Come up with some questions 
to ask Mary. After each story either you or another member of staff could 
‘arrive’ in role as Mary to respond to the questions of the pupils.


•	 As a class (or in small groups) create an emotion graph for Mary (see 
Resource Sheet 2). Record her emotions at each of the three parts of 
the story. 


•	 Ask the pupils to write a simple diary piece for Mary for the entry into 
Jerusalem, Good Friday and Easter Sunday. Each piece must include a 
picture of the appropriate cross. In her diary Mary needs to explain why 
she has included that cross, what has happened on that day, how she 
feels, and what she thinks the day might mean. Give pupils appropriate 
sentence starters to support this work, depending on their ability. 


•	 Ask pupils whether or not Mary would call the day Jesus died Good Friday? 
Why? Why not? Return to the questions they asked at the start. How 
many have been explored so far? Do they have any answers?


•	 Talk about pupils’ responses and reactions to the story: how did it make 
them feel? Consider whether there is a difference between how Christians 
and people with other religious or non-religious worldviews respond to 
this story.


SALVATION
Why do Christians call the day Jesus died ‘Good Friday’?


 OUTCOMES
BY THE END OF THIS UNIT, PUPILS 
ARE EXPECTED TO BE ABLE TO:


	� Order Creation and Fall, 
Incarnation, Gospel and 
Salvation within a timeline of 
the Bible’s ‘big story’.


	� Offer suggestions for what 
the texts about the entry into 
Jerusalem, and the death 
and resurrection of Jesus 
might mean.


	� Give examples of what the 
texts studied mean to some 
Christians.


	�� Make simple links between the 
Gospel texts and how Christians 
mark the Easter events in their 
church communities.


	� Describe how Christians show 
their beliefs about Palm Sunday, 
Good Friday and Easter Sunday 
in worship.


	� Make links between some of 
the stories and teachings in the 
Bible and life in the world today, 
expressing some ideas of their 
own clearly.


 YOU MIGHT LIKE TO START WITH...
Ask pupils to recall what they know about what happened to Jesus at 
Easter. Get them to come up with as many questions as they can about it. 
Introduce the key question for the unit and see if their questions are linked.


Prepare pupils to see the context by looking at the ‘big story’. Write 
concepts (Gospel, Incarnation, Creation and Fall) from the ‘big story’ on 
cards. Ask pupils to draw a quick symbol/picture for each of the concepts 
as you call them out. Find the concepts on the frieze. Agree on four good 
symbols for the concepts. Use pupils to order them into a timeline and 
match them to the frieze. 


Introduce the concept for this work — Salvation — together with a picture 
of a cross. What does this concept mean? (Remind pupils of the work in 
Year 2 on Holy Week.) Where does it fit into the ‘big story’ timeline?


CORE LEARNING 


MAKING SENSE OF THE TEXT


 �KNOWLEDGE  
BUILDING BLOCKS


PUPILS WILL KNOW THAT:


•	Christians see Holy Week as the 
culmination of Jesus’ earthly 
life, leading to his death and 
resurrection.


•	The various events of Holy 
Week, such as the Last Supper, 
were important in showing the 
disciples what Jesus came to 
earth to do.


•	Christians today trust that Jesus 
really did rise from the dead, and 
so is still alive today.


•	Christians remember and 
celebrate Jesus’ last week, death 
and resurrection.


NOTE: You can use this unit for 
Year 3 or Year 4. If you teach 
Easter to every year group, the 
Core Learning section is suitable 
for Year 3 and Digging Deeper is 
suitable for Year 4.
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•	Ask pupils to think of a time in their life when they 
felt joy, another time when they felt sadness and 
another when they were full of hope. Share these with 
a partner. What made them feel like this? How long 
did these times last? Did they do anything because 
of these feelings? You might link this with the film 
‘Inside Out’, which explores emotions vividly.


•	For Christians, Palm Sunday, Good Friday and Easter 
Sunday are times to remember the joy, sadness and 
despair, and hope felt by the followers of Jesus, and 
by Jesus himself. Ask pupils to create an emotion 
graph for Christians showing how they might feel 
at a service on Palm Sunday, Good Friday and Easter 
Sunday. Annotate the graph to show why they might 
feel like that (adapt Resource Sheet 2 for this). If 
Jesus understood his death as a choice and part of 
God’s big plan of salvation (remember the ‘big story’), 
consider how his emotions might differ from the 
disciples’. 


•	For Christians these three parts of the story are 
about joy, sadness or despair, and hope. Ask pupils 
to explain what Christians believe about these three 
days. Talk about how Christians should live their lives 
in the light of these beliefs. What can they be hopeful 


about? Ask pupils to create a triptych with the central 
frame showing hope, the left frame showing sadness 
and the right frame showing joy. Produce ‘salvation 
artwork’ for each frame showing joy, hope or sadness/
despair in Holy Week and in the world today. Ask 
pupils to write an explanation of their ‘salvation art’.


•	Use this poetry frame (or one like it) to record pupils’ 
thoughts about Good Friday and Easter Sunday:


•	On Friday there was… 
•	Sunday brings… 
•	Believe…
•	On Friday there was… 
•	Sunday brings… 
•	Live…
•	On Friday there was… 
•	Sunday brings… 
•	Hope…


•	Show pupils a selection of crosses. Ask them to 
choose a cross that would be good to display in 
a church on Good Friday. Ask them to write an 
explanation of their choice, including why they think 
Christians call the day Jesus died ‘Good Friday’.


MAKING CONNECTIONS


•	Collect a programme card or a series of orders of 
service from a local church showing how they are 
celebrating Holy Week. Many churches send out 
programme cards to the parish listing Holy Week 
services. Using the listings, ask pupils to work out 
what happens at church on each of these days. Collect 
their ideas and questions. 


•	 Introduce the pupils to two Christian children, Nathan 
and Lara, from the film clip below. Show the film from 
‘My Life, My Religion’ (see Resources), which shows 
some of the things they do to mark Good Friday and 
Easter Sunday. Watch the film through once and then 
show it again. This time split the pupils into groups 
and give each group a specific focus to make written 
notes: what do the children do, what do the clergy do, 
what do people remember, what do people feel, what 
do people make, or what do people say?  
www.bbc.co.uk/programmes/p02mww94


•	Ask pupils to show what Christians are celebrating/
remembering on Palm Sunday, Good Friday and 
Easter Sunday. Create freeze-frames to show how 
Nathan or Lara might be feeling on each of these 
days. Photograph the freeze-frames and ask pupils 
to add speech to show why he or she feels this way: 
for example, Nathan/Lara feels… on Palm Sunday 
because...


•	Find out what churches do to celebrate Palm Sunday, 
Good Friday and Easter Sunday by researching on 
the internet, collecting photographs and information 
from local churches, looking in books. Prompt pupils 
to look for: 


•	decoration/lack of decoration of the church
•	colours of robes (where worn)
•	music
•	actions and rituals during services
•	use of candles.


•	Split the pupils into three groups. Each group has 
to create a display either to go in a window that can 
be seen from outside the church, or another form 
of presentation that can go on the church website, 
showing the importance of either Palm Sunday, Good 
Friday or Easter Sunday. The ‘display’ needs to include 
a suitable cross with an explanation about what this 
reminds Christians of: a synopsis from the Bible of 
what happened; a visual element showing what will 
happen in the church; how this is celebrated in school; 
some quotes from children – for example Nathan and 
Lara, about what the day might mean. 


You might title each of the displays:
•	Why is Palm Sunday so important to Christians?
•	Why do Christians call the day Jesus died Good 


Friday?
•	What do Christians believe happened on  


Easter Sunday?


UNDERSTANDING THE IMPACT
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 �KNOWLEDGE  
BUILDING BLOCKS


PUPILS WILL KNOW THAT:


•	Christians see Holy Week as the 
culmination of Jesus’ earthly 
life, leading to his death and 
resurrection.


•	The various events of Holy 
Week, such as the Last Supper, 
were important in showing the 
disciples what Jesus came to do.


•	Christians today trust that Jesus 
really did rise from the dead, and 
so is still alive today.


•	Christians remember and 
celebrate Jesus’ last week, death 
and resurrection.


SALVATION
Why do Christians call the day Jesus died ‘Good Friday’?


 OUTCOMES
BY THE END OF THIS UNIT, PUPILS 
ARE EXPECTED TO BE ABLE TO:


	� Offer suggestions about 
what the narrative of the Last 
Supper, Judas’ betrayal and 
Peter’s denial might mean.


	� Give examples of what the 
texts studied mean to some 
Christians.


	� Make clear links between 
Gospel texts and how 
Christians remember, celebrate 
and serve on Maundy Thursday, 
including Holy Communion.


	�� Describe how Christians 
show their beliefs about 
Jesus in their everyday lives: 
for example, prayer, serving, 
sharing the message and the 
example of Jesus.


	� Raise questions and suggest 
answers about how serving and 
celebrating, remembering and 
betrayal, trust and standing up 
for your beliefs might make a 
difference to how pupils think 
and live.


DIGGING DEEPER 


 YOU MIGHT LIKE TO START WITH...
Bring in a reminder/symbol of something that is important to you: for 
example, a rock you collected on a special holiday, a card that a child 
made for you a long time ago. Share the story of the symbol with the 
pupils. Do they have anything similar at home that they could talk about?


THE LAST SUPPER: JESUS WASHING THE DISCIPLES’ FEET


•	Set up your classroom without chairs; lead the pupils in to sit around 
a cloth on the floor. On the cloth have a series of foods that would 
have been shared at Passover (or pictures of them — see Resources for 
details). Have some real unleavened bread and red grape juice. 


•	Tell the pupils the story of the Last Supper. Remind them that Jesus 
entered into Jerusalem and everyone cheered. Since then he has 
being telling parables and throwing out people who were selling 
things in the temple. It seems things are going pretty well. This 
Passover meal should be a great celebration. Tell the pupils that 
Passover is a festival every year during which Jewish people remember 
the terrible things that happened them to when they were captive 
in Egypt, and how they were set free by God and led out of Egypt by 
Moses. Retell or read the story from a suitable Bible: the Last Supper, 
from Matthew 26:17–25. Stop the story before Judas betrays Jesus. 
How has the mood changed? What do they think Judas is going to 
do? Why? You could use the Conscience Alley strategy, with one pupil 
playing the part of Judas, one line of pupils suggesting why Judas 
should betray Jesus, and one line of pupils suggesting why Judas 
should not betray Jesus.


•	Next tell the final part of this story: Matthew 26:26–30. Place the 
following items into the middle of the cloth: bread, wine, picture of 
Jesus, picture of blood, Bible, music. Ask the pupils to think in pairs 
about: Which of these they would pair together and why? What might 
each of these have to do with the story of the Last Supper? What 
might each of these help the disciples to remember? Why did Jesus 
want them to remember?


•	Use Resource Sheets 3A and 3B, with a photo of someone washing 
feet on Maundy Thursday, and some art showing Jesus washing 
feet. Ask the pupils to respond to the sentence starters about what 
might be going on in the picture. Explain to the pupils that in John’s 
Gospel, the writer includes an episode not in Matthew’s account: 
Jesus washing the feet of the disciples. Retell or read John 13:4–17. 
Give each pupil an outline of a foot and ask them to write on one side 
about what Jesus washing the disciples’ feet teaches Christians, and 
on the other side think of how Christians could follow the example of 
Jesus by being a servant.


•	Talk about the key question(s): Why do Christians call the day Jesus 
died ‘Good Friday’? Or: Why do Christians still remember the events of 
Holy Week? (This should include a theological explanation about the 
importance of Jesus and Salvation, but also the emotional power of 
the story for Christians.)


•	Talk about pupils’ responses to the text — questions, surprises, 
reactions to people, and what happened, any feelings the text evokes 
in them.


MAKING SENSE OF THE TEXT


NOTE: You can use this unit for Year 3 
or Year 4. If you teach Easter to every 
year group, the Core Learning section 
is suitable for Year 3 and Digging 
Deeper is suitable for Year 4. If you do 
Digging Deeper in Year 4, you might 
like to adjust the key question: Why 
do Christians remember the events of 
Holy Week every year? 
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ASK THE PUPILS TO PLAN THREE MEMORY BOXES 


•	A memory box for something important in their life. What do they want to celebrate and remember? Is 
it a person? An important place or event? 


•	A memory box for their school. What or who do they want to remember or celebrate? People? One-off 
or regular events?


•	A memory box for a Christian remembering the life of Jesus. What will go into it? Remind pupils of all 
the things Christians already do/use to remember Jesus. Do Christians need a memory box?


•	Draw and write what will go in each box, and what they 
represent. Pupils will need to think about how often they, 
their school or a Christian will use or look at their memory 
box. What will they do with the things? Will they do it alone, 
or with others?


•	Ask pupils to give short presentations explaining 
their ideas. 


THE LAST SUPPER AND JESUS WASHING THE 
DISCIPLES’ FEET


•	Remembering the events of the Last Supper is 
so important for most Christians that they take 
communion (mass or Eucharist) regularly. Show the 
pupils a film clip from BBC’s ‘My Life, My Religion’, 
where Nathan explains what Holy Communion is.  
www.bbc.co.uk/programmes/p02mwwm9


•	As pupils watch the clip, ask them to notice a number 
of actions and objects that have a meaning — ones 
that are symbols for Easter, for Jesus or for Christian 
beliefs. Often a symbol works as a reminder of part of 
the story. Give pupils a list of five symbols they will see 
in the clip (fire burning on Easter morning, touching 
the stone where Jesus fell, hot cross buns, Easter 
egg, the chicken born from the egg). What does each 
one stand for, or link to? Which reminders do these 
symbols provide of the stories of Jesus at the first 
Easter? What do they mean for Christians? 


•	Ask pupils to share their ideas: symbolic meaning is 
rich and complex, not a simple ‘one-to-one’ code. 
Build up a picture of a range of meanings. You 
might illustrate the meanings in a display of photos 
of key objects, or printed stills from the film clip, 
around which pupils’ suggestions of meaning could 


be displayed in lift-up flaps with a short phrase on 
the outside and a more detailed explanation of the 
symbolism under the flap.


•	 Invite the vicar or minister from your local church to 
bring the paten, chalice and some unconsecrated wine 
and bread, and to talk to pupils about the communion 
service on Maundy Thursday. Ask the vicar to talk 
about why there is a ‘sorry’ prayer called ‘confession’ 
before the communion, and whether she/he washes 
feet during the service. Alternatively, put together 
a class email asking questions about the service on 
Maundy Thursday. 


•	Work in pairs or small groups to create a guide for 
6–8-year-olds to use in church to help them to 
understand what is happening in the communion 
service on Maundy Thursday at church. Discuss with 
the pupils the words that are used in the service of 
communion, for example, www.churchofengland.
org/prayer-worship/worship/texts/additional-
eucharistic-prayers.aspx What will they need to 
include in their guide? It might include a page on:  
the Last Supper, what Christians believe the bread 
and wine mean, why Christians say sorry for what they 
have done wrong, what foot-washing means,  
and ideas for how the 6-8-year-olds should try to 
behave during communion.


MAKING CONNECTIONS


UNDERSTANDING THE IMPACT


The next section offers some 
optional additional activities; 
if you omit them you should 
use the final activity in ‘Making 
connections’ on page 6 as a way 
of getting pupils to express their 
understanding from this unit.


NOTES
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•	Following on from the idea of what evidence you 
might look for that someone is a Christian, ask pupils 
what evidence anyone would find of the things that 
they think are important: the music they think is 
best? The sports team they support? Ask the pupils 
to think about things that are so important for them, 
they would stand up for those beliefs no matter 
who disagreed with them. Their football team? Their 
brother or sister? Any religious beliefs? Their beliefs 
about what is right and wrong?


•	Give the pupils in pairs the cards from Resource 
Sheet 5, ‘What would I stand up for’. Ask the pupils to 
discuss the cards and arrange them into a diamond 9, 
putting the statement they are ‘most likely to stick up 
for’ at the top and ‘least likely to stick up for’ at the 
bottom. Give them the opportunity to add a card or 
two if they need to.


•	Meet up with another pair and discuss their different 
arrangements. Do they disagree/agree? Why? Are 
there any ambiguous statements? Make sure they 
agree what these statements really mean. Would/
should Christians put the statement about sharing 
their beliefs at the top? Share ideas as a whole class. 


•	Ask pupils to think about what is most important to 
them, and explain how this affects the way they live 
their life, making connections with Christian beliefs 
and behaviour. 


•	Ask pupils to work in groups to find a creative way of 
expressing their answer to the unit question: Why do 
Christians call the day Jesus died ‘Good Friday’? Or: 
Why do Christians remember Holy Week every year? 
They could write a poem, create a piece of art, or write 
an interview between a Christian and a non-Christian.


MAKING CONNECTIONS


•	 In some parts of the world it is still really difficult 
to be a Christian. Just as Peter felt he had to deny 
he knew Jesus, some people cannot openly be 
Christians. Charities such as Open Doors pray and 
support Christians in countries where it is illegal to 
be Christian. If you have time you could tell the story 
of Brother Andrew smuggling Bibles into Romania: 
www.opendoorsusa.org/about-us/history/brother-
andrews-story


•	Ask the pupils to imagine that Christianity has become 
illegal in Great Britain. What evidence would you look 


for to know that someone is a Christian, a follower 
of Jesus? After your discussion, show the pupils the 
evidence selection on Resource Sheet 4. Ask them 
to choose five things that they would look for as 
evidence. Why would these things show that a person 
is a real Christian? 


•	Why do Christians want to share the good news of 
Jesus? Many Christians think Jesus is good news 
for everybody, and want everyone to be friends with 
Jesus. Find out how some Christians share what they 
believe about Jesus with other people.


UNDERSTANDING THE IMPACT


•	You might like to extend pupils’ understanding by 
considering the account of Peter’s denial of Jesus in 
Matthew 26:31–75.


•	Tell an imaginary story about yourself. Use your 
dramatic side! Your best friend has just ignored you 
in the supermarket, as if they didn’t know you. Next 
someone came up to them and said, ‘You are friends 
with him/her, aren’t you?’ and they looked at you 
and said, ‘I’ve no idea who they are!’ and walked off. 
Explain how you felt. How would the pupils feel?


•	Show the pupils an artwork portraying Peter’s Denial 
(for example, ‘Peter’s Denial’ by Indian Christian artist 
Frank Wesley). Ask the pupils to try to work out which 
part of the story of Holy Week this portrays; what 
clues they can see in the artwork: What is happening? 
How are people feeling? What are they thinking? How 
do you know?


•	Tell pupils that Peter was the leader of the disciples — 
the most confident, and perhaps the one you might 
expect to stick with Jesus at his arrest. Tell the story of 


Jesus predicting Peter’s denial, Jesus being arrested 
and Peter’s denial. Base your retelling on Matthew 26: 
31–75. 


•	Show the pupils the artwork of the Denial again. 
Identify the clues to the story they now see in the 
painting. Ask them for a suitable title, a suitable place 
to hang it, and to give some reasons why they think 
the artist has created the art in this way. (If you are 
using the Frank Wesley piece, concentrate on the 
effect of the tears, and the footprint of the cockerel.) 


•	Ask pupils to work in groups to create a series of 
freeze-frames of key points in the story of Peter’s 
Denial. They might choose Jesus telling Peter that he 
will deny him, Peter and the other disciples running 
away when Jesus is arrested, Peter denying Jesus 
to the servant girl and the others, and the cockerel 
crowing and Peter weeping. Photograph each 
freeze-frame, and then write a description of what is 
happening and how Peter and the other characters  
are feeling. 


MAKING SENSE OF THE TEXT
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ESSENTIAL 
INFORMATION SALVATION


Why do Christians call the day Jesus died ‘Good Friday’?


BACKGROUND FOR TEACHERS 
Pupils will have encountered the concept of 
Salvation in Unit 1.5: Why does Easter matter? 
The idea of salvation and the events of Holy 
Week are at the centre of Christian belief. 
The death and resurrection of Jesus are the 
surprising part of the ‘big story’ of the Bible, 
where the relationship between humans and 
God begins to be restored.


Good Friday and Easter Sunday are two key parts 
of this big narrative, and most Christians would 
say the two most important parts of Holy Week. 
They are marked in most churches at Eastertide 
as a way of commemorating the important 
events of Holy Week, but also a time to pray and 
reflect on Jesus’ sacrifice on the cross. 


Holy Week begins with the day Christians call 
Palm Sunday. This remembers Jesus’ entry into 
Jerusalem on a donkey, welcomed by people 
throwing down their cloaks and palm branches, 
a traditional way of honouring a worthy person. 
In churches, palm crosses are often given out 
and kept by Christians in their homes to show 
their beliefs.


Christians call the day before Good Friday 
‘Maundy Thursday’, remembering the day of 
the Last Supper. The disciples met with Jesus 
in an upper room to celebrate a Passover meal 
together. There are different theories for why 
it is called ’Maundy’ Thursday. Some say it 
relates to the money that was given out to poor 
people before services on this day — related 


to the word for beg. Others say this relates to 
the word for commandment, connecting with 
Jesus’ instruction: ‘Love one another as I have 
loved you’ (John 13:34–35). At services on 
Maundy Thursday, communion is shared, and in 
some churches the vicar or priest might wash 
people’s feet.


Good Friday recalls the day on which Jesus 
was tried by Pontius Pilate and eventually 
crucified on Golgotha Hill. After his death he 
was placed in a tomb carved in the rock, and a 
stone was rolled to block the tomb. The origin 
of the name ‘Good Friday’ is in the fact that an 
alternative meaning for good is ‘holy’. However, 
the name has probably stuck because Christians 
believe this dark day was necessary to bring 
about the resurrection — good came from the 
crucifixion, as part of God’s offering of himself 
to restore humanity. Christians remember it as 
the anniversary of Jesus suffering and dying for 
their sins. Because of his death, they believe that 
when they die they can be with God and Jesus 
in Heaven.


Easter Sunday celebrates the resurrection of 
Jesus. When the women went to the empty 
tomb they found that the body of Jesus had 
disappeared, despite the fact that the tomb had 
been guarded by Roman soldiers. Later that day 
Jesus was seen by Mary and the disciples. Over 
the next 40 days there were many sightings of 
Jesus. Christians believe this shows that Jesus 
was resurrected.


COMMENTARY ON THE TEXT AND ITS MEANING(S) 
ENTRY TO JERUSALEM, CRUCIFIXION, RESURRECTION


The four Gospels all focus on Holy Week as the culmination of Jesus’ life and ministry. They present 
different details and perspectives. 


Jesus is welcomed into Jerusalem with joy, excitement and anticipation. People recognise him as the 
‘king’ he is. There is sadness and despair among the disciples when Jesus is killed on Good Friday: 
an innocent person, who did amazing things, dies a painful death, and that Jesus is no longer on 
earth after the events of Good Friday. On Easter Sunday, hope comes. The disciples cannot believe it 
at first, but his body is gone, and some of them meet the living Jesus! Christians believe Jesus was 
resurrected, brought back to new life, not to be on earth but to be with his Father, God. This gives 
Christians hope that when they do things wrong they can be forgiven, and that when they die they 
will go to heaven. 


7







COMMENTARY ON THE TEXTS AND THEIR MEANING[S]
THE LAST SUPPER AND PETER’S DENIAL


MATTHEW 26:17–75


The disciples were gathering to celebrate a Passover 
meal as part of the seven-day festival of the Feast of 
Unleavened Bread. Jesus takes two of the traditional 
foods (unleavened bread and wine) and uses them in the 
meal. His words are now used in Communion or Eucharist 
ceremonies in churches around the world.


As Jesus is arrested in the Garden of Gethsemane he 
asks his disciples not to use violence, and shows that he 
understands that this is his destiny. Jesus is taken before 
the Sanhedrin — the Jewish High Court in New Testament 
times. In 26:64 Jesus answers the charge as he is legally 
required to do. He agrees that he is ‘the Christ, the Son 
of God’ (NCV). This would be seen as blasphemous by 
the Jewish authorities. 


After Jesus was tried it became even more dangerous to 
be associated with him, hence Peter denying knowing 
him – thus fulfilling the prophecy made by Jesus.


JOHN 13: 4–17


This is the only account of the Last Supper that includes 
the washing of the disciples’ feet by Jesus. Washing 
feet was a menial task that would normally have been 
performed by a servant. People needed their feet 
washing by servants because they wore sandals and the 
roads were dusty. Jesus doesn’t wash their feet as they 
come through the door, but as part of the meal, to make 
his point about the importance of service. Jesus wanted 
the disciples to understand the importance of selfless 
service, and that this showed how he was going to be a 
servant for all when he was crucified.


MATTHEW 21:7–11


This passage shows that Jesus was greeted like a king 
by the people of Jerusalem: laying down cloaks and 
branches was a traditional way of welcoming kings in 
biblical times. Jesus rode on a donkey. Traditionally, 
donkeys symbolise peace and humility and this was 
also prophesied in the book of Zechariah.


LUKE 23:13–25, 32–48


After Jesus has been captured he is brought to 
Pontius Pilate, the Roman Governor. Pilate couldn’t 
find any proof that Jesus was guilty of crimes that 
deserved death and so offered to free him. It was 
traditional to release a prisoner at Passover. The 
crowd cried that they wanted the murderer Barabbas 
released instead. In Matthew’s version of these events 
Pilate washes his hands as he allows the release of 
Barabbas and the crucifixion of Jesus.


Jesus and two criminals are crucified. It was a tradition 
for the clothes of those to be crucified to be taken 
away. The soldiers cast lots for his clothes. The sign 
above Jesus should have shown what he was guilty 
of. It said ‘Jesus of Nazareth, King of the Jews’, which 
was possibly a way of Pilate mocking the religious 
leaders as well as showing what Jesus was accused of. 
In verse 45 the curtain of the temple tears in two. For 
Christians this symbolises Jesus opening the way for a 
direct relationship with God.


LUKE 24:1–12


The women were going to the tomb to put spices 
on the body. In other reports, the men they saw 
are referred to as angels. The women went to the 
followers of Jesus. ‘The eleven’ refers to the disciples 
without Jesus.
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You might like to look at the story of Jesus’ resurrection encounter with his 
disciples in John 21. He cooks them breakfast on the beach and seems to offer 
a chance for Peter to overcome the pain and guilt of betrayal, restoring his 
friend and disciple (John 21: 15–19). Note that this is explored further in Unit 
2b.5 Gospel.


GOING FURTHER


RESOURCES
‘My life, My Religion’ is an excellent series of BBC programmes that look at five different religions. The Christian clips 
are useful in this unit:


www.bbc.co.uk/programmes/b05pc1c9/clips


Work on Friday and Sunday crosses can be found in Opening Up Easter, by Fiona Moss, published by RE Today, 
including a page with photographs of crosses. A Google image search on ‘types of Christian cross’ will reveal a 
bewildering variety!


The Church of England have produced a ‘child-friendly’ communion liturgy. This may be suitable to use in class:


www.churchofengland.org/prayer-worship/worship/texts/additional-eucharistic-prayers.aspx


Frank Wesley artwork: Peter’s Denial www.frankwesleyart.com/Gallery1.htm


Use the Fischy music song ‘Stronger’ to link to the feelings of Peter when he denied Jesus. The song and suggested 
ideas for using it with the story of Peter’s Denial can be found in Big Big Questions, a joint publication between RE 
Today and Fischy Music.


Search RE:quest for suitable resources, including three films explaining the importance of Holy Communion. 


Anglican prayers for Holy Communion:  
www.churchofengland.org/prayer-worship/worship/texts/additional-eucharistic-prayers.aspx


Open Doors ministry serves the persecuted church around the world and offers free copies of the story of Brother 
Andrew: Bible Smuggler: www.opendoorsuk.org/resources/kids/index.php


WHY NOT LINK WITH…? 
The story of Bilal in Islam. 
He listened to the words of 
the prophet and believed 
that there was only one 
God. He stood up for his 
beliefs even when he was 
punished.
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DOWNLOADABLE RESOURCES AVAILABLE AT: 
WWW.UNDERSTANDINGCHRISTIANITY.ORG.UK


EASTER CROSSES HOLY WEEK 
EMOTION GRAPH


OBSERVATIONS AND 
REFLECTIONS


OBSERVATIONS AND 
REFLECTIONS


EVIDENCE 
SELECTION


WHAT WOULD I 
STAND UP FOR?


26 © Copyright RE Today Services 2016, used under licence.  
Photocopiable by purchasing institutions.


2A.5 SALVATION RESOURCE SHEET 1:
EASTER CROSSES


27© Copyright RE Today Services 2016, used under licence.  
Photocopiable by purchasing institutions.


2A.5 SALVATION RESOURCE SHEET 2:
HOLY WEEK EMOTION GRAPH


A
Palm Sunday: 
Jesus entering 


Jerusalem


B
Good Friday:  
Jesus dies


C
Easter Sunday: 


Jesus rises!


Mark on the graph the emotions felt by Mary during Holy Week. Write a label on the graph for  
each event. What feelings do you think Mary experienced? What might she say to Jesus, or to 
her friends? What might she say to God in her prayers?


28 © Copyright RE Today Services 2016, used under licence.  
Photocopiable by purchasing institutions.


2A.5 SALVATION RESOURCE SHEET 3A:
OBSERVATIONS AND REFLECTIONS


8. Our best idea about this is...


7. We want to ask...


9. It made us wonder...


6. It made us think about...


4. We’re not sure about...


5. I
 thin


k this picture shows...


3. We can see that...


1. We noticed…


2. T
hree


 words to describe it...


10. One thing I think is...


© Every Girl Counts 
www.everygirlcounts.com


© Copyright RE Today Services 2016, used under licence.  
Photocopiable by purchasing institutions. 29Image of Ghislaine Howard’s artwork from the Methodist Modern 


Art Collection, used by permission.
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2A.5 SALVATION RESOURCE SHEET 4:
EVIDENCE SELECTION


CHOOSE FIVE PHOTOS WHICH 
GIVE THE BEST EVIDENCE FOR 
SOMEONE BEING A CHRISTIAN.   
Explain why these are good pieces of evidence. 


A B C D


E F G H


I J K L


Image F Photo: Christian Aid / Jane Widdowson © Copyright RE Today Services 2016, used under licence.  
Photocopiable by purchasing institutions. 31


People should all believe  
in God.


Old people should be cared 
for by their families.


We should look after  
people who haven’t got 


enough money.


Children should not go out  
on their own after 8 o’clock  


at night.


We should all keep  
our rooms tidy.


People shouldn’t use  
swear words.


We should always drive 
within the speed limits.


People should never  
take drugs.


Children should not bring  
mobile phones into school.


Children should not go  
on social media until  


they are 13.


2A.5 SALVATION RESOURCE SHEET 5:
WHAT WOULD I STAND UP FOR?


Published by Christian Education Publications,  
Imperial Court, Sovereign Road, Birmingham B30 3FH






image40.emf
UC-Lower-KS22A.5 -Salvation.pdf


UC-Lower-KS22A.5-Salvation.pdf


SALVATION  
RESOURCES


Un
de


rs
ta


nd
in


g 
Ch


ri
st


ia
ni


ty
 Tex


t 
Im


pa
ct


 C
on


ne
ct


io
ns


KS
2A


.5
 







26 © Copyright RE Today Services 2016, used under licence.  
Photocopiable by purchasing institutions.
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2A.5 SALVATION RESOURCE SHEET 2:
HOLY WEEK EMOTION GRAPH


A
Palm Sunday: 
Jesus entering 


Jerusalem


B
Good Friday:  
Jesus dies


C
Easter Sunday: 


Jesus rises!


Mark on the graph the emotions felt by Mary during Holy Week. Write a label on the graph for  
each event. What feelings do you think Mary experienced? What might she say to Jesus, or to 
her friends? What might she say to God in her prayers?
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2A.5 SALVATION RESOURCE SHEET 3A:
OBSERVATIONS AND REFLECTIONS


8. Our best idea about this is...


7. We want to ask...


9. It made us wonder...
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2A.5 SALVATION RESOURCE SHEET 4:
EVIDENCE SELECTION


CHOOSE FIVE PHOTOS WHICH 
GIVE THE BEST EVIDENCE FOR 
SOMEONE BEING A CHRISTIAN.   
Explain why these are good pieces of evidence. 


A B C D
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People should all believe  
in God.


Old people should be cared 
for by their families.


We should look after  
people who haven’t got 


enough money.


Children should not go out  
on their own after 8 o’clock  


at night.


We should all keep  
our rooms tidy.


People shouldn’t use  
swear words.


We should always drive 
within the speed limits.


People should never  
take drugs.


Children should not bring  
mobile phones into school.


Children should not go  
on social media until  


they are 13.


2A.5 SALVATION RESOURCE SHEET 5:
WHAT WOULD I STAND UP FOR?







32 © Copyright RE Today Services 2016, used under licence.  
Photocopiable by purchasing institutions.





		KS2a Resource Books 25

		KS2a Resource Books 26

		KS2a Resource Books 27

		KS2a Resource Books 28

		KS2a Resource Books 29

		KS2a Resource Books 30

		KS2a Resource Books 31

		KS2a Resource Books 32




image41.emf
Year 4 Islam - Why  do Muslims fast during Ramadan (3).docx


Year 4 Islam - Why do Muslims fast during Ramadan (3).docx
[image: ]Lancashire Agreed Syllabus for RE  



Year 4 Islam

Year 4 Key Question (to be used all year):  How should we live our lives?

Focus Question (for this investigation): Why do Muslims fast during Ramadan?   
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		Focus Question:  Why do Muslims fast during Ramadhan?   

This unit enables pupils to examine the structures that underpin Islamic beliefs and practices in greater depth. Through a study of Ramadhan, opportunities are provided for pupils to understand the key values of Islam of submission to Allah and service to God through charitable life and actions. They will consider the role of commitment as part of religious life and reflect on the wider human value of being committed to ideas, to self-improvement or to other people. Pupils will have opportunities to think about their own commitments and the extent to which these have a positive impact on their lives.



		Field of Enquiry 

		Possible Teaching Ideas



		Shared Human Experience



1

		· Brainstorm the meaning of the word commitment. Discuss the value of showing commitment to a cause, to a community, to developing a skill, to a person etc.

· Ask pupils to discuss something that they would you like to be better at. What could you they do to improve this aspect of their life? How much time and effort would need to be focused on this in order to make a difference? What qualities might a person develop from being committed? 



		

Beliefs and Values



2

		· Recap prior learning about Islam – Submission to Allah through upholding the Five Pillars (Shahada, Salah, Saum, Zakah, Hajj). 

· Show a visual representation of the Five Pillars and explain that these are like foundations for the Islamic faith and way of life. Commitment is required to uphold the pillars. The Shahada is an ongoing commitment throughout life; Salah is commitment to the five daily prayers; Saum is the annual commitment to fast during the month of Ramadhan – along with Zakah, the commitment to sharing wealth; and Hajj is the once in a lifetime commitment to going on pilgrimage to Mecca.

· Show clips about Ramadhan https://www.youtube.com/watch?v=qFU9Cb0D6lo

https://www.bbc.co.uk/newsround/23286976

· Discuss Muslims fast during Ramadhan and the Islamic beliefs and values referred to in the clip. How might fasting at Ramadhan make Muslims more appreciative of their usual food and drink?

· Learn about the Night of Power and why this is a special day within Ramadhan. This is the night that Muhammad received his first revelation, and many Muslims spend this day praying and reciting the Quran.

https://www.retoday.org.uk/media/display/110133_Islam_Muhammad_Night_of_Power.pdf





		

Living Religious Traditions



3

		· Discuss what it would be like to give up food and drink during daylight hours.  How much commitment would be required?  Children could try giving up something, e.g. snack at break or talking for a specific amount of time.  How did they feel watching other children eat or talk?  

· Find out who is exempt from the fast. Discuss why these people are not obliged to take part. 

· Look at images of Muslims breaking their fast. Discuss how it might feel to eat after a day of fasting. Why might it be important to share the Iftar? What impact might this have on individuals, families and the Islamic community?

· Role play/script a conversation between a Muslim and a non-Muslim, explaining about what Ramadhan is, why Muslims fast and the impact this has on a Muslim’s life (children may need to be encouraged to think about the spiritual benefits of fasting as well as the difficulties associated with fasting during Ramadhan in the UK). This could be used as an assessment activity.

· Investigate the celebrations involved with Eid al-Fitr. Discuss the feelings that a Muslim who has fasted may have at the end of Ramadhan and why they would want to celebrate this.



		

Search for Personal Meaning



4

		· Pupils should discuss their own values and commitments. Who or what are they committed to and how do they show this? Do they ever make sacrifices as part of their commitments? Would it ever be beneficial to do so? Is commitment part of a person’s duty or is it a choice?

· Debate the importance of commitment – create a continuum line to discuss the statement ‘It is important to totally commit to the things that matter’.

· Produce a visual display of the ‘Five pillars’ that support and uphold their lives. How do these pillars guide them in how they should live?







						Y4 Learning - pupils will:



		· explore Islamic teachings about Ramadan from the Qur’an

· make links between Islamic values and the beliefs explored so far in their study of Islam 

		· use subject specific language to describe how and why Muslims fast at Ramadan

· explain the importance of Ramadan in the context of the Five Pillars of Islam

· consider the impact that fasting might have on individuals, families and communities

		· discuss (with relevant examples) the importance of showing commitment to a belief, value or community

· consider the role of sacrifice within religion and communities

		· reflect on their own beliefs, values and commitments

· consider and discuss how they demonstrate their personal commitments



		Beliefs and values

		Living religious traditions

		Shared human experience

		Search for personal meaning
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		Unit 3.5 Which rules should we follow?  



Suggested number of hours 12 (6+6)



		Christian Concepts
God – Creation – FALL – PEOPLE OF GOD – Incarnation – GOSPEL – Salvation – Kingdom of God

In this unit, the need for rules to live by is discussed and linked to the events of the FALL 
(Genesis 3), the rescue of the PEOPLE OF GOD followed by the gift of the 10 commandments (Exodus 19 and 20) and the impact of Jesus’ new command in the GOSPEL to love one another.  



		The aim of this unit is to: 

· give pupils an opportunity to consider the value and purpose of rules. 

· examine Christian rules for living and the source of these rules. 

· Encourage pupils to reflect upon their own lifestyle and the influences upon it.  

· consider the rules followed by other faiths and the ways in which the rules influence behaviour and decisions.





		Christian Value
Justice 
Responsibility
Love
Forgiveness



		Key Skills
Reflect
Apply
Enquire
Analyse 



		Key Questions  

· What are rules?

· Why do we have rules?

· Who makes the rules?

· Who keeps the rules?

· Is there a difference between rules and laws?

· Who makes the law?

· What would happen if there were no rules/laws?

· Are the ten commandments still as relevant today?

· Why did Jesus bring a new commandment?

· Why do religions have rules?





		Key Vocabulary   

Rules, Laws, Moses, Commandment, Mount Sinai, Covenant, Old and New Testament










		Key Experiences

To listen to the story of Moses receiving the 10 Commandments. 

Discussion about the rules given by God and following those rules.

To interview a Christian and ask questions about following the ‘rules’.





		Link to Understanding Christianity 
Understanding Christianity Unit 2B.3 People of God. How can following God bring freedom and justice?



		To Begin with 

Show the children pictures of things connected with rules. E.g. Traffic lights, keep off sign, pay here sign, wait to be seated sign etc. (Photo of the mango tree rules from the picture folder).

Using the key questions begin to discuss, think about and explore rules. Continue with the following questions: 

What are the school rules? 

Do you have a set of classroom rules? Why? 

What are the rules at home? 

Are they different to school rules? Why?
Who sets the rules? Why? (Religious connections may be made here.)

Do different parents have different sets of rules?  Why? (Religious rules may be mentioned here) 

Does having rules make things fair and just?

Can some rules be good and appropriate and others not? Why? Who decides this? Give a range of examples such as the Highway Code, Internet Safety, Apartheid, board games, slavery, no smoking etc.

What is the purpose of a set of rules?

What would happen if we didn’t have any rules?  Why?

Is there a difference between laws and rules?

The pupil’s responses to your discussion can be recorded as a whole class in your RE scrapbook or on large sheets of paper in groups. 

Give individuals opportunity to record their personal opinions in answer to some of the questions. I think…… I wonder……Rules are good because……

Challenge the children to create new sets of rules for a particular place, group or situation.  Include creating a fun set of rules e.g. You must eat chocolate every day.  You must be allowed to watch TV whenever you want to.  Teachers must always wear red hats.

Record in your class RE scrapbook.

Conclude all these opening discussions and activities with the questions. What happens when rules are broken? What happens when we break the rules in particular place/situation?  Why? 

Is it ever OK to break the rules? When?

In what ways do rules bring freedom and justice?

Record individually.














Explore the Text 

In the beginning God created a perfect world that was spoilt and turned into chaos by people. These events are known as the Fall and can be found in Genesis Chapter 3. Read the story of the Fall using a child friendly Bible such as ‘The Biggest Story’ by Kevin De Young  ISBN 978-1-4335-4244-2 or the Lion Storyteller Bible by Bob Hartman ISBN 978-0745964331                                     

You could use panel 2 of the big frieze as a starting point for a discussion about the Fall. What is happening in the picture? What elements of the story can the children identify in the picture?



As a result of the Fall the people were not living as God had intended, the relationship with God was broken. God’s answer to this was to rescue his people and give them the ten commandments. The ten commandments was a new agreement between God and his people.





The story of Moses is epic. Use pictures/art work from the story of Moses to find out how much the children already know. 
Baby in the basket, grew up in the Pharaoh’s palace, killed a slave, ran away and became a shepherd, God spoke through the burning bush, freed the people from Egypt – plagues, crossing the Red sea, wandering in the wilderness, manna and quail, water from the rock and the ten commandments. 
Deep breath and stop here!   

Tell the story of Moses receiving the ten commandments in more detail. (Exodus 19 and 20) 

There is no need to ask pupils to record the story, instead ask them what they like best about the story and which part of the story they think is most important.



Eventually the reaction of the Israelites was to put the tablets of stone into the Ark of the Covenant which was placed in the Holy of Holies in the Temple. Why? What did that mean? What does that tell us about the importance of the commandments? 
When the people walked through the wilderness the Ark was carried by the Priests ahead of the people. Why? What did that mean? What does that tell us about the importance of the commandments?

What is a covenant? 

A covenant is an agreement or promise between two or more people but in this case the covenant is between God and people.

Why did God give the people rules? Why did God want to make an agreement with His people?

Ask pupils to record individually their thoughts in response to these questions



After Moses presents the commandments do the people change their ways? No, the world is still in chaos and God’s plan of rescue continues through the sending of his son Jesus. 



Jesus brings a new commandment; he brings the promise of a new covenant with God. “To love one another as I have loved you.” John 13:34

When Jesus was asked what the most important commandment was, Luke 10:25-37 he uses the story of the Good Samaritan as part of his answer. Why? In what ways does the story give the answer? Why did Jesus tell a story instead of just giving them an answer?
Read and write modern versions of this parable (Cross curricular literacy link) 
You could also read Jesus response to this question on Matthew 22:37-40.


You may have time to briefly link this activity to the stories of Zacchaeus and Matthew, the tax collector, from Unit 3.3, with a mention about how following Jesus’ rules changed their lives. 



Mention here that the ten commandments are at the heart of Judaism. Show the children a Torah scroll and then explain that you will be exploring this further in a few weeks’ time. (Non-Christian Faith Unit – Rules for living, see page 5)





Discover the impact
Using a child friendly version of the ten commandments discuss their impact then and now. 
Which of the ten do they think is the most important? Why? Could any of them be left out? Pupils could argue for and against particular commandments.
If God sent a new set of ten commandments today, would they be any different?
How do the rules they discussed at the beginning of the unit compare to the ten commandments?
Can they identify the influence of the ten commandments on the rules/laws of our society. (Link to British Values) Record your answers to these questions and discussions in your class RE scrapbook.

How do we /Christians follow Jesus’ new commandment in our daily lives? How do we love one another? How do we show that we love one another? 
Create posters illustrating Jesus’ command.
If possible interview a Christian and ask them how they try to follow Jesus’ teaching. Discuss lifestyle, prayer, worship values and attitudes. 
Record the questions and notes from this interview in your RE scrapbook. 
What do Christians do to show they are following the rules?
Write a job description for “Super Christian” or write a guide book for someone who has just become a Christian and they need to know how to live their lives now. Record individually.
In the sermon on the mount, Jesus tells his followers to be salt and light in the world. In what ways do Christians do this? Is it by following the rules? Following Jesus way of living? 

Make the Connection

It is important that the children know that the ‘rules’ are firmly rooted in God’s love for us; they are the rules of the Kingdom of God.  Christian people follow the ‘rules’ because they love God and try their best to love their neighbours.
Conclude by considering that these rules are perhaps better thought of as a code for living, they are a positive agent to living your life to the full not a barrier that restricts it.
In what ways do rules make the world a better place? 
Godly Play calls the commandments, ‘The Ten Best Ways.’  Is this a good title?  Do the children agree they are the ten best ways to live? Record individually. 
How hard is it to keep these and other rules?
If everyone followed these rules what would the world be like?  
Response to this question could be recorded as poetry. (Cross-curriculum Literacy Link)
Choose one of the ten commandments and imagine that it hadn’t been given. What effect would that have on the world? 
Record as individuals
The teaching of Jesus influences the behaviour and attitudes of his followers. What influences the rules in the children’s lives?
Briefly look at the lives of people who chose to follow God’s rules as their code for living, often in dangerous circumstances. 
Such as Oscar Romero, John Wesley, Mother Teresa, Eric Liddell, C.S. Lewis, Corrie Ten Boom, Elizabeth Fry, Dr Barnardo and John Knox.
Record Individually

The title of this unit is the question ‘Which rules should we follow?’ 
The challenge is for the children to put forward their answer to this question in writing or a presentation giving their opinion and reasons for it. You may wish to restrict their answer to a limited number of words or sentences. 
Record Individually



Dive Deeper

There are many more laws and commands in the Old Testament found in the books of Leviticus and Deuteronomy. Many of them are not suitable to discuss with children, however, rules linked to food (Leviticus 11), farming and clothing could be looked at. 
Not eating pork. Leviticus 11:7
Not cutting the hair on the side of your face or beard. Leviticus 19:27
Planting more than one seed in a field. Leviticus 19:19
Wearing clothing woven of more than one kind of cloth. Leviticus 19:19 
Many Jewish people still follow all these laws today. Christians believe that Jesus came to give freedom from all these laws. 
How do you decide which laws to keep?
Think about the ways in which rules affect the relationships between people. 
What happened when people disagreed about which laws to keep? How is it decided which rules must be kept? 
Record Individually
Some rules just affect you, other rules affect the people and world around you. 

Return to your earlier discussion about what happens when rules are broken. When rules are broken there is always a need for forgiveness in some form. Why? Discuss. 
Record Individually

		[image: World Faiths]Does everybody follow the same rules? Why? Why not?

Non-Christian Faith Unit – Rules for Living                   6 hours





		After your time spent thinking about rules in Christianity focus on an exploration of  the rules/codes for living followed by people of other faiths. Use the Dive Deeper section as an introduction and then move on to look at Judaism. 



Information and ideas for activities can be found in the Muslim Family and Social Life unit and The 5 Pillars folder from the Blackburn Diocesan Board of Education Islam CD, also The Jewish Way of Life unit and The Torah unit from the Blackburn Diocesan Board of Education Judaism CD.

Before you begin check what is being covered by teachers using Units 2.1 and 5.1 as they will also be using The Torah unit from the Judaism CD.



		

Judaism 
Acknowledge briefly the contents of The Torah scroll as the 5 books of Law and their relationship with the first 5 books of the Bible. However, instead of focussing on the 10 Commandments this unit gives opportunity for time to be spent exploring the Jewish way of life. For example focus on food laws, dress code and calendar. Remember to point out that there are similarities and differences within Judaism. Record individually.







		Islam
The 5 Pillars of Islam is the obvious starting point here. Introduce all 5 but only focus on 1, 3 and 4. Pillars 2 and 5 will be covered elsewhere.

Food and dress laws can also be mentioned and similarities and differences between Islam, Judaism and Christianity can be highlighted. Record individually



		

Sikhism

Sikhs believe in one god who guides and protects them. They believe everyone is equal before god and their code for living stresses the importance of doing good actions. 
Sikhs believe that the way to live a good life is to: 

· keep god in your heart and mind at all times. 

· to work hard and live honestly. 

· treat everyone equally.

· be generous to others particularly those less fortunate.

· serve others.





		Discuss and then illustrate this code for living. Do the children agree with these rules? Why? Why not? Notice the similarities to Christianity. Record individually.

How would following this code affect your lifestyle? Think of a few scenarios where the children have to decide what they would do and what a Sikh would do. For example, a person at work whose boss leaves them to work alone, do they work just as hard or slow down? Walking past someone collecting for charity, do you give or not? An occasion when a child has to own up to doing something wrong, do they tell the truth or not? Record as a class or in groups



		

Sikh’s must keep the four commandments:

· no smoking or taking drugs (intoxicants). 

· no altering or dishonouring your hair, body, face or scalp. i.e. no tattoos or piercings, no hair dye or facelifts!

· eating a vegetarian diet.

· husbands and wives being faithful to each other.



Sikh’s have four and we have ten! What is missing? Do the children think four is enough? Discuss. 

There are many other elements of Sikhism that could be mentioned including the 5Ks that must be worn at all times. The 5Ks are required articles of faith, Kesh (uncut hair) Kara (a steel bracelet) Kanga (a wooden comb) Kaccha (cotton underwear) Kirpan (steel sword)



		

Sikh Prayer – Sikhs should pray before undertaking any task. They also follow morning prayers to be read after bathing at sunrise, Evening Prayers to be read at sunset and Bedtime Prayers to be said last thing before sleeping. 





		Challenge the children to write appropriate prayers for these three times of day and for specific tasks e.g. walking the dog, cooking a meal, buying a gift, doing homework. Record individually.





		Langar – the Guru’s free vegetarian kitchen, a facility found in every Sikh Gurdwara would be a brilliant research project. Cooking, serving and supplying equipment is all voluntary. Working together in a communal kitchen people of all ages and backgrounds experience fellowship and selfless service. 

Everyone is welcome and no matter who you are everyone sits and eats together. The service of the Langar is a ‘rule’ for the community, nourishing body and soul. 

What could we all learn from the Langar rules?  Work together in groups.



Buddhism

According to Buddhist teaching, behaviour is judged by examining whether or not ones actions or speech are harmful to one’s self or to others. Therefore Buddhists live their lives avoiding any actions which are likely to be harmful. A skilled mind is needed to inform decisions about behaviour. Buddhists do not have ten commandments from God. They follow five training rules called precepts given by the Buddha. If you break the precepts you should reflect on how that behaviour may be avoided in the future. Buddhists try and cultivate a calm and peaceful mind, free from anguish and guilt.





		The five precepts are:

· to avoid taking the life of beings (humans and animals) all beings have the right to life. 

· to avoid taking things not given. That includes everything, only take things that are intended for you.

· to avoid over indulgence of any kind.

· to refrain from false speech.

· to abstain from intoxicating substances. 

In groups create symbols for each of the 5 precepts.





		Buddhists follow the eight-fold path…….

Right Understanding, Right Thinking, Right Speech, Right Conduct, Right Livelihood, Right Effort, Right Mindfulness and Right Concentration. 



Challenge pupils in groups to create their own eight-fold path. This would be a good activity to use as a conclusion, the children can apply knowledge and opinion. Ask them to explain their pathway and why they think it is the right way. Record as an individual/group/class according to pupils’ ability.



Best practice would always be to meet, if possible, a person of the faith that you are studying and allow the children to interview them. 













 













  




		By the end of this unit pupils will know that: 



		

		the Old Testament contains the stories of the people of God.



		

		Moses rescues the people of God from Egypt and brings the ten commandments down from Mount Sinai.



		

		other faiths have rules to follow that have been given to them a long time ago.



		

		Christians try to live out the commandments given by God and Jesus. 



		

		the commandments are the foundation of Christian and Jewish societies. 



		By the end of this unit pupils are expected to be able to: 



		

		talk about the story of Moses and the impact of the ten commandments.



		

		name some of the rules followed by people of other faiths.  



		

		describe ways in which Christians live out Jesus command to love one another. 



		

		make links between beliefs and behaviour.



		

		talk, with understanding, about rules from faiths other than Christianity.



		

		understand the effects of rules and ask good questions about religious rules. 



		

		express their own ideas about rules.







		I Know 

		[image: ]

		[image: ]



		the Old Testament contains the stories of the people of God.

		

		



		Moses rescued the people of God from Egypt and brought the ten commandments down from Mount Sinai.

		

		



		other faiths have rules to follow that have been given to them a long time ago.

		

		



		Christians try to live out the commandments given by God and Jesus. 

		

		



		the commandments are the foundation of Christian and Jewish societies. 

		

		



		I can 

		[image: ]

		[image: ]



		talk about the story of Moses and the impact of the ten commandments.

		

		



		name some of the rules followed by people of other faiths.  

		

		



		describe ways in which Christians live out Jesus command to love one another.

		

		



		make links between beliefs and behaviour.

		

		



		talk, with understanding, about rules from faiths other than Christianity.

		

		



		understand the effects of rules and ask good questions about religious rules. 

		

		



		express my own ideas about rules.

		

		





Resources

Reflection and Response CD

Stop and Think

[image: DSCN4948]When we travel on our busy roads there are rules which we have to follow. Why?

I wonder what this STOP sign makes you think about.

Are there some occasions in your everyday life when you have to stop and think?

We have to make choices and decisions everyday based on our value system and rules.  Are these choices always easy?

Why not?

















Godly Play – 10 Best Ways

‘The 10 Best Ways’ is this a good title for the 10 Commandments?

The words in the heart are offered as a summary of the 10 best ways. Do you agree? Can these rules be summarised like this?

How do you think the people reacted when Moses gave them the rules from God?

I wonder which you think is the most important rule?



[image: Godly Play]













The full resources can be found on the Reflection and Response CD
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How can following God 
bring freedom and justice?
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UPPER KEY STAGE 2/UNIT 2B.3


PEOPLE OF GOD
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NOTE: Teachers should read the 
Essential Information pages before 
teaching this unit.


PEOPLE OF GOD
How can following God bring freedom and justice?


 OUTCOMES
BY THE END OF THIS UNIT, PUPILS 
ARE EXPECTED TO BE ABLE TO:


	� Explain connections between 
the story of Moses and 
the concepts of freedom 
and salvation, using 
theological terms.


	� Make clear connections 
between Bible texts studied 
and what Christians believe 
about being the People of God 
and how they should behave.


	� Explain ways in which some 
Christians put their beliefs 
into practice by trying to bring 
freedom to others. 


	�� Identify ideas about freedom 
and justice arising from their 
study of Bible texts and 
comment on how far these are 
helpful or inspiring, justifying 
their responses. 


CORE LEARNING 


 �KNOWLEDGE  
BUILDING BLOCKS


PUPILS WILL KNOW THAT:


•	 The Old Testament pieces together 
the story of the People of God. 


•	 The story of Moses and the Exodus 
shows how God rescued his people 
from slavery in Egypt; Christians 
see this story as looking forward to 
how Jesus’ death and resurrection 
also rescue people from slavery  
to sin.


•	Christians apply this idea to living 
today by trying to serve God and 
to bring freedom to others; for 
example, loving others, caring for 
them, bringing health, food, justice, 
and telling the story of Jesus.


•	Help pupils to learn the first four of eight events from Moses’ life 
(see Resources for where to find these stories): 1) being put in the 
basket and found by Pharaoh’s daughter, 2) killing of the taskmaster, 
3) fleeing Egypt, 4) the burning bush. Focus on the burning bush. 
What are Moses’ feelings about going back to Egypt? Why do pupils 
think this is? Pupils think of adjectives to describe Moses’ feelings 
throughout the story of the burning bush and create emotion graphs. 
Recap their learning about the People of God (see Unit 2a.2). Explain 
that Moses and the children of Israel were part of the People of God. 
Exodus 3:6 shows their link to God and Abraham.


•	Continue learning the eight events in Moses’ life by looking at event 
number 5), the ten plagues. Ask pupils to put themselves in the 
positions of Moses and Pharaoh after the eighth plague (locusts) and 
create a ‘conscience alley’ for each of these men. 
•	Moses’ conscience alley: Pupils on one side give reasons for Moses 


to continue following God’s will and attempting to get the slaves 
released; the other side state reasons why Moses should give up.


•	Pharaoh’s conscience alley: Pupils on one side give reasons why 
Pharaoh should keep the Hebrews as slaves, the other side give 
reasons why Pharaoh should grant their freedom.


•	Learn the last three of the events from Moses’ life: 6) leading children 
of Israel out of Egypt, 7) crossing the Red/Reed Sea, 8) the covenant 
on Mount Sinai.


•	Give pupils tasks to consolidate their knowledge of the story; for 
example, ‘quick draw’: spending 30 seconds drawing each of the eight 
events (four minutes in total) or verbally summarising each event in 
ten seconds. 


•	Help pupils to identify some main themes in the story of Moses’ 
life; for example, freedom, God, suffering, leadership, vulnerability, 
obedience, evil. Ask groups to make two tableaux representing a 
theme — one showing it within the story, the other within the world 
today. Which theme do pupils think is most central to the life  
of Moses and why?


•	Remind pupils that God rescues his people in the story of Moses by 
delivering them from Egypt and then making the covenant with them 
— not demanding that they obey the commands first and only rescuing 
them if they manage it. What difference does this make? Talk about 
the key question: from the story of the Exodus: how far does following 
God bring freedom and justice? 


•	Many Christians see the story of the Exodus as looking forward to 
salvation, being freed from slavery to sin through Jesus. Make use 
of the Frieze artwork to show making the connection between the 
liberation of the People of God from slavery, and the Christian belief 
that Jesus brings salvation from sin (see Units 2b.6 and 2b.7). Talk 
about the parallels.


 YOU MIGHT LIKE TO START WITH...
Imagining life as a slave in ancient Egypt. Look at Exodus 1:8–14 and 
Exodus 1:22 and find as much evidence as possible about what life must 
have been like for a Hebrew slave in Egypt. Hot-seat pupils in the role of 
slaves to find out a) what they have to do as slaves; b) what they would 
like to do but can’t due to their status.


MAKING SENSE OF THE TEXT
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•	 Introduce the idea that many Christian people see 
Jesus as bringing a new covenant — a new relationship 
with God. His teachings and actions showed how 
to live. Look at the two greatest commandments 
Jesus reminds listeners of in Matthew 22:37–40. 
Ask pupils to spot links between these and the Ten 
Commandments. (For example, Love God = 1-4; Love 
your neighbour = 5-10.)


•	 	Give scenarios for pupils to role play with two endings 
— the first when Jesus’ great commandments are 
followed, the second when they are not. For example, 
how to respond to: someone who never lets you join 
in, someone who is in your group for project work but 
mucks about and is unhelpful, someone you have never 
met before but is in a bad situation (hurt/homeless 
and so on), when you yourself are finding something 
difficult to master, when you fall too ill to do 
something really important to you, when your friends 
are poking fun at religion. Discuss what might happen 


in the scenarios if the commandments were followed 
but not fully. For example, God was loved but not with 
all heart, soul and mind, and neighbours were loved 
but not as ‘yourself’. How do these commands help to 
bring freedom and justice?


•	 	Choose a Christian charity that seeks to bring freedom 
and justice. Unit 2a.4 recommended Christian Aid 
and TearFund; these would work here too, but you 
might use a local alternative, or have a look at Toybox. 
Toybox is a Christian charity supporting and liberating 
street pupils in South and Central America, India and 
Africa. Show pupils appropriate pages and video clips 
from the Toybox website [NB: PLEASE check them 
out first.]. Imagine pupils are asked to write for the 
Toybox website to encourage Christians in the UK to 
support their work. What ideas from their learning so 
far would they use to persuade supporters? Make links 
with the story of Moses, the children of Israel, the Ten 
Commandments and Jesus’ two great commandments.


UNDERSTANDING THE IMPACT


MAKING CONNECTIONS
•	The story of the Exodus has inspired Jewish and 


Christian people for centuries. Ask pupils to give 
at least three reasons why this might be the case. 
Ask pupils to identify any parts of the story that are 
inspiring and why. What lessons could there be for all 
people about resisting injustice and tyranny? 


•	 	Ask pupils to address the key question: How can 
following God bring freedom and justice? They 
should answer in the light of their learning about God 
bringing freedom to the people of God, but also how 
believers try to bring justice today.


•	 	It is not only Christian and Jewish people who want 
freedom and justice, of course! Reflect on why ideas 


of freedom and justice are so important in the world 
today. Find some local people who are involved in 
working for freedom and justice (or look at some more 
global examples; for example, Desmond Tutu, Malala, 
Aung San Suu Kyi and Pandurang Shastri Athavale). 
How inspiring and helpful are these examples?


•	 	In groups and then as a class, don’t write Ten 
Commandments, but write Ten Lessons for Living, 
where pupils show what we can all do to bring more 
freedom and justice, explaining why these are good 
Lessons for Living. See if there are three easy steps 
that pupils can take toward justice themselves. 


MAKING CONNECTIONS
•	Look at the Ten Commandments given at Mount 


Sinai (see Resource Sheet 1) and remind pupils of 
their learning about in previous units. For each 
commandment, ask pupils to work out what some 
people must have been doing, if the People of God had 
to be given that command. (You don’t need rules to 
make you do something if you are doing it already!)


•	Ask pupils how similar or different the world is now: 
how many of those things are still going on? From 
this, ask pupils to give three good reasons why 
Christians (and Jewish people) argue that the Ten 
Commandments are still important today; compare 


this with what an atheist might say about the value of 
these commands today. 


•	Ask pupils to work out which of the Commandments 
they think would be hardest for a Christian to keep. 
Is it possible to keep all ten, always? Is it hard not to 
kill? Is it harder to never be greedy, or to always tell the 
truth? What happens when humans fail to live up to 
the standard? Should a person be punished or helped? 
Why? Ask them to weigh up which Commandments 
would have most impact on the world, if everyone 
followed them.
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NOTE: Teachers should read the 
Essential Information pages before 
teaching this unit.


 �KNOWLEDGE  
BUILDING BLOCKS


PUPILS WILL KNOW THAT:


•	 	The Old Testament pieces 
together the story of the People 
of God. As their circumstances 
change (for example, from being 
nomads (Abraham, Jacob) to 
being city dwellers (David)), 
they have to learn new ways of 
following God.


•	 	The story of Moses and the 
Exodus shows how God rescued 
his people from slavery in Egypt.


•	Christians apply this idea to living 
today by trying to serve God and 
to bring freedom to others; for 
example, loving others, caring for 
them, bringing health, food, justice, 
and telling the story of Jesus.


•	 	Christians see the Christian 
church as the People of God, and 
try to live in a way that attracts 
others to God; for example, as 
salt and light in the world.


PEOPLE OF GOD
How can following God bring freedom and justice?


 OUTCOMES
BY THE END OF THIS UNIT, PUPILS 
ARE EXPECTED TO BE ABLE TO:


	� Explain connections 
between biblical texts and 
the idea of God’s covenant 
with his people, using 
theological terms.


	� Identify examples of Law texts 
and suggest how believers 
might interpret them.


	� Show how Christians put their 
beliefs about living as the 
People of God into practice in 
different ways; for example, 
through the Five Marks  
of Mission, in community 
 and individually.


	�� Weigh up how Christian 
ideas about justice relate 
to the issues, problems and 
opportunities of their own lives 
and the world today, developing 
insights of their own.


DIGGING DEEPER 


•	Remind pupils of the agreements made between God and his People 
(see Unit 2a.2 for background) — e.g. with Abraham (Genesis 12:1–3), 
and Moses (Exodus 20, see Core Learning in this unit). These were 
two-sided agreements — God promised to be with his People; they were 
required to live in a way that stood out from their neighbouring tribes 
and nations. 


•	Use the Frieze and the Essential Information to tell pupils some more 
background details about the People of God, from Moses to David. 
Using ideas from the Frieze, they could do a simple story map outlining 
some key events. 


•	Explain that the Old Testament contains many more commandments 
than those given in the three covenants. Some traditions say there 
are 613 commandments in all. Present pupils with 12 cards, each 
containing a commandment from the ‘Law’ texts in the Old Testament 
(see Resource Sheet 2, and Essential Information), all of which are 
traditionally believed to have been given by God to Moses. You might 
like to do this using ‘chat stations’ set up around the class, to get pupils 
thinking and talking together. Talk about why the People of God might 
need to be given these commands.


•	After chat stations, talk about the meaning of the commandments. 
See if pupils can identify which areas of life they are mainly focusing 
on. Once pupils have settled on three or four areas of life, classify the 
commandments under these headings. (Areas might include God, food, 
religion, the poor, how to treat others, lifestyle, behaviour and so on.)


•	With pupils, pick out all the commandments that have implications for 
how to treat others. Discuss the word ‘justice’ and define together. 
Set pupils an agenda (see Resource Sheet 2a) for a group meeting/
conference to gather their ideas about how these laws may have 
brought justice to people in society. Debrief, discussing whether all the 
groups had similar or different ideas.


•	Remember that these are part of an agreement or covenant: there are 
two sides — God’s side and the people’s. Get pupils to think about why 
keeping these commands would be good for the people. Try and sum up 
what kind of society these commands would create. Think of three ways 
in which this kind of society would be attractive to the neighbouring 
nations. In what ways might it be attractive today?


MAKING SENSE OF THE TEXT


 YOU MIGHT LIKE TO START WITH...
Talk about all the kinds of agreements we have with people:


Look at a bank note — what does it say? ‘I promise to pay the bearer on 
demand the sum of…’


Look at some rules from the Highway Code and the Green Cross Code: 
these are agreements between drivers and pedestrians — not just rules 
for the sake of it but to keep people safe.


Can pupils think of other agreements that try to look after both 
parties? School rules; home-school agreements; rules of sport,  
or games…
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•	Focus on the fourth Mark of Mission. Play a game 
looking at how Christian charities worldwide bring 
about justice through fair trade. (For example, 
Traidcraft’s Orange Trading Game or Christian Aid’s 
Chocolate Trading Game). Think about how Christians 
in this country support initiatives such as this and 
discuss whether pupils feel only Christians should 
support Christian initiatives.


•	 	Think about some of the issues around injustice today. 
Think about some other ways in which Christians work 
for justice including giving to/working for appropriate 
charities, praying for the end of injustice, promoting 
harmony, joining in with campaigns such as those for 
clean water, national practice such as food banks, as 
well as localised practice. Ask pupils to consider what 


they themselves can do to bring freedom and justice at 
a class, school and local level, and further afield. Pupils 
choose a cause they feel to be exceptionally important 
at a local level and further afield (this may very well be 
an initiative they have seen linked to Christian action 
but does not have to be — the brilliant Toilet Twinning 
project from TEARFund is one example mentioned 
already) and write a persuasive letter to champion it. 
You might choose a class charity: ask pupils to choose 
by listening to each other’s persuasive reasons for 
choosing theirs. Vote for the charity whose work does 
most to bring freedom and justice, and perhaps choose 
a way of supporting the charity. Talk about the impact 
of this for the charity, those they support and for 
pupils themselves. 


MAKING CONNECTIONS


MAKe SENSE  
of the text 


UNDERSTAND 
the impact 


MAKe  
CONNECTIONS 


Select and weave 
together activities 
to achieve the 
outcomes 


OUTCOMES


•	Christians believe their lifestyle should be appealing to 
others too. Look together at Jesus’ words in Matthew 
5:13–16. Pupils list all the reasons why salt is useful 
to people, then do the same with light. Explore how 
necessary these were in biblical times. Explain that 
today, many Christians think it is really important that 
people have a close relationship with God so try to 
attract others to him by being ‘salt and light’ in their 
actions. Use dialogic talk to help pupils work out what 
each metaphor means (‘salt’ includes preserving the 
good things in the world and ‘light’ includes setting a 
good example of Christianity and showing people who 
are in the dark about Jesus to help them find their way 
to him). Can pupils think of examples of times when 
Christians might act as salt/light/both? Consider if 
pupils play this role at any point.


•	 	Explore what Christians might do as People of God 
by looking at TELL, TEACH, TEND, TRANSFORM, 
TREASURE (see Resource sheet 3). These are a 
shorthand for the ‘Five Marks of Mission’ of the Church 
of England. They are five things that Christians can do 


to serve and transform society; being salt and light in 
the world. 


•	 	Split pupils into five groups. Using web resources and/ 
or written texts, each group finds out about what one 
Mark is, and actions that Christians might do to fulfil it, 
both in community and individually. Put pupils into new 
groups with one pupil who has learnt about each Mark 
in every group. Use jigsaw discussion — each member of 
the group teaches the others about the Mark they have 
been focusing on.


•	 	Ask pupils to produce a visual representation of the 
Five Marks of Mission as a reminder to be displayed 
on a church notice board for members of a Church of 
England community — it should contain reminders of 
why the Five Marks are important, what each of the 
Marks are and what can be done to fulfil each. Some 
words can be used, but visual aspects are crucial — 
how will church members see and quickly understand 
this reminder when many other notices may be on the 
board in church? 


UNDERSTANDING THE IMPACT
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ESSENTIAL 
INFORMATION


PEOPLE OF GOD
How can following God bring freedom and justice?


COMMENTARY ON THE TEXT AND ITS MEANING(S):  
STORY OF MOSES 
Moses features in four out of the five books in the 
Pentateuch — his story lasts from Exodus 2 all the 
way until the end of Deuteronomy. He is seen to 
be a great prophet and leader of his people; as the 
end of Deuteronomy says: ‘Never since has there 
arisen a prophet in Israel like Moses.’ 


Freedom is an important theme in Exodus. God 
delivers the children of Israel from Egypt, but the 
story definitely does not stop there. Importantly, he 
makes a covenant with them at Sinai. Moses is a key 
figure in both the Exodus narrative and the receiving 
of the law before leading the children of Israel to the 
Promised Land. 


From a Christian perspective, God rescues 
humankind through sending Jesus. Moses lives 
hundreds of years before this time and is seen 
as foreshadowing Jesus. Christians would say 
that God’s rescue mission for humanity is already 
planned by the time Moses is alive and is indicated 
through his story.


The episodes in the life of Moses selected as key 
knowledge for pupils at this age are:


•	Birth narrative, Exodus 2:1–10
•	The killing of the taskmaster and fleeing Egypt, 


Exodus 2:11–15
•	Burning bush, Exodus 3:1 — Exodus 4:17
•	The ten plagues, Exodus 7:14 — Exodus 12:32 


(select appropriate parts for your class)
•	Leading the children of Israel out of Egypt, 


Exodus 12:33–42
•	Crossing the Reed Sea, Exodus 14:1–31 and you 


could also use Exodus 15:1–20
•	Covenant at Sinai. This text is very long, so use 


Exodus 19:3–6 and Exodus 20:1–21.


Some pupils in Year 5 may respond to looking at 
parts of the text straight from a traditional version of 
the Bible whilst others will need more child-friendly 
versions — please choose texts appropriate for the 
pupils in your class. 


As pupils learn about several different events 
in Moses’ life, the stories do not all have to be 
taught at the same time but can be broken 
up. Imaginative storytelling techniques should 
be used where possible to make the stories 
memorable for pupils.


BACKGROUND FOR TEACHERS 
The Old Testament tells the story of the ‘People of 
God’. Genesis introduces Abraham, Isaac, Jacob 
and Joseph, who were all wandering nomads. God 
frees the people from slavery in Egypt and they 
arrive at the ‘Promised Land’ with Moses and Joshua 
(although Moses does not enter); eventually, under 
King David and his successors, they establish a land 
and a kingdom. By the end of the reign of Solomon, 
God even has a house — a grand temple in Jerusalem. 
This was literally seen to be the place where God 
dwelt and where the presence of God  
was strongest. 


King David was the son of Jesse and one of the 
People of God. The Messiah was expected to come 
from his line. Both the Gospels of Matthew and Luke 
show the genealogy of Jesus in an attempt to show 
that he was indeed a descendent of David.


This unit focuses on Moses and builds on the idea of 
covenant introduced in Unit 2a.2. The People of God 
are chosen by God to be his special people: he enters 
into an agreement with them, promising to love and 


guide them. In return, he gives guidance on how to 
remain in a relationship with an almighty, holy God. 
The people have to keep their side of the agreement. 
Forgiveness is on offer for failure, but it should not 
be taken lightly.


Through the stories in the Old Testament, Christians 
see a model of God having a relationship with people. 
Many Christians are inspired by examples of Bible 
characters’ faith, and also learn more about the 
faithfulness and character of God. These stories can 
be seen as attracting people of other nations into a 
close relationship with God. 


Through choosing to follow Jesus, Christians see 
themselves as becoming members of the People of 
God with a mission that includes being salt and light 
in the world.


NB Many of the biblical characters and stories in 
the People of God units are important in other 
religions too. This unit puts a Christian emphasis 
on the interpretation of the stories as they are 
being taught in the context of Christianity.
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RESOURCES


YOU MIGHT LINK WITH… 
You might take the opportunity to find out about how Moses is viewed in Islam and in Judaism. Perhaps look at how 
Jewish people remember the story of the Exodus at Pesach.


•	Extracts from the film ‘The Prince of Egypt’ are still a good way to introduce the story of Moses and the Exodus.


•	Toybox is a Christian charity with a mission of ending the injustice of children living and working on the streets.  
Their website is: www.toybox.org.uk/ NB: Make sure you check the pages out first before showing them to pupils. 


•	The Five Marks of Mission: 
www.churchofengland.org/media/1918854/the%20five%20marks%20of%20mission.pdf


•	Some churches have plans showing how they will work toward each of the Five Marks of Mission. Some of these can 
be found online. 


•	Traidcraft’s Orange Trading game and accompanying activities can be found at:  
www.traidcraftschools.co.uk/media/aaa8d308-2b49-46be-a226-e329037beda5


•	Christian Aid’s Chocolate Trade game and accompanying activities can be found at: 
http://learn.christianaid.org.uk/YouthLeaderResources/choc_trade.aspx


•	 Information about Toilet Twinning can be found here: www.toilettwinning.org 


 GOING FURTHER


COMMENTARY ON THE TEXT AND ITS MEANING(S):  
COMMANDS IN LEVITICUS AND DEUTERONOMY 
The first five books of the Bible are called the Torah in 
Jewish practice, meaning ‘teaching’ or ‘instruction’. It is 
referred to as the Pentateuch (from the Greek meaning 
‘five scrolls’) in Christian practice. Sometimes called the 
‘Law’ as shorthand, these books set out the origins of 
the relationship between God and his people, and the 
guidance on how to live in this relationship. Leviticus and 
Deuteronomy set out lots of diverse guidance. 


This guidance reflects the situation of the people at the 
time — i.e. some commands suit a wandering tribe, some 
are more suited to more settled farming communities. 
The commands cover many aspects of life, including:


•	ethics and how to live together in harmony, with 
a notable concern for the poor and the ‘alien’ or 
the stranger; 


•	ritual, such as the practice of sacrifice, as offerings to 
God for thanks or to say sorry. (To get close to a holy 
God, a person must be pure. Sin separates a person 
from God, so offering a sacrifice shows a person 
is sorry, it cleanses the person from sin and brings 
someone back to God. See Unit 2b.1);


•	regulating the calendar — festivals remind people 
of their story and their relationship with God and 
each other. 


Many additional texts could be suitable here. Pupils could learn extra stories about a number of characters to 
explore their relationship with God, and how God fulfils the covenant with his people. For example: 


•	The birth of Esau and Jacob to Isaac and Rebekah, Genesis 25:21–28


•	Joseph being sold into slavery, Genesis 37:1–28 leads to Joseph ruling in Egypt, Genesis 41


•	Saul being proclaimed king, 1 Samuel 10:17–26


•	David becoming king over all Israel and making Jerusalem its capital, 2 Samuel 5:1–7


•	King Solomon building the first temple in Jerusalem, 1 Kings 6:1–14


•	Daniel sticks with God, even in exile in a foreign land, Daniel 1.







DOWNLOADABLE RESOURCES AVAILABLE AT: 
WWW.UNDERSTANDINGCHRISTIANITY.ORG.UK


TEN COMMANDMENTS COMMANDMENT 
CATEGORIES


COMMANDMENT 
CONFERENCE


THE FIVE MARKS  
OF MISSION
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2B.3 PEOPLE OF GOD RESOURCE SHEET 1:
TEN COMMANDMENTS


The Ten Commandments from Exodus chapter 20


• You shall have no other gods before me.


• You shall not make for yourself a carved image, or any likeness of anything that is in heaven 
above, or that is in the earth beneath, or that is in the water under the earth. You shall not bow 
down to them or serve them. 


• You shall not take the name of the Lord your God in vain, for the Lord will not hold him 
guiltless who takes his name in vain.


• Remember the Sabbath day, to keep it holy. Six days you shall labour, and do all your work, but 
the seventh day is a Sabbath to the Lord your God.


•  Honour your father and your mother, so that your days may be long in the land that the Lord 
your God is giving you.


• You shall not murder.


• You shall not commit adultery.


• You shall not steal.


• You shall not bear false witness against your neighbour.


• You shall not covet your neighbour’s house; you shall not covet your neighbour’s  
wife, or his male servant, or his female servant, or his ox, or his donkey, or anything  
that is your neighbour’s.


© ESV


 I am the Lord your God, who brought you out of the land of Egypt, out of the house 
of slavery.
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2B.3 PEOPLE OF GOD RESOURCE SHEET 2:
COMMANDMENT CATEGORIES


Here are 12 commandments from the Torah, the first five books of the Jewish 
and Christian scriptures.


Can you sort them into categories?


Love the Lord your God  
with all your heart, soul  


and strength.
(Deuteronomy 6:5 ICB)


You must not cheat your 
neighbour … You must not 
curse a deaf person or put 


something in front of a blind 
person to make him fall … 
Forget about the wrong 


things people do to you. You 
must not try to get even. 


Love your neighbour as you 
love yourself. I am the Lord.


(Leviticus 19:13, 14, 18 NCV)


On the fifteenth day of that 
month the Lord’s Festival of 
Unleavened Bread begins; 


for seven days you must eat 
bread made without yeast. 


On the first day hold a sacred 
assembly and do not do any 


of your ordinary work. 
(Leviticus 23:6-7 ICB)


There will always be some 
people in need. Open your 


hand to the poor and needy 
neighbour in your land.


(Deuteronomy 15:11)


All insects with wings are 
unclean for you. Do not  


eat them.
(Deuteronomy 14:19 ICB)


You must always keep  
your word.


(Deuteronomy 23:23)


You harvest your crops on 
your land. But do not harvest 
all the way to the corners of 
your fields. If grain falls onto 
the ground, don’t gather it 
up … You must leave those 


things for the poor and  
for foreigners. 


(Leviticus 19:9-10 ICB)


Three times a year, every 
man must appear in front 


of God by going to the 
temple where God dwells … 
[for] three special religious 


festivals. These are the 
Festival of Unleavened 
Bread, the Festival of  


Weeks and the Festival  
of Tabernacles. 


(Deuteronomy 16:16)


You may eat animals that 
have split hooves and chew 
the cud. … You may not eat 


pigs because they have 
 split hooves but do not chew 


the cud.
(Deuteronomy 14:4–8)


Do not test the Lord  
your God.


(Deuteronomy 6:16 ICB)


Look and find the place  
that God will choose.  
Build a temple there  
for God to dwell in.  


(Deuteronomy 12:5)


You shall love the stranger.
(Deuteronomy 10:19)
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2B.3 PEOPLE OF GOD RESOURCE SHEET 2A:
COMMANDMENT CONFERENCE


Agenda 


What the commandments mean
Task 1 Try to remember your discussions about each of the commandments. Go through 
them one by one. Explain what each commandment is telling the People of God to do.


Why the commandments were given
Question 1 What might have been happening at the time for the People of God to need the 
commandment that says ‘There will always be some people in need. Open your hand to the 
poor and needy neighbour in your land.’?


Question 2 What might have been happening at the time for the People of God to need the 
commandment that says ‘When you harvest your crops, don’t cut the crops at the very edge 
of your field or pick up the crops that have been left behind. Leave them for the poor and 
the foreigners’?


Question 3 What might life have been like at the time for some of the other commandments 
to need to be given?


Question 4 Are any of these commandments still good advice for today?


How people might follow the commandments
Task 1 Decide together three things that somebody might do to make sure they were 
following the commandment that says ‘You shall love the stranger’.


Task 2 Decide together three things that somebody might do to make sure they were 
following the commandment that says ‘There will always be some people in need. Open your 
hand to the poor and needy neighbour in your land’.


Task 3 Decide together three things that somebody might do to make sure they were 
following the commandment that says ‘You must always keep your word’.


How the commandments help
Question 1 Which people do you think these commandments would have helped? 


Question 2 Do you think any of these commandments could have brought justice? Why? 


Question 3 Would these commandments have solved absolutely everybody’s problems? Why?


Welcome to your meeting! Your chairperson will read out each question and task on the 
agenda and give you all time to discuss it before moving onto the next question or task. 
Your secretary will write down your group’s important ideas so that these can be shared 
with the rest of the class once the meeting is over.
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The Five Marks of Mission were developed within the Church of England, and adopted by 
them in 1996. The Marks enable Christians of different countries and cultures to have a 
common focus as they share in God’s mission in the world.


1.  TELL — To proclaim the good news of the Kingdom
  Proclamation may be in words — communicating the Gospel of Jesus clearly — but also in 


actions, by living the Good News that Christians proclaim.


2. TEACH — To teach, baptise and nurture new believers 
  Christian discipleship is about lifelong learning, so Christians all need help with 


growing in faith, so that the Church is a learning environment for all ages.


3. TEND — To respond to human need by loving service 
  Christians have a long tradition of care for people inside and outside their churches. 


Christians are called to respond to the needs of people locally and in the wider human 
community.


4. TRANSFORM — To seek to transform unjust structures in society 


  Jesus and the Old Testament prophets before him challenged oppressive structures in 
God’s name. Christians should not only press for change, but also demonstrate justice 
within the way they live and organise their Church.


5.  TREASURE — To strive to safeguard the integrity of creation, and sustain and renew 
the life of the Earth


  The Bible’s vision of salvation is universal in its scope. Christians are called to promote 
the well-being of the human community and its environment, so that all Creation may 
live in harmony.


© Church of England, 1996


2B.3 PEOPLE OF GOD RESOURCE SHEET 3:
THE FIVE MARKS OF MISSION


Published by Christian Education Publications,  
Imperial Court, Sovereign Road, Birmingham B30 3FH
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Me and my  relationships.docx


Me and my relationships.docx
		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		I can usually accept the views of others and understand that we don’t always agree with each other.  

		4 

		 

		I can give a lot of examples of how I can tell a person is feeling worried just by their body language. 

		5 

		 



		I can give you lots of ideas about what I do to be a good friend and    tell you some different ideas for how I make up with a friend if we’ve fallen out. 

		5 

		 

		I can say what I could do if someone was upsetting me or if I was being bullied. 

		4,5 

		 



		 

		 

		 

		I can explain what being ‘assertive’ means and give a few examples of ways of being assertive. 

		4 
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It's good to be different.docx
Year 3 and 4      Autumn 2                                                            It’s Good To Be Different 

		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		I can give examples of different community groups and what is good about having different groups. 

		1,2 

		 

		I can say a lot of ways that people are different, including religious or cultural differences. 

		1,2,4 

		 



		I can talk about examples in our classroom where respect and tolerance have helped to make it a happier, safer place.  

		3 

		 

		I can explain why it’s important to challenge stereotypes that might be applied to me or others. 

		1,4 
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Keeping safe.docx
Year 3 and 4                      Spring 1                                                                                   Keeping Safe 

		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		I can say what I could do to make a situation less risky or not risky at all. 

		1 

		 

		I can give examples of people or things that might influence someone to take risks (e.g. friends, peers, media, celebrities), but that people have choices about whether they take risks. 

 

		2 

		 



		I can say why medicines can be helpful or harmful. 

		3 

		 

		I can say a few of the risks of smoking or drinking alcohol on a person’s body and give reasons for why most people choose not to smoke, or drink too much alcohol.  

 

		3,4 

		 



		I can tell you a few things about keeping my personal details safe online.  I can explain why information I see online might not always be true. 

		2 

		 

		I can give examples of positive and negative influences, including things that could influence me when I am making decisions. 

		1,2 
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Rights and responsibilities.docx
Year 3 and 4                                     Spring 2                                                            Rights and Responsibilities 

		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		I can say some ways of checking whether something is a fact or just an opinion. 

		2 

		 

		I can explain how a ‘bystander’  can have a positive effect on negative behaviour they witness (see happening) by working together to stop or change that behaviour.  

		2 

		 



		I can say how I can help the people who help me, and how I can do this. I can give an example of this. 

		1 

		 

		I can explain how some reports (TV, newspapers or their websites) can give messages that might influence how people think about things and why this might be a problem. 

		1,2 

		 



		 

		 

		 

		I can give examples of these decisions (above) and how they might relate to me. 

		1,2 
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being the best I can be.docx
Year 3 and 4             Summer 1                                                                  Being the best I can be 

		Year 3 

		Lesson 

		Pupil attainment 

		Year 4 

		Lesson 

		Pupil attainment 



		I can give a few examples of things that I can take responsibility for in relation to my healthy and give an example of something that I’ve done which shows this. 

		3 

		 

		I can give a few examples of different things that I do already that help to me keep healthy.  

		3 

		 



		I can explain and give an example of a skill or talent that I’ve developed and the goal-setting that I’ve already done (or plan to do) in order to improve it. 

		2 

		 

		I can give different examples of some of the things that I do already to help look after my environment.  

		1 
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